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February 2, 2016

Superintendent Kirsten M Vital
Capistrano Unified School District
33122 Valle Road

San Juan Capistrano, CA 92675

Re: Global Business Academy Charter School Petition

Dear Superintendent Vital and members of the Board of Trustees:

Thank you for the opportunity for Global Business Academy (GBA) to submit our
charter school petition in the Capistrano Unified School District (CUSD). On behalf of
all the parties associated with Global Business Academy, it is with great pleasure that
we present you with our official Charter School Petition (“Petition”) for Global Business
Academy.

We have a dedicated team of parents, educators and community leaders who have
devoted countless hours in bringing forth a petition of which we feel exemplifies our
commitment in doing what'’s best for our students. Our vision, mission and goals are
being embraced by teachers, parents and community not only South Orange County but
also state wide. Our partnership with the University of California, Irvine (UCI), keeps
our program accountable to their high standards and updated as to new admission
requirements. Our goal of graduating all students to be UCI or, equivalent eligible, is an
aspect we have taken to heart in order for our next generation of students to be globally
competitive.

We believe by approving our Charter Petition you will be our partner in bringing CUSD
in the forefront of what other schools and districts will use as a model to preparing our
students to be college and career ready in the 215t Century. GBA plans on doing this
with the following:

- Flipped classroom method to accommodate all student learning needs;

- Required Mandarin classes to be globally competitive in career;
- 80 hours of internship in order to graduate for networking and career readiness;
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- Community service hours required at each grade;

- Create an educational choice for parents and students within the public school system;
- Provide a system of accountability for results in public education;

- Foster community and parent involvement in public education and

- Attract private and home-school students into the public school system.

The attached Global Business Academy Petition is submitted for your review. We are
eager to start our partnership in education with CUSD for the families of our community.
We look forward to the future and a continuous and flourishing relationship as we
provide quality educational opportunities for the students of Capistrano Unified School
District.

Thank you in advance for your time and consideration.

Ryan Cummins

Lead Petitioner
Global Business Academy
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. ASSURANCES AND AFFIRMATIONS

As the authorized lead petitioner, 1, Ryan Cummins hereby certify that the information
submitted in this petition for a California public charter school to be named Global
Business Academy (“GBA” or the “Charter School”), and to be located within the
boundaries of the Capistrano Unified School District (“Capo” or the “District”) is true to
the best of my knowledge and belief. | also certify that this petition does not constitute
the conversion of a private school to the status of a public charter school.

Global Business Academy (“GBA”) will follow any and all federal, state, and local laws
and regulations that apply to GBA, including but not limited to:

GBA shall meet all statewide standards and conduct the student assessments
required, pursuant to Education Code Sections 60605 and 60851, and any other
statewide standards authorized in statute, or student assessments applicable to
students in non-charter public schools. [Ref. Education Code Section
47605(c)(1)]

GBA shall be deemed the exclusive public school employer of the employees of
GBA for purposes of the Educational Employment Relations Act. [Ref. Education
Code Section 47605(b)(5)(0)]

GBA shall be nonsectarian in its programs, admission policies, employment
practices and all other operations. [Ref. Education Code Section 47605(d)(1)]

GBA shall not charge tuition. [Ref. Education Code Section 47605(d)(1)]

GBA shall not discriminate against any student on the basis of actual or
perceived disability, gender, gender identity, gender expression, nationality, race
or ethnicity, religion, sexual orientation, or any other characteristic that is
contained in the definition of hate crimes set forth in Section 422.55 of the Penal
Code or association with an individual who has any of the aforementioned
characteristics. [Ref. Education Code Section 47605(d)(1)]

GBA shall admit all students who wish to attend.

GBA shall determine admission by a public random drawing, if the number of
students who wish to attend GBA exceeds GBA'’s capacity then preference shall
be extended to students who currently attend GBA and students who reside in
the District. [Ref. Education Code Section 47605(d)(2)(A)-(B)]

GBA shall not enroll students over nineteen (19) years of age unless
continuously enrolled in public school (until the age of 22 years) and making
satisfactory progress toward high school diploma requirements. [Ref. Education
Code Section 47605(d)(2)(A) ]

GBA shall not require any child to attend GBA or any employee to work at GBA.
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In accordance with Education Code Section 47605(d)(3), if a student is expelled
or leaves GBA without graduation or completing the school year for any reason,
GBA shall notify the superintendent of the school district of the student’s last
known address within 30 days, and shall, upon request, provide that school
district with a copy of the cumulative record of the student, including a transcript
of grades or report card, and health information. [Ref. California Education Code
Section 47605(d)(3)]

GBA shall adhere to all provisions of federal law related to students with
disabilities including, but not limited to, Section 504 of the Rehabilitation Act of
1973, Title 1l of the Americans with Disabilities Act of 1990 and the Individuals
with Disabilities in Education Improvement Act of 2004.

GBA shall meet all requirements for employment set forth in applicable
provisions of law, including, but not limited to credentials, as necessary. [Ref.
Title 5 California Code of Regulations Section 11967.5.1(f)(5)(C)]

GBA shall ensure that teachers in GBA hold a Commission on Teacher
Credentialing certificate, permit, or other document equivalent to that which a
teacher in other public schools are required to hold. As allowed by statute,
flexibility will be given to noncore, non-college preparatory teachers. [Ref.
California Education Code Section 47605(1)]

GBA shall at all times maintain all necessary and appropriate insurance
coverage.

GBA shall, for each fiscal year, offer at a minimum, the number of minutes of
instruction per grade level as required by Education Code Section
47612.5(a)(1)(A)-(D).

GBA shall maintain accurate and contemporaneous written records that
document all student attendance and make these records available for audit and
inspection. [Ref. California Education Code Section 47612.5(a)(2)]

GBA shall, on a regular basis, consult with its parents and teachers regarding
GBA's education programs. [Ref. California Education Code Section 47605(c)]

GBA shall comply with any applicable jurisdictional limitations to locations of its
facilities. [Ref. California Education Code Section 47605-47605.1]

GBA shall comply with all laws establishing the minimum and maximum age for
public school enroliment. [Ref. California Education Code Section 47612(b),
47610]

GBA shall comply with all applicable portions of the Elementary and Secondary

Education Act (‘ESEA”"), as reauthorized and amended by the Every Student
Succeeds Act (“ESSA”).
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* GBA shall comply with the Public Records Act.
» GBA shall comply with the Family Educational Rights and Privacy Act.
¢ GBA shall comply with the Ralph M. Brown Act.

* GBA shall meet or exceed the legally required minimum number of school days.
[Ref. Title § California Code of Regulations Section 11960]

Nl 1/3: /1

Ryan Cummins Date
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General Information

Contact person for GBA:

Contact address for GBA:

Contact phone number for GBA:
Primary community served:

Location within traditional school
district;

Grade configuration:

Proposed full enrollment number of
students:

Scheduled opening date for charter
period:

Instructional calendar type:

Bell schedule:

Charter term:

Board Members:

Catherine Sanchirico

P.O. Box 591,
San Juan Capistrano, CA 92693

(949) 207-6299

Capistrano Unified School District
CUSD
Site based for grades 6th through 12th

1088

August 15, 2016

Traditional, single track

Traditional for grades 6t through 8th
Block for grades 9"to 12"

July 1, 2016 to June 30, 2021

Scott Riley
Heidi Landgraf
Robert Loewen
Dr. Claire Friend
Howard Klein

(Please see Appendix | for Summaries of

Board Experience, Capacities and Areas of
Expertise.)
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II. INTRODUCTION

Global Business Academy (GBA) is an independent community-based charter public
school to be located in the Capistrano Unified School District.. The school is expected to
open in the 2016-2017 school year with grades 6-8; totaling 408 students the first year.
The school expects to reach an enrollment of 1088 in grades 6-12 by the academic
school years of 2020-2021.

The school was created to provide an opportunity for students and parents seeking a
college preparatory middle/high school integrating entrepreneurial curriculum with high
technology and non-traditional learning methods. GBA'’s vision is to successfully
graduate a class of 170 annually; each prepared to succeed in college and beyond. The
second component of GBA’s mission is to prepare our students to be globally
competitive in the 215t Century for professional careers after college via the
entrepreneur and high technology curriculum entailing internships with community
businesses. Internships will begin during the students’ junior year and continue to
completion during their senior year. Students will complete over 80 hours of work in a
professional setting aligned with the career interest of the student. Through our
partnership with University of California, Irvine, we plan to develop a network of
professional mentor partnerships with private and public agencies in the technology,
medical, education, legal, architecture and arts fields, among others.

GBA will have many activities, clubs and sports teams to support the academic
program. We believe in order for students to be well rounded, an active athletic program
is important. The GBA athletics program plans to coordinate meets and competition with
existing middle and high schools. Global Business Academy is the work of a team of
parents, educators and business professionals who have the desire and experience in
educating our next generation of leaders and entrepreneurs to give our children a
competitive advantage in a changing global economy.

Consultants

GBA has obtained the services of Charterboost as consultants to aid us in the petition
process including review, submission, hearings and approval. Upon charter approval,
Charterboost will assist with all the necessary steps to start GBA then transition to
become our back office servces. Jason Watts, Founder and President, has many years
of experience, knowledge and expertise in the area charter schools. Additionally, we
joined the California Charter School Association for petition review and support. GBA is
dedicated in getting approved so that our vision for the school can come to fruition.
Finally, GBA has retained legal counsel from Young Minney & Corr, LLP to assist with
all aspects of the charter development and approval process. YM&C is proud to be
California’s most experienced knowledgeable and respected firm working in the unique
area of charter school law. As a leader in charter school representation since the
passage of California's Charter Schools Act of 1992, YM&C offers expertise in every
facet of charter school creation, expansion and operation-including charter school
petitions, renewals and revocations, employment and labor law, non-profit
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incorporations, board governance, facilities, student issues, policy development and
much more.
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ELEMENT 1 - THE EDUCATIONAL PROGRAM

Governing Law: A description of the educational program of the school design, amongst
other things, to identify those whom the school is attempting to educate, what it means
to be an educated person in the 21st century, and how learning best occurs. The goals
identified in that program shall include the objective of enabling students to become
self-motivated, competent, and lifelong leamers. Education Code Section
47605(b)(5)(A)(i).

Goveming Law: A description for the charter school, of annual goals, for all pupils and
for each subgroup of pupils identified pursuant to Section 52052, to be achieved in the
state priorities, as described in subdivision (d) of Section 52060, that apply for the grade
levels served, or the nature of the program operated, by the charter school, and specific
annual actions to achieve those goals. Education Code Section 47605(b)(5)(A)(ii).

Governing Law: If the proposed school will serve high school pupils, a description of the
manner in which the charter school will inform parents about the transferability of
courses to other public high schools and the eligibility of courses to meet college
entrance requirements. Courses offered by the charter school that are accredited by
the Western Association of Schools and Colleges may be considered transferable and
courses approved by the University of Califomia or the California State University as
creditable under the “A” to “G” admissions criteria may be considered to meet college
entrance requirements. Education Code Section 47605(b)(5)(A)(iii).

MISSION

The Mission of Global Business Academy (GBA) is to educate our students with the
academic and entrepreneurial skills necessary to be globally competitive and succeed
in the 21st century by providing rigorous academic content, engaging entrepreneurial
experiences, and learning opportunities through the use of real life skills. Our students
will be immersed in high technology learning methods that allow them to exceed grade
level expectations and become critical thinkers, as they are engaged with dynamic
teaching that make them self-motivated, competent, and lifelong learners.

VISION & GOALS

Global Business Academy'’s goal is to educate students for the 21st century by enabling
them to think critically, understand and internalize the responsibilities of living in a
diverse society, and to utilize technological tools that are constantly changing and
integral to the functioning of this modern society. GBA’s ultimate goal is to enable
students to become self-motivated, competent, lifelong learners. Our course of study
includes an integrated entrepreneur thematic approach that ties the separate disciplines
of the curriculum together. Our rigorous academic content and engaging
entrepreneurial experiences will lead 100% (one hundred percent) of our students to be
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UC eligible (UCI). Our partnership with the University of Irvine allows GBA to keep our
graduation requirements up to UCI| standards when they change theirs. GBA's
curriculum encompasses the full substance of the traditional curriculum of California
public schools, as detailed in the State Content Standards, and goes beyond to teach
students how to think clearly, do their own research, express themselves well in writing
and speech, and to put their knowledge to practical application. The culture of GBA
creates self-motivated, competent, life-long learners. In addition, we will cultivate an
active and cohesive village of all stakeholders: students, teachers, parents, staff and
community members. GBA is the work of a team of parents, educators and business
professionals that have the desire and experience in educating our next generation of
leaders and entrepreneurs.

STATEMENT OF NEED

With only 10 middle schools and 6 high schools to serve all of Capistrano Unified
School District serving over 51,000 students, the existing schools are impacted and
crowded. This student population does not include the 2,810 new homes being
developed in Rancho Mission Viejo. In addition, once completed, Talega will have a
total of 3,500 residential homes as builders continue to build and develop that area.
Additional homes to come in Rancho San Juan and San Juan Capistrano will further
add to the already crowded schools. GBA believes the need is very imminent for an
additional middle and high school to serve all these residents. There are many under
capacity elementary schools in CUSD. As the population ages, there will be more of a
need for the district to provide schools to meet this progressing age demographics.

Because of this need, GBA believes we will not have any difficulties in meeting our first
year enrolliment number of 408 students. Even without additional homes being built, our
flipped classroom model, instructional strategies and our belief that college planning
should start at grade 6, makes our school desirable to not only existing public school
families but also for those who are at charter schools now. For those families who are
looking for their children to be proficient in Mandarin, attending GBA is an alternative
that other middle school and high schools currently do not offer.
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FOUR ELEMENTS OF WHAT DEFINES GBA:

Leaders are Committed to
Successful Organizational
Learning:

-serve as champions and
role models
-committed to success of
all students

FOUR ELEMENTS OF ORGANIZATIONAL
LEARNING AT GBA

Culture values Contiuous
Improvements in Learning:
-state mandated

. assessments,
-sets clear vision an.d goals _ongoing authentic
for successful learning assessments

-teacher and professional
development,

Organizational Structure is

Organizational Leaning
Processes Embedded in to
Daily Workflows:

-learning agendas are
defined & captured for
sharing knowledge

-Use of technology
platforms and entrepreneur
curriculum

aligned to Support Learning:
-defined roles and
responsibilities for capturing,
distilling & sharing
knowledge

-Set up Networks &
Coordinate w/teachers,
parents, staff & Community

Culture of continuous improvements GBA will utilize state mandated assessments to
assess our academic program, teacher and professional development, and community
outreach. Once goals are identified, the staff along with teachers and parents strategize
to target improvement.

Defined learning structure: GBA'’s structure is aligned to support student learning.
Roles and responsibilities are defined for capturing, distilling and sharing knowledge
through our network of teachers, staff, parents and community.

Intuitive knowledge processes: GBA'’s learning processes are embedded into the
daily work-flow. Learning agendas are defined and captured using technology platforms
and entrepreneur curriculum.

Supportive Leaders: Supportive Leaders comprise of all stakeholders-teachers, staff,
parents, and the community who are committed to every student’s success and who will
serve as champions and role models. GBA is committed to results, and values the
success of all students.
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AN EDUCATED 21ST CENTURY PERSON

As a result of the Internet and increasing internationalization, the world is becoming
more and more interconnected. Occurrences in other countries directly affect our
country as we've seen with the volatile stock market in September and the resulting
decision by the Federal Reserve not to raise interest rates. This is true even if
Americans never leave our country. GBA views the following skills and qualities to be
important for an educated person of the 215t century:

o Ability to identify areas of interest, formulate, process, interpret questions,
research topics and set goals;

* Proficiency in technology including the knowledge of hardware, software
and social media sources;

e High literacy and competency in reading, historical context, mathematical
reasoning, scientific processes, and inter- and intra-personal interactions
that exceed the scope of State Standards;

e Skilled in critical thinking and be able to analyze evidence;

¢ High proficiency in written, oral and creative self-expression
communication skills;

¢ Proficiency in self-assessment and in giving and receiving feedback;

The ability and knowledge of collaboration and global awareness with
respect to other cultures, beliefs, values and traditions;

o Self-motivation and committed to learning that lasts beyond the school
years; and

¢ Proficient skills and content knowledge in a second foreign language.

21st Century Skills incorporate life and career skills, learning and innovation skills and
information, media and technological skills. Global Business Academy embeds these
skills into lessons in order to assure our students will be competitive and successful
when applying to higher education in a changing global environment. GBA’s educational
program will enable students to employ the above skills as self-motivated, competent,
lifelong learners. GBA's beliefs are aligned with organizations like the Partnership for
21st Century Skills and many others who are working to infuse 21st century skills into
education. When defining what it means to be educated in the 21st century, it is
important to understand that success in such a rapidly changing world requires a
commitment to learning.

Mandarin is a requirement to graduate from GBA and also satisfies UC eligibility. In
addition, Mandarin is the most often spoken language in the world with approximately 1
billion Chinese speakers. More regarding the Mandarin requirement on page 65 below.

HOW LEARNING BEST OCCURS

GBA believes that learning best occurs with a variety of engaging learning and
instructional strategies and activities, based on high expectations in both academics
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and behavior, with student and parent engagement in learning goals. GBA will promote
a safe, healthy, respectful and orderly school environment which encourages student
achievement and focuses on rigor and academic excellence, California adopted
standards, experiential curriculum, effective structures to support relevant and real
world context, promotion of character and leadership development with a collaborative
culture. With this context, GBA believes learning best occurs when the environment:

o Encourages questioning and appropriate experimentation when students
realize that learning has a purpose, meaning and is relevant to their future

e Supports self-expression, creativity and appropriate risk-taking when GBA
accepts various methods of students demonstrating their knowledge.

o Creates learning opportunities that move beyond the classroom and into
the community, state, nation and the world promoting depth of learning.
Learning opportunities, which connect students to real-world contexts, will
celebrate individual diversity.

¢ Is demanding when all levels of work are challenging, pertinent and
accessible to students requiring high-level thinking and communication
skills.

¢ |s developmentally supportive where the school community fosters
respect, kindness, integrity and a strong work ethic in all students.

e Models reflection and self-assessment in a climate with measureable
goals and standards for accountability. GBA will provide ongoing
assessments and applications for students, data for parents, teachers,
staff and members of the Board of Directors.

e Hires specialized teachers that are well versed with GBA'’s flipped
classroom model and Understanding by Design method. Staff hired will
believe in, and support GBA'’s vision, mission and goals.

e Integrated and cross-curriculum study that is relevant and authentic
Provides for learning with advanced technology, which helps activate,
organize and stimulate learning.

e |s democratic and student centered allowing for full engagement in a
variety of learning activities which promotes good attendance.

e Promotes active parent, community, staff, and teacher collaboration and
participation-thorough GBA'’s partnership with University of California,
Irvine (UCI). Parent development and education will be offered to ensure
parents are engaged in their children’s education. Community is called
upon for project based learning, service based learning and to enhance
the entrepreneurial curriculum. This creates a psychologically safe
environment for students to be more productive as it positively impacts
their physical and emotional health and well-being.

We believe that learning best occurs over time, with one experience building upon
another resulting in a deeper understanding. Research and investigations of the
learning process has shown that relevant, authentic experiences with real questions and
problems, in a safe environment that encourages experimentation and risk taking
results in enduring learning and enthusiasm for the process itself.
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GBA PLANS ON FULFILLING OUR MISSION BY:

1. Requiring high academic standards and character development:

Students will be able think critically, understand and internalize the
responsibilities of living in a diverse society with the ultimate goal of
enabling them to become self-motivated, competent, lifelong learners.
Our curriculum goes beyond Common Core State Standards and
California Content Standards and integrates an entrepreneurial thematic
approach that ties the separate disciplines together into studies of the
physical universe, the world of nature, and the human experience.
Through our partnership with UC Irvine, A-G classes and additional
requirements (Classes required to be UC eligible) courses will be offered
Core qualities such as integrity, responsibility, compassion, and patience,
to name a few, will be the fundamental focus to develop student’s
character.

2. Implementing the P21 Partnership for 21t Century Learning:

Mastery of key subjects of the Common Core State Standards and
California Content Standards PLUS additional 218t century interdisciplinary
themes such as global awareness, financial, economic, business and
entrepreneurial literacy, civic literacy, health literacy and environmental
literacy.

Innovative skills such as creativity, critical thinking, problem solving,
communication, collaboration, and innovation empower a student to be
educated in the 218t Century.

Technology-driven environment for students to gain information literacy
and reliability, media literacy and ICT (information, communications and
technology) literacy.

Rigorous attention to developing skills to be competitive in the 215t
Century such as flexibility and adaptability, initiative and self-direction,
social and cross-cultural skills, productivity and accountability and
leadership and responsibility.

3. Providing a structured and balanced environment to maximize learning:

Organization of learning activities with classroom activities having an
academic focus (including project based activities directly related to the
CCSS).

Teachers use effective questioning, essential questions, smooth transition,
and challenging but interesting activities to increase student engagement
in learning and student accountability. Good, T. L., & Brophy, J. E. (2008).
Looking in classrooms (10th ed.). Boston: Allyn and Bacon; Cruickshank,
D. R., & Haefele, D. (2001). Good teachers, plural. Educational
Leadership, 58(5), 26-30.
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The teacher assumes responsibility for student learning, sets high (but
reasonable) expectations for all students, and supports students in
achieving them. Corbett, D., Wilson, B., & Williams, B. (2002). Effort and
excellence in urban classrooms: Expecting and getting success with all
students. New York: Teacher College Press; Johnson, B. L. (1997). An
organizational analysis of multiple perspectives of effective teaching:
Implications for teacher evaluation. Journal of Personnel Evaluation in
Education, 11, 69-87.

The teacher establishes rapport and trustworthiness with students by
being fair, caring, respectful, and enthusiastic. Carter, P. J. (2003). A
review of highly effective teachers in Hamilton County: Analysis of current
trends and implications for improvement. Chattanooga, TN: Public
Education Foundation. Retrieved November 7, 2008, from
http://pef.ddngroup.com/; Walls, R. T., Nardi, A. H., von Minden, A. M., &
Hoffman, N. (2002). The characteristics of effective and ineffective
teachers. Teacher education quarterly, 29(1), 39-48.

Teachers use classroom management and emphasize structure in the
classroom.

Positive classroom climate where error (i.e. risk taking) is welcomed,
where student questioning is high, where engagement is the norm and
where students gain reputations as effective learners. Hattie, J. (2003).
Teachers make a difference: What is the research evidence? Retrieved
December 12, 2008, from
http://www.leadspace.govt.nz/leadership/pdf/john _hatti e.pdf.

. Community Service-based learning embedded in each grade level:

Requirement of community service hours for each student.

Engaging students in community service outreach programs.

Creating environments for students to learn cross cultural experiences and
interacting with community members from different socio economic
classes.

. Offering on-going teacher development and parent training partnered with UC
Irvine:

UC Irvine teacher development and parent training program focuses on
helping both groups best serve the evolving needs of 6-12 students.

UCI ensures the knowledge of all state curriculum standards and to have
the ability to address new teaching standards.

Developmental classes include emerging trends and technologies for
students.

Provide student teaching opportunities for UC| teacher credential
candidates.
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6. Continual assessment of students to ensure minimal performance at each
grade level on all Common Core State Standards and California Content
Standards:

o All students must demonstrate grade-level numeracy, reading and
comprehension skills before entering next grade.

o Attendance must by 98% or greater to provide the greatest opportunity for
academic success.

¢ In the event students are not meeting grade level goals, an action plan
may be implemented which may include, but not limited to before and/or
after school intervention, counseling, etc.

e The school will communicate with parents in a comprehensive manner to
develop appropriate academic interventions to support student success
through the process of parent conferences, SST (student success teams),
and additional assessments as necessary.

7. Including foreign languages as part of the required curriculum to be UC
eligible:

e Empowering students to be competitive in a changing global environment.

e Learning a foreign language boosts brain-power as it sharpens skills on
reading, negotiating and problem solving. www.examinedexistence.com.

¢ Performance in other academic areas is enhanced including higher scores
on standardized exams in math, reading comprehension, and vocabulary.

e To satisfy minimal requirements for UC admission and ensure students
are competitive and attractive college applicants.

8. Transparent policy for teachers, staff, parents, staff and community:

e Keep communications current through website and emails.

e Engaging teachers, staff, parents and community for involvement and
active participation.

¢ Regularly scheduled parent/teacher conferences.

9. Continual developing and revising GBA's plan for student success:

We will exceed the minimal state and federal proficiency requirements.
Utilizing quality instruction (effective, data-driven, and based on California
Teaching Standards) with modern technology.

¢ Ongoing formative assessment to address student proficiency of CCSS as
well as the utilization of student data to direct and influence instruction
through the use of assessment programs such as llluminate, etc.

e Addressing barriers preventing student’s success and providing quality
standards-based intervention opportunities to avert future occurrences.
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EDUCATIONAL PHILOSOPHY

GBA provides a rigorous, academic curriculum within a student-centered environment
enabling our students to be successful in further post-secondary education pursuits and
competitive in a changing global economy. All students will be held to a higher
academic and character standards to better serve their communities.

The P21 Partnership for 215t Century Learning, Service Learning, Project Based
Learning, a standards-based curriculum, Flipped Classroom model, Entrepreneurial
curriculum, technology infused learning and Norman Webb’s Depth of Knowledge
Levels will form the educational philosophy of GBA. With a challenging curriculum
embedded with global awareness and high standards of character quality, students will
gain the competitive advantage necessary to be successful in a changing global
economy by becoming self-motivated, competent and lifelong learners. Incorporating
entrepreneur curriculum aids to the success of our students not only in their post-
secondary education but also career. Below are the key components that make up the
instructional program of GBA:

1.  The P21 Partnership for 215t Century Learning

P21's Framework for 21st Century Learning is an organization comprised of teachers,
education experts and business, community and government leaders who believe that
all learners need to acquire the knowledge and skills necessary to thrive in a world with
constant change and learning never stops. They also believe that learners need and
deserve learning opportunities to thrive in the 215t century as our future leaders, workers
and citizens. The P21 Framework states that learning takes place throughout life - from
birth through their careers and beyond. A strong foundation for success is rooted in
learning what happens in and out of school. This not only gives the learners an
advantage in life but also ensures ongoing innovation in our economy and the health of
our world.

The P21 Framework for learning in the 21%t century is the result of the collaborative
efforts of the organization’s teachers, education experts, business and government
leaders to define and illustrate the skills and knowledge students need to succeed in
work, life and citizenship. It has been used by thousands of educators and hundreds of
schools in the U.S. and abroad to put 21st century skills at the center of learning.

The P21 Framework represents both 21st century student outcomes (as represented by
the arches of the rainbow) and support systems (as represented by the pools at the
bottom). While the graph below in Table 1 represents each element distinctly for
descriptive purposes, P21 views all the components as fully interconnected in the
process of 21st century teaching and learning.
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TABLE 1: P21 FRAMEWORK FOR 215T CENTURY LEARNING

21st Century Student Outcomes-the elements described below are the critical systems
necessary to ensure 215t century readiness for every student. 215t century standards,
assessments, environments must be aligned to produce 21% century outcomes for
today’s students.

A. Mastery of Fundamental/Key Subjects-include: English, reading or
language arts, world languages, arts, mathematics, economics, science, geography,
history and Government and Civics. In addition to these subjects, P21 believes schools
must move beyond a focus on basic competency to promoting understanding of
academic content at much higher levels by weaving 21st century interdisciplinary
themes into curriculum such as global awareness, financial, economic, business and
entrepreneurial literacy, civic literacy, health literacy, and environmental literacy. GBA'’s
entrepreneurial curriculum ties in with other Common Core State Standards to provide
students with these additional interdisciplinary themes.

B. Learning and Innovation Skills: Learning and innovation skills

increasingly are being recognized as the skills that separate students who are prepared
for increasingly complex life environments in the 21st century, and those who are not. A
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focus on creativity and innovation, critical thinking and problem solving, communication
and collaboration is essential to prepare students for the future.

C. Information, Media and Technology Skills: Today we live in a
technology and media-infused environment with: 1) access to an abundance of
information, 2) rapid changes in technology tools, and 3) the ability to collaborate and
make individual contributions on an unprecedented scale. To be effective in the 21st
century, students must be able to create, evaluate, and effectively utilize information,
media, and technology. Information literacy, reliability, media literacy and ICT
(information, communications and technology) literacy are essentials for 215t century
students.

D. Life and Career Skills: Today's life environment requires far more than
thinking skills and content knowledge. The ability to navigate globally and be
competitive in the information age requires students to pay rigorous attention to
developing adequate life and career skills including: Flexibility & Adaptability, Initiative
& Self Direction, Social & Cross-Cultural Skills, Productivity & Accountability,
Leadership & Responsibility.

GBA believes all students enter school with an inherent trust and belief that the
educational system will provide them with the necessary education and skills to be
competitive in a constantly changing world and successful in their futures whether it is
post-secondary education or career choices. The environment that GBA focuses on
encompasses all four of the elements of the P21 Framework. These elements will
enable students not only to be successful in meeting the Common Core State
Standards and California Content Standards but will additionally empower them to be
competitive and successful in a changing global economy in the 215t Century.

215t Century Support Systems - In order to ensure the elements of P21 Framework
are meeting and exceeding the needs of the students, critical systems are necessary to
ensure student mastery of 21st century skills. 21st century standards, assessments,
curriculum, instruction, professional development and learning environments must be
aligned to produce a support system that produces 21st century outcomes for today’s
students.

A. 21st Century Standards - 21st century skills encompassing content
knowledge and expertise, helps to build understanding across and among academic
subjects as well as 21st century interdisciplinary themes. An emphasis on deep
understanding rather than shallow knowledge will engage students with the real world
data, tools, and experts they will encounter in college, on the job, and in life. Students
learn best when actively engaged in solving meaningful problems as it allows for
multiple measures of mastery. GBA'’s flipped classroom model requires student
engagement as part of the Project Based Learning, and Service Based Learning.

B. Assessment of 21st Century Skill - Traditional summative assessments
are no longer effective testing tools for gauging 215t Century skills. Both high-quality
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standardized testing along with effective classroom formative and summative
assessments are now the key standard. Student performance that is deep-seeded into
everyday learning should be emphasized for useful feedback. An example of formative
and summative assessments that measure student mastery of 21st century skills is the
use of technology and enabling development of student work portfolios as well as
student assessment programs such as llluminate, etc. With teachers designing their
daily lessons and units to maintain appropriate progress through the CCSS as well as to
address the learning needs of all students to ensure curricular access is equitable.

C. 21st Century Curriculum and Instruction - Integrating community
resources is encouraged for the 215t Century curriculum and instruction. Learning
methods that integrate the use of technologies, inquiry and problem based approaches
lead to higher order thinking skills. GBA's curriculum will benefit from collaboration with
community leaders and organizations for their Service Based Learning and
Entrepreneurial Curriculum.

D. 21st Century Professional Development - these programs for teachers
model the type of classroom learning that best promotes 215t century skills for students.
It cultivates teachers’ ability to identify students’ particular learning styles, intelligences,
strengths and weaknesses. Teachers are able to balance direct instruction with project-
based teaching methods that encourage knowledge-sharing among communities of
practitioners. This also helps teachers develop their abilities to use various strategies
(such as formative assessments) to reach diverse students and create environments
that support differentiated teaching and learning. All of this supports the continuous
evaluation of students' 21st century skills development. GBA’s partnership with
University of California, Irvine includes teacher developmental programs wherein
students will be learning with their peers as a face-to-face interaction and collaboration
while sharing their experiences and knowledge.

E. 21st Century Learning Environments - should support PLCs
(professional learning communities) that enable educators to collaborate, share best
practices and integrate 21st century skills into classroom practice. This enables
students to learn in relevant, real world 21st century contexts (e.g., through project-
based or other applied work). Equitable access to quality learning tools, technologies
and resources must be allowed which supports expanded community and international
involvement whether through face-to-face or online. GBA's flipped classroom model
allows our students to view lessons from highly acclaimed educators from around the
globe. In providing a high technology based school, our teachers are also able to
expand their educator's community with other teachers internationally online. Our
flipped classroom model also promotes working in groups and teams in addition to
individual learning which helps support learning in 215t century modalities.

We have created an environment that focuses on the premise that students need to be
educated according to 21%t century knowledge and skills for success in a globally and
digitally interconnected changing world. One method GBA utilizes to provide this level
of education to students is by using the P21 Partnership for 215t Century Learning
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concept. Teaching the content of the state standards through the P21 Framework's four
(4) elements allow students to be educated in the 21%t century and gain competitive
advantage in a changing global environment. These elements will enable students to
think critically, problem solve, be self-motivated, competent life-long learners.

2. Webb’s Depth of Knowledge (DOK)

Norman Webb’s DOK (Webb, N. (March 28, 2002) Depth-of-Knowledge Levels for four
content areas can help teachers create productive environments where all students
learn as this model categorizes tasks according to the complexity of thinking required to
successfully completing them. (Gerard Aungst, September 4, 2014. www.edutopia.org).
Webb’s model categorizes assessment tasks by different levels of cognitive
expectation, or depth of knowledge, required to successfully complete the task. (Karin
K. Hess for the Common Core Institute). Webb starts by categorizing tasks into four
levels:

e Level 1: Recall and Reproduction

Elements that fall into this category involve basic tasks that require students
to recall or reproduce knowledge and/or skills. The subject matter content
usually involves working with facts, terms, details, calculations, principles,
and/or properties. It may also involve the use of simple procedures or
formulas. There is little or no transformation of the target knowledge or skill
required by the tasks that fall into this category. A student answering a Level |
item either knows the answer or does not; that is, the answer does not need
to be figured “out” or “solved”. The task does not require any cognitive effort
beyond remembering the right response or formula. Copying, computing,
defining, and recognizing are typical Level 1 tasks.

a.) Student's Role: recognizes, responds, remembers, memorizes,
restates, absorbs, describes, demonstrates, follows directions, applies
routine processes, definitions, and procedures.

b.) Teacher's Role: questions to direct or focus attention, shows, tells,
demonstrates, provides examples, examines, leads, breaks down,
defines

o Level 2: Skills and Concepts

Level 2 includes the engagement of mental processing beyond recalling,
reproducing, or locating an answer. This generally requires students to
compare or differentiate among people, places, events, objects, text types,
etc.; apply multiple concepts when responding; classify or sort items into
meaningful categories; describe or explain relationships, such as cause and
effect, character relationships; and provide and explain examples and non-
examples. A Level 2 “describe or explain” task requires students to go beyond
a basic description or definition to predict a possible result or explain “why”
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something might happen. The learner makes use of information provided in
context to determine intended word meanings, which tools or approach is
appropriate to find a solution (e.g., in a math word problem), or what
characteristics to pay attention to when making observations. At this level,
students are asked to transform/process target knowledge before responding.
At this level, a student must make some decisions about his or her approach.
Tasks with more than one mental step such as comparing, organizing,
summarizing, predicting, classify, extend, make basic inferences and
estimating are usually Level 2.

a) Student's Role: solves routine problems/tasks involving multiple
decision points and concepts, constructs models to show relationships,
demonstrates use of conceptual knowledge, compiles and organizes,
illustrates/explains with examples or models, examines.

b) Teacher's Role: Questions to differentiate, infer, or check conceptual
understanding, models, organizes/reorganizes, explores possible
options or connections, provides examples and non-examples

Level 3: Strategic Thinking

This level demands the use of planning, reasoning, and higher order thinking
processes, such as analysis and evaluation, to solve real-world problems or
explore questions with multiple possible outcomes. Stating one’s reasoning
and providing relevant supporting evidence are key markers of Level 3. The
expectation established at this level requires an in-depth integration of
conceptual knowledge and mulitiple skills to reach a solution or produce a final
product. DOK 3 tasks focus on in-depth understanding of one text, one data
set, one investigation, or one key source, to reach a solution or create a final
product. At this level of complexity, students must use planning and evidence,
and thinking is more abstract. A task with multiple valid responses where
students must justify their choices would be Level 3. Examples include
solving non-routine problems, designing an experiment, or analyzing
characteristics of a genre.

a) Student's Role: Uncovers and selects relevant and credible
supporting evidence for analyses, critiques, debates, claims and
judgments; plans, initiates questions, disputes, argues, tests
ideas/solutions, sustains inquiry into topics or deeper problems,
applies to the real world.

b) Teacher’s Role: Questions to probe reasoning and underlying
thinking, asks open-ended questions, acts as a resource and coach,
provides criteria and examples for making judgments and supporting
claims, encourages multiple approaches and solutions; determines
when/where (text, concept) depth and exploration is most appropriate
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e Level 4: Extended Thinking

Tasks assigned to this level demand extended and integrated use of higher
order thinking processes such as critical and creative-productive thinking,
reflection, and adjustment of plans over time. Students are engaged in
conducting multi-faceted investigations to solve real-world problems with
unpredictable solutions. Employing and sustaining strategic thinking
processes over a longer period of time to solve the problem or produce an
authentic product is a key feature of objectives assigned to DOK 4. Key
aspects that denote this particular level typically include authentic problems
and audiences, and collaboration within a project-based setting. DOK 4 tasks
expand the breadth of the task by using multiple texts or sources, or multiple
concepts/disciplines to reach a solution or create a final product. Level 4
tasks require the most complex cognitive effort. Designing a survey and
interpreting the results, analyzing multiple texts to extract themes, or writing
an original myth in an ancient style would all be examples of Level 4.

a) Student’s Role: Use resources, collaborates, plans, organizes, and
modifies, to create concrete, tangible products

b) Teacher's Role: Questions to extend thinking and broaden
perspectives; facilitates teaming, collaboration, self-evaluation

DOK Levels are not sequential. Students need not fully master content with Level 1
tasks before doing Level 2 tasks. In fact, giving students an intriguing Level 3 task can
provide context and motivation for engaging in the more routine learning at Levels 1 and
2. DOK levels are also not developmental. All students, including the youngest
preschoolers, are capable of strategic and extended thinking tasks. What they look like
will differ, and what is Level 3 to a 6" grade student may be a Level 1 task for a high
school student. All students, however, should have opportunities to execute complex
reasoning in practice. See DOK chart below in Table 2 with levels and examples of
activities within each level.
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Norman Webb's Depth-of-Knowledge (DOK) schema has become one of the key tools
educators can employ to analyze the cognitive demand (complexity) intended by the
Common Core and State standards, curricular activities, and assessment tasks. GBA
along with many educators, believe that this model categorizes assessment tasks by
different levels of cognitive expectation, or depth of knowledge, required to successfully
complete the task, therefore, students are better able to individually learn reflecting on
their own recollection of knowledge, skills and be able to think strategically drawing on
their own reasoning and extended thinking. This model will empower students to be
successful in their learning and gain the competitive advantage necessary in a changing
global economy.

3. Project Based Learning (PBL)

PBL has been defined as a teaching method in which students gain knowledge and
skills by working for an extended period of time to investigate and respond to an
engaging and complex question, problem or challenge. They explore real-world
problems and challenges engaging them in active, cross-curricular learning and
inspiring them to obtain a deeper knowledge of the subjects they are studying.

Decades of research, John W. Thomas, Ph.D., A Review of Research On Project-
Based Learning, March 2000, has shown PBL as an effective method of learning.
These methods are not new in teaching but when used effectively, the outcome is a
measurable difference in student achievement:

Improved learning - students understand the content more deeply allowing
them to remember and retain it longer which allows them to apply what they
know to new situations. Students are more successful in the long term.
(Darling-Hammond, 1996;Zimmerman, 2002).

Standards are addressed - PBL is an effective way to meet Common Core
State Standards and other present day standards that emphasize real-world
application of knowledge and skills such as critical thinking/problem solving,
collaboration, communication, speaking and presentation skills. See below
under section of what GBA teachers use to develop PBL programs.

Building necessary skills for 215t century - No longer are basic knowledge
and skills enough to be successful in the 215t century workplace and college.
With PBL, students learn how to solve problems, work in teams by
collaborating, communicate ideas, manage themselves, and build their
confidence while taking initiative and responsibility in their own learning.

Students more engaged with new opportunities - PBL allows students to
be active as the project engages their hearts and minds and provides real-
world relevance to what they are learning. Opportunities to use a variety of
technology tools that allows them to find resources and information to create
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but also collaborate and connect with experts, partners, and audiences
around the world.

o Teachers find it rewarding and enjoyable to teach again - PBL allows
teachers and students to both be active and engaged to do high-quality,
meaningful work. This has brought the discovery to joy in teaching in teachers
alongside their students. (Strobel & van Barneveld, 2009).

Teachers plan their lessons with these tasks in mind:

o Setting clear goals to ensure students know what is expected of them

e Students learn at their own pace and ask questions when they don't
understand

e Students are held accountable for their time by sharing their work so teachers
can see their progress on a daily basis.

e Teachers set deadlines for each day, step and the project itself

e Teachers share rubrics in advance to help students understand what they
should be taking away from the project.

Some key elements teachers at GBA use to design PBL.

e The project focuses on student learning goals, standards-based content and
skills such as critical thinking/problem solving, self-management and
collaborations with other students

e Projects are developed to support the CCSS on an individual and cross-
curricular basis

e The topic of the project must be a meaningful problem to solve or question to
answer with the appropriate level of challenge. It should be real-world context
or speaks to students personal concerns, interests and issues in their lives

¢ Students will be engaged in a rigorous, extended process of asking
questions, finding resources and applying information

¢ Students have the ability to make some decisions about the project, how they
work and what they create

¢ Both teachers and students give, receive and use feedback to reflect on
learning/teaching, obstacles and how to overcome them

e Students are tested on their knowledge of the project by explaining and/or
presenting it to others outside the classroom

4. SERVICE BASED LEARNING (SBL)

Service-based learning has been defined as “an educational approach that balances
formal instruction and direction with the opportunity to serve in the community in order
to provide a pragmatic, progressive learning experience. SBL offers students
immediate opportunities to apply classroom learning to support and effect positive
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change in the community. Knapp, Timothy D.; Bradley J. Fisher (2010). "The
Effectiveness of Service-Learning: It's not always what you think". Journal of
Experiential Education. 3 33: 208-224.

The intent at GBA is to integrate SBL throughout all state standards curriculum to
increase the knowledge, skills, and dispositions needed to develop globally competitive
students. By doing this, students are engaged to adapt, synthesize and evaluate the
skills and knowledge gained in the formal academic curriculum as they address an
identified need in the community and be fully prepared in the 215t century workforce.
National Coalition for Academic Service-Learning. As part of GBA’s instructional
program, we include the following 4 essential elements in our SBL curriculum.

o Meet a real community need-SBL courses are developed to include
ongoing processes that allow students and communities to define these
needs

¢ Link to standards based curriculum-SBL at Global Business Academy is
intentionally used as instructional strategy to meet or enhance learning
goals and/or content state standards

¢ Meaningful service-partnerships must be worthwhile and valuable to all
participants-students, community and faculty

e Ongoing and continuous monitoring, evaluating, assessing and defining
the SBL to ensure it meets standards based curriculum and has furthered
the learning experience of the student

v' Community defines their need and communicate developments and
accomplishments
v’ Teachers make course adjustments to meet communicated needs

5. CURRICULUM & INSTRUCTIONAL PLANNING BASED ON
UNDERSTANDING BY DESIGN MODEL BY WIGGINS & MCTIGHE

“To begin with the end in mind means to start with a clear understanding of your
destination. It means to know where you're going so that you better understand
where you are now so that the steps you take are always in the right direction.”
Stephen R. Covey, The Seven Habits of Highly Effective People

When taking a road trip-we first have to know our destination, i.e. where we are going.
To what city or place? One then goes about planning the route and how to get there.
Along the way, we may or may not change course if we feel another route is more
suitable to help us get to our destination. Does it not make sense that we should do the
same when it comes to educating our students? Having a clear standard of what we
want the students to learn and know, then plan units and lessons based on how to get
the students there? At GBA, we believe in using this method of teaching/learning to
meet all standards. When comparing this strategy to traditional method of teaching, the
name “Backward Design” has been coined as it denotes this strategy as doing things
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backwards. Traditionally, teachers begin with textbooks, lessons, and activities rather
than deriving those tools from targeted goals or standards. Teachers plan units and
lessons based on these textbooks first, regardless of how students will comprehend or
learn the material. This Backward Design was modeled by Wiggins & McTighe, 1999
and is the basis on how GBA teachers plan their lessons.

Oxford English Dictionary puts the word “design” as meaning to have purposes and
intentions; to plan and execute. Below are the three steps our teachers implement in
designing their daily lesson plans:

A. ldentify the Desired Results and/or end Goals: What are the established
content standards students should know, understand and be able to do?
What are the end goals the teacher wishes students to meet? What's worthy
of understanding? What understandings are desired?

Considering the goals for both teachers and students

How do we measure student comprehension and mastery?

Examine established national, state, and district content standards
Review curriculum expectations

What do we want students to hear, read, view, research or encounter?
What important knowledge, facts, concepts, principles, skills do we want
students to successfully accomplish?

AN NN A

B. Determine What is Acceptable Evidence that Students have met the
Desired Results and/or end Goals: How will we know if students have
achieved the desired results and met or exceed the standards? At this stage
GBA teachers are encouraged to think like an assessor before designing
units and lessons. This causes our teachers to consider up front how they will
determine whether students have attained the desired understandings listed
in step 1. More importantly, this stage requires teachers to continually access
students before proceeding to the next unit:

v Informal checks for understanding such as oral questions, observations
and dialogues

v' Use of Interim Assessment Blocks (IABs) aligned to the SBAC
comprehensive assessment

v Traditional quizzes, tests and open-ended academic prompts check for
content knowledge

v Performance tasks and projects such as project based learning, Service
Base Learning that GBA incorporates into the curriculum require students
to apply content, skills and judgment to solve problems

v A balance of multiple types of formative and summative assessments are
important

v" Open ended questions that require critical thinking
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C. Plan Learning Experiences and Instruction that meet steps 1 and 2:
With clearly defined results and established acceptable evidence of student
understanding in mind, GBA Teachers can now plan instructional activities
keeping in mind the following important questions:

v" What knowledge and skills will students need to perform effectively to
achieve the desired acceptable results?

What materials and resources are best suited to accomplish these goals?
How should it best be taught in light of the goals and standards?

Is the overall design meaningful and effective to meet the desired results?
What activities will equip students with the needed knowledge and skills?
Activities must be varied and require using their minds as well as hands
on

AN N NN

Throughout this 3 step planning process, GBA teachers are asking essential questions
and getting continuous feedback from students and other teachers within the
department. This helps to achieve the end goals of student understanding. Research
has found that when students understand a concept, they can see the bigger picture
and are more aware of their own knowledge. Teachers at GBA encourage students to
think deeply and challenge them to make sense of new ideas.

6. FLIPPED CLASSROOM MODEL

This instructional strategy is a type of blended learning that reverses the traditional
educational arrangement by delivering instructional content, often online, outside of the
classroom.

Global Business Academy recognizes that due to technological advances, our students
must be prepared to learn in the 215t Century. In doing so, they must make use of all
available sources globally in order to be competitive. One such source is the advantage
of learning from experts from all over the world through online sources. In a Flipped
Classroom at GBA, lessons are viewed at home through online videos. All students will
be assigned a tablet at the beginning of the school year if they do not have access to
one at home. The tablets allow students to access their lessons online and perform any
research necessary. For those students who do not have access to the internet, they
may stay at school and access their lessons during school hours, within their Advisory
period or after school. The next day, teachers transform the learning space in the
classroom into a dynamic, interactive learning environment where students are guided
as they apply concepts and engage creatively in the topic matter. Classroom time is
spent engaging and supporting students in the concept that was viewed the night
before. Questions are asked by our teachers to ensure student understanding of the
concept. Questions can be in the form of surveys, tasks, games, projects, or
collaborative team-work. These “questions” are designed for teacher assessment of
each student every few minutes before proceeding to the next concept. Our typical
classroom has the following characteristics:

310f477 Page 29 of 229



A. Classroom environments are flexible GBA teachers can physically rearrange
their classrooms to accommodate a lesson or unit to support group work,
independent study, or assessment. Our teachers are flexible in their
expectations of student timelines for learning and in assessing student
learning.

1. The students are provided with different ways to learn content and
demonstrate mastery

2. Our teachers continually observe and monitor students to make
adjustments when appropriate

3. Time frames are established to permit students to interact and reflect on
their learning as needed.

B. Specific and Intentional Content is used to help students develop conceptual
understanding. Our teachers determine what they need to teach keeping in
mind the standards and what materials students need to explore on their own
to meet or exceed these standards.

1. Our teachers differentiate to make content accessible and relevant to all
students

2. Teachers may create relevant content through videos or tutorials for their
students

3. Our teachers also prioritize concepts for learners to access outside of the
classroom setting to support student inquiry skills.

C. Classrooms are Learner-Centered. In-class time is dedicated to exploring
topics in greater depth and creating learning opportunities. Students are
engaged in meaningful activities as they discuss the lesson from the night
before.

This strategy not only allows GBA teachers to continually observe their students and
accessing their work but it affords students the opportunity to view their lesson materials
more than once in the comfort of their home. Students are able to view the material at
their own pace. Special-needs and English Language Learner students can view the
videos multiple times for additional help with the lessons and parents can see what
students are doing in a particular subject. Students enter their classrooms the following
day prepared to ask questions and engage with other classmates in doing planned
activities intentionally designed to test their understanding of the materials. The
classroom is also a place where teachers are assessing the students’ level of
understanding by using strategies such as Webb'’s Depth of Knowledge. GBA believes
by having classroom time dedicated towards engaging activities, students will exude a
deeper knowledge of the materials as the intentional activities are teaching them to
think critically as they apply what they have just learned. Students use the tools to
research, write, solve problems, create projects, communicate and learn in a way that
makes sense to them. When used effectively, technology increases student
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engagement, provides more opportunities for students to become independent learners
and enhances rigor.

Our teachers are also able to conduct ongoing formative assessments during class time
through observation, by taking notes for future planning, or through the use of programs
such as llluminate, etc. Collaborating with other teachers within the school also helps
our teachers take responsibility for transforming their practices. With the approval of a
grant from Acellus, GBA will be using their online curriculum as a form of video content.
More information about Acellus is found on page 70.

7. ENTREPRENEURIAL CURRICULUM

As Global Business Academy believes in educating our students to be competitive in
the 215t century, we feel having an entrepreneurial education adds to that belief. P21st
Century Framework believes schools must move beyond a focus on basic competency
to promoting understanding of academic content at much higher levels by weaving 21st
century interdisciplinary themes into curriculum such as global awareness, financial,
economic, business and entrepreneurial literacy, civic literacy, health literacy, and
environmental literacy. Entrepreneurship is seen as a major engine for economic
growth and job creation (Wong, 2005). Entrepreneurial education is also frequently seen
as a response to the increasingly globalized, uncertain and complex world we live in,
requiring all people and organizations in society to be increasingly equipped with
entrepreneurial competencies (Gibb, 2002).

Not only is learning about entrepreneurialism moving beyond basic competency
according to P21st Century Framework, but admission standards at UCI are no longer
just about the grades or the classes taken. At UCI and most colleges, the admissions
office is looking at the “total package” one could say of the student. By requiring written
essays as part of the application process, these universities are looking at more than
just the student’s writing ability. Having this additional entrepreneurial education along
with the internship requirement, adds to this “total package” for our students and
provides them with an advantage against others.

Why entrepreneurial education? Research has shown that this type of hands-on
experiential learning through a series of interdisciplinary lessons aligned with state
standards in math, science, social studies and language arts has allowed students to
achieve more interest, joy, engagement and creativity in their education. (Johannisson,
2010, Lackéus, 2013). Results also show increased motivation and school engagement
and alleviating problems of student boredom and dropout (Deuchar, 2007, Surlemont,
2007, Mahieu, 2006, Nakkula et al., 2004). E

Entrepreneurial education is important, and even crucial, for several reasons:
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o It lets students know that starting and operating a business and becoming
an entrepreneur is a career option that is open to them, just like being a
teacher, architect or doctor;

Students become familiar with and identify needs within the community
Teaching entrepreneurship to students in school gives them a marketable
skill while still in high school and beyond. This skill gives them many
options for summer jobs or internships;

e Learning about entrepreneurialism reinforces their basic skills in reading,
writing and mathematics because as they learn how to start a business (a
topic students typically find exciting and interesting) all of the basic skills
are required;

o Students increase their financial literacy skills level by learning how to
start and operate a business;

e People who learn business concepts and entrepreneurship, and who do
not go on to become entrepreneurs, become better employees in the
company (entrepreneurs) because they understand what it takes to make
a company successful.

GBA students’ entrepreneurial learning will include writing business plans, writing
resumes, running student businesses and providing services to the community.
Business Courses focus on business application and laws involving entrepreneurship.
Internships allow students to work in a field of interest to experience the specific duties
required by that industry. Topics include Financial Literacy, Global Awareness, Health
Literacy, and Environmental Literacy as it pertains to Entrepreneurialism. Other
Entrepreneur aspects such as Marketing, Social Media, Public Relations, Human
Resources, Production, and Networking are additional lessons of the curriculum.

Our curriculum at GBA will integrate the entrepreneurial learning process into other
subjects of general education. Skills such as creativity, innovation, risk taking, ability to
plan and manage projects in order to achieve stated objectives are what our students
will strive to meet. We will be encouraging them to act upon opportunities and ideas and
transform them into value for our society. This is the goal with our partnership with the
University of California, Irvine, Blackstone Launchpad-Antrepreneur Center. Through
their network of 500,000 students and alumni worldwide, our students will be able to
connect and interact with other like-minded entrepreneurs throughout the world. To gain
knowledge, to expand their learning, to experience other cultural lives, to interact, to
think creatively and to enjoy themselves while learning are the goals of emphasizing
entrepreneur curriculum. With globalization, we feel our students need these
entrepreneurial skills and abilities to thrive in an ever-changing world. This entrepreneur
curriculum furthers GBA's goals of educating students to be globally competitive and
successful in the 215t Century.
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An example of how blogs are used in the classroom can be seen when our teachers
post a question on a blog. This question will motivate students to research the
information and share their findings through a blog that can be accessed globally. This
also allows teachers to get an understanding of what his/her students are thinking. The
report, /T Opportunities in the Education Market, revealed that 78 percent of K-12
teachers and administrators believe technology has positively impacted the classroom
and the productivity of students. Roughly 65 percent of educators surveyed also believe
that students are more productive today than they were three years ago due to the
increased reliance on technology in the classroom.

Technology is enabling the use of more interactive educational tools which has turned
into a more dynamic learning experience that directly benefits the students. Tools in the
past can now be accessed through a hand held device where information can be
accessed with their fingertips. This has made education enjoyable as it engages
students when the classes are more interactive and interesting. Using technology in the
classroom also promotes independent learning for students and a new and exciting way
to learn and teach for teachers. As a 21%t century tool, using technology in the
classroom changes it into a collaborative one as students are able to connect with other
classrooms throughout the world. The classroom is now alive with action-teaching,
learning, creating, exploring, and innovating. Classrooms can be transformed into
international learning spaces with students globally using such apps as Nearpod,
Padlet, Kahoot!, Google Classroom and Periscope. Video conferencing platforms such
as Google Hangouts and Skype in the Classroom allow students to connect sharing
their stories and information.

GBA classrooms will be equipped with smart boards and each student will have a tablet
or laptop. GBA teachers can pose questions and students can answer through their
tablets without fear of saying the wrong answer. The technology will allow GBA students
to explore and broaden their learning outside of what's discussed in class and gain
experience as they find new apps, services and tools that are coming out each day.
This gives them an immense competitive advantage in getting summer jobs, internships
and/or starting their own business as well as addressing technology skills necessary for
the SBAC.
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GBA will encourage all students to take programming and coding classes as well as
exposure to hardware and software technology. As technology changes so does the
need for our students to keep up with today’s latest tools and gadgets. We plan on
equipping our students with as many competitive advantages as possible to ensure their
success in the 215t Century.

SUMMARY OF EDUCATIONAL PHILOSOPHY

GBA's educational philosophy is to actively engaged students in their learning by
presenting content material in an engaging and relevant way that keeps students self-
motivated toward their learning objectives and higher order thinking. It is GBA’s desire
to help students meet their fullest potential by providing an environment that is safe,
supports risk-taking, and invites a sharing of ideas.

The eight (8) strategies of GBA'’s educational philosophy along with an integrated

approach to encourage entrepreneurial thinking will be broad based, drawing on many
content areas. At GBA students are engaged in the curriculum and learning objectives
at all times. Teachers are expected to continuously communicate learning objectives to
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all students while formatively and summatively assessing for student mastery of all
concepts and state content standards.

California content standards serve as the foundation for all GBA curriculum and
instruction. Entrepreneurship is integrated into curricular content areas. Our course of
study utilizes an integrated entrepreneur thematic approach that follows the curriculum
set forth with the National Center Standards for Entrepreneurial Education.
Entrepreneurial curriculum is in natural alignment to virtually all mathematics concepts.
For example, students are exposed to concepts and values of entrepreneurship, such
as creativity, leadership, ethics, teamwork, persistence, and risk-taking. They are
challenged to pursue a considerable amount of online, library, and field research both in
and outside of school. Partnerships with community businesses and leaders are
fostered in order to involve the community while allowing students to learn beyond
school walls. Their studies consistently reinforce an entrepreneurial attitude and the
aforementioned values. In middle school, students participate in entrepreneurial
concepts, the basics of being an entrepreneur, and exploring entrepreneurialism in
every industry. Students apply the fundamentals of entrepreneurship, so basic
knowledge and skills can be developed. Students will be required to develop business
ideas on how to solve a world problem or make life better for our world. Community
businesses, entrepreneurs and executives are brought in to share their experiences
with our students while helping develop their ideas into fruition. Our partnership with
University of California, Irvine, Blackstone Launchpad, Antrepreneur Center with a
network of 500k students and alumni will allow our students to connect with like-minded
entrepreneurs throughout the world.

GBA will require students to study Mandarin as a foreign language. Students may also
be offered Spanish and French as language electives. Foreign language is a
graduation requirement with GBA in addition to UCI eligibility. Mandarin will add to our
students being globally competitive as it is the number one spoken language in the
world with approximately 1 billion Chinese people using it as their native language.

The integrated approach of National Center Standards for Entrepreneurial Education
along with California Content Area Standards is one of many of GBA's greatest
strengths. As an example, math courses include product cost assessments and pricing,
financial management and sales concepts; computer science and art courses
incorporate topics in marketing and advertising. Students are constantly and
consistently stimulated in entrepreneurial issues and immersed in the entrepreneurial
mindset. Literature, the arts, history, social issues, government, economics,
architecture, medicine, science, and the study of technology all complement one
another in the curriculum.

The instructional design addresses identified needs of all students, including students
with special needs, English language learners, and gifted students, to facilitate high
academic achievement levels according to the California content standards. GBA will
employ instructional methods and materials based on standards-based assessments to
guide and plan instruction. Additionally, methods of instruction include a collaborative
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mindset whereby parents were encouraged to participate and volunteer in the
classroom and school activities.

GBA's foundational educational philosophy is to employ a rich repertoire of instructional
strategies, curriculum, and materials. GBA will address the needs of all students,
including students with special needs, English language learners, and gifted students,
which will facilitate high academic achievement-levels according to the California
content standard. GBA will use instructional methods and materials based on
standards-based assessments to guide and plan instruction. Additionally, methods of
instruction include a collaborative mindset whereby parents are encouraged to
participate and volunteer in the classroom and at school activities.

Integrated Strategies

As mentioned in our Vision and Goals section on page 6 above, GBA intends on
providing rigorous academic content so that all our graduates are UC eligible and learn
about entrepreneurialism with that topic being integrated into the general curriculum.
GBA will be able to meet these goals by using the above listed strategies. In order to be
UC eligible, GBA’s graduation requirements are more stringent than the traditional A-G
requirements, we have purposely picked the above 8 strategies to ensure success of
our students.

First of all, GBA’s use of the flipped classroom model allows students to review lessons
numerous times before entering class the next day. Why is this important? This is
important because students are not forced to rely on taking copious notes during
teacher lectures in class and hopefully understand it enough to do homework at home
many hours later. The online lessons allow students to review and learn at their own
pace. This is especially important with EL students and students with special needs. All
students will be assigned a tablet at the beginning of the school year if they do not have
access to one at home. The tablets allow students to access their lessons online and
perform any research necessary. For those students who do not have access to the
internet, they may stay at school and access their lessons during school hours, within
their Advisory period or after school. The next day when students enter class, it is time
to be engaged in tasks, projects or activities intentionally designed by teachers using
the Backward Design method to emphasize their learning and test their knowledge. Our
teachers have already identified the desired results of where they want the students to
be in their learning and what they are to be learning. Based on this, projects are
designed to meet those goals. This Backward Design also allows our teachers to test
student’s knowledge and mastery of the lesson viewed the night before. The projects
themselves are designed to improve learning and engaging students while they learn
how to solve problems, work in teams by collaborating, communicate ideas, manage
themselves, and build confidence while taking initiative and responsibility in their own
learning. These are all skills necessary to succeed in the 215t Century. Additionally, all
students learn differently, some through listening or seeing while others by actually
doing something with their hands. We believe, projects are a way to reach students with
all learning channels.
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When projects are service based, this increases their knowledge, skills, and dispositions
needed to develop into globally competitive students in the 215t Century. With service
based projects, students are engaged to adapt, synthesize and evaluate the skills and
knowledge gained in the formal academic curriculum as they address an identified need
in the community and be fully prepared in the 215t century. This gives them awareness
of not only their community but globally in order to solve these needs. All of this
understanding and knowledge is possible because GBA implements Webb'’s Depth of
Knowledge in teaching our students. They are taught to first recall and reproduce
knowledge and or skills they have learned through their lessons in order to perform
these projects or tasks. This usually involves working with facts, terms, details,
calculations, principles, and/or properties. It may also involve the use of simple
procedures or formulas. Then they are able to use these facts, terms, calculations... to
solve the “why” with their projects and routine problems/tasks involving multiple decision
points and concepts. They may need to construct models to show relationships,
demonstrate the use of conceptual knowledge, compile and organize, illustrate/explain
with examples or models. GBA teachers are there to differentiate, infer, or check
conceptual understanding, provide models, organize/reorganize, explore possible
options or connections, or provide examples and non-examples.

By being able to solve the “why” from above, Webb’s DOK further teaches our students
to now select the relevant and credible supporting evidence for continued analyses,
critiques, debates, claims and judgments. They may use this information to plan, initiate
questions and disputes, to argue, test ideas/solutions, or even to sustain an inquiry into
topics or deeper problems, that applies to the real world. Lastly, our students will be
engaged in critical and creative-productive thinking, reflection, and adjustment of plans
over time. Students are immersed in conducting multi-faceted investigations to solve
real-world problems with unpredictable solutions. Webb’s DOK reinforces the student’s
ability to be globally aware adding to the P21st Century learning. Without the 4 levels of
Webb’s DOK, students’ learning may not reach the level of depth necessary to achieve
mastery of rigorous classes and content in order to meet GBA's more stringent
graduation requirements.

Having high technology use at GBA is the glue that combines all the 8 strategies
together. Without it, our flipped classroom model would not work. Our students would
not be able to view their lessons online or perform additional research necessary in the
furtherance of their projects. Technology is also crucial in having our students have that
global awareness of what is happening in other parts of the world, but more importantly
the ability to connect with experts around the world through technology and learn from
them will be invaluable. Through UCI's Blackstone Launchpad Antrepreneurial Center,
our partnership with them allows our students to connect with over 500,000 students,
alumni and entrepreneurs from around the globe. Additionally, with GBA students taking
Mandarin as a graduation and UC eligibility requirement, connecting with our planned
sister school in China will be a learning experience not possible without technology.
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Lastly, the entrepreneurial aspect is weaved into the curriculum itself as students are
learning about financials, marketing, business plans, production, public relations....in
the pursuit of their projects.

Integrated Curriculum

Global Business Academy's integrated curriculum is one of an interdisciplinary
approach. To achieve this, we use the above listed eight (8) strategies. In

an interdisciplinary approach, teachers organize the curriculum around common
learnings in a cross-curricular manner. They chunk together the common standards
embedded in the disciplines to emphasize interdisciplinary skills and concepts. Boyd,
Shaudra, Integrated Curriculum: Definition, Benefits & Examples. For example, Math,
English Language Arts and entrepreneurial concepts could be reinforced in a science
class as teachers request students to build a 3 dimensional globe costing under $10 to
market where funds get used towards a community need as one of their projects. This
project incorporates the California Content Area Standards, entrepreneur education,
project based learning and service based learning. Webb’s Depth of Knowledge (DoK)
will be tested as students recall the concepts of what 3 dimensional is, the geography
landscape for the globe in addition to finance and production costs of the globe itself.
After recalling this information, students must now make a decision as to how they will
approach or begin this project (level two (2) of DoK). Level three (3) calls for the
students’ planning, reasoning, and higher order thinking processes, such as analysis
and evaluation, in other words this is when students think strategically in order to
execute this globe project or explore questions with multiple possible outcomes in the
design. Level four (4) is exhibited when the extended, critical and creative-productive
thinking occurs. This allows students to apply their knowledge of 3 dimensions,
geography, materials, cost, design, and to then start creating. This level is evident when
students are engaged in analyzing, creating, designing, and applying their concepts
towards this globe project.

If students are unable to recall any important concepts in order to proceed with their
project, they can review the video related to the instructional program at home that
evening and come charged with knowledge the next day to work collaboratively with
their classmates. There is no need to dig through notes that may or may not exist and if
they do exist, the level of detail of the notes themselves will be critical. This reiterates
the advantages of the Flipped Classroom Model-allowing students to view lessons
multiple times without having to go through notes relying on accurate note taking.
Furthermore, teachers can use the Backward Design to help students begin their project
by starting with the end goal: using CCSS for Math, Language Arts, and Science to
build a 3 dimensional globe costing under $10 to market. Our teachers can review their
curriculum expectations with the students and ask open ended questions where
students are required to apply the skills, concepts they've learned in order to solve any
problems associated with this project. This is also a way for our teachers to formatively
assess student learning. Teachers can now plan activities to best equip the students
with the needed knowledge and skills necessary to create this 3 dimensional globe that
costs under $10. The teacher can bring in sample materials for the students to
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experiment in creating this globe and be able to calculate the cost of each globe using
each material provided.

To further build on this project, teachers can ask students to play a game of “classroom
courtroom” where students are divided into the jury, the plaintiffs, the defendants, one
judge and numerous attorneys. They are given the task of arguing why their globe is
environmentally friendly. Students will investigate the claims about this globe and
business practices regarding being environmentally friendly. This game covers the
CCSS of Arts, English Language Arts, Math, Science and Social Studies. Students will
need to use technology in order to research multiple print and digital sources to form
their arguments and specific claims in a text or verbal format about what is a “green
claim” and environmentally friendly. Information would need to be presented visually,
orally, or quantitatively and interpreted to determine the outcome of this case. Students
would need to form arguments and specific claims supported by reasons and evidence
claiming otherwise depending on the party they represented. The project culminates
when students present their case being viewed by parents, members of the community
who assisted in this research, entrepreneurs who might have volunteered their time,
attorneys who may have helped to guide their arguments, and the rest of the students
and staff at GBA. This is not only engaging that class but the entire school where
students can see the result of their hard work and have pride and self-confidence in part
of a bigger environment outside of their classroom.

At GBA we feel that through the implementation of our integrated instructional
strategies, teachers can help students see the connections and relevance between
subjects. We believe this integrated approach will be successful in making students
more aware of content area connections, challenging them, providing a learning
environment supporting of academic and social needs, dissolving the boundaries
among the disciplines, and fostering stronger student/teacher relationships. Similarly,
GBA teachers are now provided with a new opportunity to work together, increasing
collegiality.

GOALS AND ACTIONS TO ACHIEVE THE EIGHT STATE PRIORITIES

Please see the section “Goals, Actions and Measurable Outcomes Aligned with the
Eight State Priorities” in Element 2 of the charter (Measurable Pupil Outcomes) for a
description of GBA's annual goals to be achieved in the Eight State Priorities school
wide and for all pupil subgroups, as described in Education Code Section 52060(d), and
specific annual actions to achieve those goals, in accordance with Education Code
Section 47605(b)(5)(A)(ii).

GBA shall annually update and develop the LCAP in accordance with Education Code
Section 47606.5 and shall use the LCAP template adopted by the State Board of
Education. GBA shall submit the LCAP to the District and County Superintendent of
Schools annually on or before July 1, as required by Education Code Section 47604.33.
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The LCAP and any revisions necessary to implement the LCAP shall not be considered
a material revision to the charter, and shall be maintained by GBA at the school site.

WHICH STUDENTS WILL GLOBAL BUSINESS ACADEMY SERVE?

Most of the students served by GBA currently reside within the Capistrano Unified
School District (CUSD) boundaries. The CUSD boundaries are comprised of seven (7)
cities: San Clemente, Dana Point, San Juan Capistrano, Laguna Niguel, Aliso Viejo,
Mission Viejo, and Rancho Santa Margarita including Las Flores, Coto de Caza, Dove
Canyon, Ladera Ranch, and Wagon Wheel. CUSD currently operates 55 school sites,
including 34 elementary schools, two (2) K-8 schools, 10 middle schools and 9 high
schools.
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CUSD boundaries encompass 195 square miles. The map above depicts the general
area our school will serve. We will serve students from several cities of South Orange
County, along with neighboring cities located near Orange County boundaries.

STUDENTS SERVED BY GLOBAL BUSINESS ACADEMY/
DEMOGRAPHICS OF STUDENT BODY

Below in Table 3 is the demographics information for Capistrano Unified School District
(CUSD) compared to the State average. A closer breakdown of CUSD demographics
can be seen in Appendix A listing student ethnicity for both middle schools and more
specifically for high schools served in CUSD. The ethnic/racial student population for
middle school is as follows: 63.3% White, 21.1% Latino/Hispanic, 8.2% Asian, and 5.5%
Two or More Races (see pages below). The ethnic /racial student population for high
school is as follows: 64.5% White, 21.6% Latino/Hispanic, 8.4% Asian, and 5.1% Two
or More Races.

42 of 477 Page 41 of 228



According to the 2014 Orange County Community Indicator, proficiency rates as recent
as 2013 have dipped for the first time in at least 10 years. Only 65% of Orange County
students were proficient or better in ELA and 61% were proficient or better in math. This
may have something to do with the fact that dropout rates have increased from the
2011/2012 school year compared to 2009/2010. Especially for Latino students, the
dropout rate has increased to the highest at 14%. This is troubling as CUSD serves a
student population of approximately 21.6% Latinos in high schools and another 21.1%
in middle school. In San Juan Capistrano alone, the population is 38% Latinos,
therefore GBA plans on doing numerous community outreach efforts in this city to reach
said students. The dropout rates are important to consider, as these students will have
a significantly higher rate of poverty, incarceration, teen pregnancy, early death and
unemployment. GBA believes with our engaging and collaborative environment where
students have a voice in their learning, the dropout rate will be minimal and students will
be excited to attend school.

Additionally, this same report states that almost half of CUSD students at 49%(forty-
nine) do not meet UC/CSU eligibility requirements. Some or most of these students
could be very hard workers but without the proper requirements in place and the tools to
achieve those higher requirements, students cannot succeed in meeting UC/CSU
eligibility. At GBA, we have worked with UCI in order to create a curriculum based on
being UC/CSU eligible. We believe our teaching methods will aid any student in meeting
these higher standards. Our college preparatory stage begins in 6t grade as we believe
in the importance of post-secondary education. GBA's mandatory Mandarin curriculum
not only allows a student to meet UC/CSU requirements but will also provide them with
a globally competitive advantage no matter where they choose for their post-secondary
education. GBA plans to help increase CUSD’s percentage of student eligibility for
UC/CSU schools and help lower their dropout rate.

With the full completion of Rancho Mission Viejo, as referenced earlier in Statement of
Need, CUSD is expected to grow at least by 4,561 more students, more specifically,
836 ninth through twelve (91-12%) graders and 991 middle school students. With these
demographics coming up within the next year, there will be a shortage of space in
existing middle and high schools.

Ethnicity This District State Average
White, not Hispanic 67.4% 28.6%
Asian 5.2% 8.3%
Hispanic or Latino 18.1% 48.6%
Multiple or No Response 58% 3.1%
African American, not Hispanic 1.4% 7.4%
Filipino 1.5% 2.7%
Pacffic istander 0.3% 0.6%
American Indian or Alaska Native 0.2% 0.8%

TABLE 3: DEMOGRAPHICS OF CUSD DISTRICT COMPARED TO STATE
AVERAGE
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Enroliment rollout for the charter term:

6 136 136 136 136 136
7 136 136 136 136 136
8 136 136 136 136 136
9 170 170 170 170
10 170 170 170
11 170 170
12 170
TOTAL 408 578 748 918 1088

SURROUNDING SCHOOLS SBAC RESULTS

A detailed SBAC results chart is listed on Appendix B comparing overall performance by
each grade ranging from grades 6-11. Additionally performance results are also shown
for each ethnic group breakdown.

Overall performance for CUSD District are as follows:

1) ELA/Literacy Standard Exceeded: 33%
2) ELA/Literacy Standard Met: 36%
3) ELA/Literacy Standard Nearly Met: 18%
4) ELA/Literacy Standard Not Met: 12%
5) Math % Standard Exceeded: 28%
6) Math % Standard Met: 28%
7) Math % Standard Nearly Met: 25%
8) Math % Standard Not Met: 19%
ELA/ ELA/ ELA/ ELA/ Math %
Literacy % | Literacy % | Literacy % | Literacy % | Math % | Math % | Standard | Math %
Standard | Standard | Standard | Standard | Standard |Standard| Nearly |Standard
CUSD | Exceeded Met Nearly Met | NotMet |Exceeded| Met Met Not Met
Overall
Perform. 33% 36% 18% 14% 28% 28% 25% 19%

The chart further breaks down performance of CUSD per each grade between 6-11,
male and female breakdown, ethnic performance breakdown, EL performance and
lastly, economically disadvantaged performance breakdown.
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FACULTY

Global Business Academy plans to hire a diverse faculty composed of highly qualified,
appropriately credentialed teachers, possessing or working toward CLAD certification,
with an enterprising spirit. Global Business Academy plans on posting vacant positions
on the EdJoin website as well as getting assistance and referrals from University of
California, Irvine's network of teachers through their teacher development program.
Global Business Academy follows the Employee Hiring Guide in the process of
recruiting, selecting and hiring employees. Teaching applicants must understand the
“Role of a GBA educator.” Hiring criteria are discussed further in Element 5 under
“‘Employment Qualifications.”

HOW GLOBAL BUSINESS ACADEMY WILL ACHIEVE STUDENT
SUCCESS

1. Utilizing Depth of Knowledge - Norman Webb’s Depth-of Knowledge
allows our teachers to continually assess students’ level of understanding.
As this concept does not require mastery of one level to move on to the
next, students are able to learn at their pace while allowing for teachers to
make changes to their lesson plan to meet the desired end goal. Webb's
four levels of knowledge of recall and reproduction, skills and concepts,
strategic thinking, then extended thinking can be used in a cross curricular
manner to support student learning and proficiency with the CCSS.

Norman Webb’s Depth-of-Knowledge (DOK) schema has become one of
the key tools educators can employ to analyze the cognitive demand
(complexity) intended by the Common Core and State standards,
curricular activities, and assessment tasks. GBA believes, along with
many educators, that this model categorizes assessment tasks by
different levels of cognitive expectation, or depth of knowledge, required to
successfully complete the task, therefore, students are better able to
individually learn reflecting on their own recollection of knowledge, skills
and be able to think strategically drawing on their own reasoning and
extended thinking. This model will empower students to be successful in
their learning and gain the competitive advantage necessary in a changing
global economy.

2. Ongoing formative and summative assessments - Global Business
Academy believes that it is crucial for our teachers to continually assess
their students’ knowledge before proceeding to the next lesson unit. One
of the ways to do this is by using Understand by Design by Model by
Wiggins & McTighe, 1999.

By starting with the desired end goal with clear and defined Content
standards, our teachers by “design” plan their lessons backward on how to
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bring students to get to the end goal. This not only allows our teachers to
continually access the students but to make lesson changes when
deemed necessary to meet those goals. GBA believes the traditional
method of testing a student’s knowledge at the end of the lesson, chapter
or semester is not a clear indicator of mastery. Research has shown that a
balance of both formative and summative assessments is the better gauge
of student’s knowledge. Additionally, programs such as llluminate allow
instructors to assess students quickly and comprehensively in a formative
and summative manner to develop data to guide instructional practices.

. Staff Development - At Global Business Academy we plan on utilizing the
latest technology in the classroom, applying newer methods of teaching,
implementing new concepts for learning and regularly making changes as
necessary to ensure the success of our students. As such, having the
appropriate staff with the same mindset and skills will be crucial in carrying
out the goals and vision of GBA. Our partnership with the University of
California, Irvine, affords us teacher development opportunities not only
with the regular curriculum but also with the Gate program. In addition,
GBA staff will be encouraged to seek higher education degrees outside of

- attending workshops and professional conferences.

It is our belief that teachers need to be active with their peers in order to
share knowledge and experience. They also need to be aware of new
techniques and strategies that directly affect their profession. In addition to
staff development opportunities, the instructional staff will participate in
regular professional learning communities (PLCs) to plan instruction,
develop common assessments, and reflect on effective instructional
practices.

. Collaborative Environment - GBA will be fostering a collaborative
environment with our parents, staff, community, and all stakeholders. GBA
will establish a parent organization to provide parents a voice with their
selected representatives. Parents will be encouraged to participate in
parent development workshops provided by GBA and University of
California, Irvine. GBA will be holding parent education events to ensure
awareness and understanding for parents. Community organizations will
be brought in as part of our Service Based Learning and entrepreneur
leaders will be brought in as part of our Entrepreneurial curriculum.

GBA believes by having this collaborative environment for students, they
will continue to exhibit these skills beyond the school setting.

. Recognition/Awards - Students will be held to a higher standard of
achievement compared to traditional schools. GBA believes in doing so,
students should be recognized for this hard work. We plan to implement
the Latin honors system, which primarily is used at universities. Since
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GBA graduates will be competitive with a UC or private university globally,
using the Latin honors system will give them a feeling of collegiate
accomplishment. The three levels we plan on using are:

a. Cum Laude-with praise, honor or distinction
b. Magna Cum Laude-with great honor or distinction
c. Suma Cum Laude-with highest honor or distinction

Additionally, the school will establish charters of the National Junior Honor
Society (6t — 8" grades) and the National Honor Society (9t — 12th
grades) to honor student academic achievement.

. Extracurricular Activities - GBA believes in order for a student to have a

well-rounded education, they need to have extracurricular activities once
the school bell has ended their school day. This allows students not only
to enrich their learning by being with other like-minded students but
research has shown it provides an additional social atmosphere of which
is pivotal in the success of students. With today’s everyday life, students
are entrenched in online socialization where face-to-face interaction is few
and far between. By creating numerous choices for students, the
traditional way of socializing is being included and introduced into
students’ lives.

Here a few examples, but not limited to, extracurricular activities GBA
plans on offering: Chess club, debate club, drama club, yearbook club,
student council, full orchestra band, choir, full athletics program,
technology club, health and fitness club, and book club.

As student hobbies and interests develop, we will work with students to
add additional clubs as necessary to achieve our goal of having
successful students dedicated to lifelong learning.

. Character Development - If we are to turn on any media source on any
given day, we see many appalling events occurring in our society.
Whether it be scams or fraudulent act by others, lying, cheating,
homicides, belligerent behavior...it begs the question of “how do these
people get to that state?” While there’s no way to predict the environment
that students will be part of in the future, we can predict and control the
environment that will be provided at GBA. With this environment comes
the emphasis on character qualities such as honesty, responsibility,
integrity, hard work, compassion, respect, self-worth, and self-discipline.
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Each month we focus on a new pillar of character and award certificates to
students who demonstrate the identified character. GBA believes having
this foundation for students will provide them with better decision-making
processes and in turn good citizenry.

. Atmosphere of Transparency- All stakeholders of GBA have a
common goal of wanting success for our students. In order to do so,
transparency will be pivotal for a collaborative environment to meet this
common goal. GBA will post all assignments, tests, exams, quizzes in
addition to the school’s budget, curriculum and many relevant information
we deem necessary so parents, teachers, staff and our community, can
use to provide guidance on achieving GBA’s goals and vision.

GBA will provide updates for parents through email and keep them
informed with information regarding workshops, conferences, and
developmental events.

. Higher Standards of Achievement- How often have we heard the
expression “that’s all they are capable of?” How often do we hear students
being labeled without the proper opportunity for them to prove otherwise?
GBA plans on changing that mindset to give our students an opportunity to
start wherever their learning leads them. We will use proper and relevant
assessment methods to identify gifted learners, special needs, and
English language learners’ learning styles whether it be auditory, visual or
kinesthetic so that students respond to different methods of teaching.

GBA believes once students have been identified as how they respond,
we can then set a higher bar of standard for them to achieve. We believe it
is intrinsic for students to want to achieve more, to have their parents feel
proud of their accomplishments and to strive to keep up with their peers.
This type of healthy competitiveness will encourage students to do more
and achieve the best. It will bring a feeling of satisfaction and provide a
sense of success when the student knows they have accomplished
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something of great magnitude whether it is doing well on one test or
achieving Magna Cum Laude status.

10.  Higher Expectation of Achievement- A recent study conducted in
November 2014 by Achieve.org of recent public high school and college
graduates found that an overwhelming majority of students who have
entered college and the workforce during the past three years say that,
knowing what they know now, they would have worked harder and applied
themselves more in high school. Over three-quarters of all graduates not
in college (77 percent) and nearly two-thirds of those in college (65
percent) would have applied themselves more in high school. Moreover,
more than 8 in 10 (81 percent) recent graduates say that they would have
worked harder if their high school experience had demanded more of
them.

According to the Achieve.org, November 2014 report mentioned above, only one-
quarter (26 percent) of recent graduates in college and one-fifth of those in the
workforce say that they faced high academic expectations in high school and were
significantly challenged. Students who faced high expectations in high school are much
more likely to feel well prepared for the expectations of college (80 percent) than are
college students who faced moderate (58 percent) or low expectations (37 percent).
Similar proportions of non-students who faced high expectations in high school feel that
they are well prepared for the expectations of the work force (72 percent), whereas only
36 percent of those who faced low expectations say the same.

More overwhelming studies show a majority of the high school graduates surveyed
indicate the expectations they faced in school don’t match the expectations once they
leave despite attaining a diploma.

Sixty percent of college students and 58% of non-students say they would have worked
harder in high school if they knew what they know now about the expectations of
college and the working world. Seventy two percent (72%) of college students and 65%
of non-students indicate that they would have taken higher-level or more challenging
courses in one or more subject area given what they know now about the expectations
of college and the working world. Eighty seven percent (87%) of all recent high school
graduates surveyed say that they would have worked harder if their high schools had
demanded more, set higher academic standards, and raised expectations of the course
work and studying necessary to earn a diploma.

Students who report that their high schools had high academic expectations were more
likely to feel extremely or very well prepared for college and the working world.

Only one quarter of graduates surveyed feel their high school set high expectations.
GBA believes in the importance of setting high expectations and demands on our
students. With statistics like these as recent as November 2014, it's no wonder our
students are not succeeding in post-secondary education or beyond. Setting higher
standards allow students to be accustomed to the rigorous demands in college and in
their careers.

49 of 477 Page 48 of 229



The discipline needed for demanding school work will also guide them throughout their
lives beyond high school. With these high expectations, come GBA'’s support-system:
GBA's teachers, staff, parents and our community, all of which help ensure each
student’s success. We want our students to succeed and be over prepared for the
challenges that lay ahead of them once they graduate from GBA.

ACADEMIC PROGRAM

GBA'’S curriculum allows us to demonstrate a mastery of specific subject matter
competencies, as detailed by the California State Content Standards and Common
Core Standards for Reading/Language Arts, Math, Science, History/Social Science,
Physical Education, Visual and Performing Arts, and Foreign Language. In addition, our
curriculum enriches students further with the entrepreneurial aspect as laid forth by the
National Center Standards for Entrepreneurial Education. Entrepreneur education is
integrated into the California Content Standards and Common Core.

The academic program emphasizes three distinct program goals:

. Equip students for college - all 6th through 12th grades students engage in
rigorous, standards-based curriculum that prepares them for academic, social
and financial challenges of obtaining a college education.

. Prepare students for life - All students will demonstrate real world application of
math, science, writing, technology and other tools to problem solve in their
communities.

. Community Partnerships for Learning - Educational achievement at GBA begins

first and foremost with the families and then branches into the community. The
school leverages community partnerships and offers students a rich curriculum
and opportunities for meaningful learning in real-world contexts.

1. GBA Academic Stages

GBA's program has three components - School preparation, College preparation and
Life preparation:

a) Prepare the student for high quality inquiry and study habits

b) Prepare students for college by providing experiences, academics, and
career readiness

c) Set students up for life after college, by providing opportunities during
their high school years and assisting in their attendance in college and
universities
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2. Individualize Attention with Grade Level “Advisories”

All GBA students will be assigned to an Advisory. The National Association of
Secondary School Principals (NASSP) recommends that every high school student
should have a Personal Adult Advocate to help personalize his or her educational
experience (1996, 2002, 2004). These advocates can be teachers, counselors,
principals, or other school staff who are committed to monitoring students’ academic
progress and social development while guiding students through the educational
planning process. Our version of these Personal Adult Advocates, the Advisories
develop relationships with students to ensure that they are well integrated into the
school and engaged in school experiences. They help foster a school climate in which
students are free to learn and can easily access school resources — including
educational planning information

Each Advisory will be responsible for a grade-level group of 25-30 students. Their
responsibilities as an Advisory leader include:

. Meeting with their group daily

. Providing students with academic support and advisement

. Monitoring, through close collaboration with other teachers - the academic and
behavioral progress of house students

. Ensuring all relevant data is included in the student Individual Learning Plan
(ILP).

. Acting as a family-school liaison for each student in the group.

During Advisory time, teachers focus on developing students’ personal responsibility,
social responsibility and preparedness for college and careers. Middle school teachers
will start with a 6th grade group. Teachers will continue to be the faculty liaison and
Advisory leader for that group of students through to seventh grade at which time they
will be matched with a new 6t grade group. The existing 6t" grade group will transition
to a 7t grade Advisory teacher and so on.

The Advisory teachers have the first line of responsibility for the development and
maintenance of the Individual Learning Plan (ILP) for each of their assigned students.
As described in Element 3, the ILP is central to the communication of each student,
recording the students’ academic progress, as well as the commitments to progress
for the future. As the years progress over the course of a student’s enrollment at GBA,
the ILP forms an important, data source that, together with the other data tools (for
example NWEA MAP, Connect 5, etc.), provides a wide range of information to
monitor the progress of each student towards their goals of college and preparation
for a professional life.

Parent involvement in the Advisory activities are encouraged. This model provides
continuity in student support and academic advising, while ensuring that each student is
closely monitored and supported by at least one faculty member. The GBA bell
schedules described below detail the opportunities that the Advisory have to meet
during each school year.
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3. Data Focused Parent-Teacher Conferences

At GBA, using teacher-parent-student conferences is one of the key strategies for
accountability. Once a baseline is established and understood, a target would be
mutually set for the next conference to ensure student success. A series of workshops
will be held to provide parents with an orientation on the various California assessment
schemes, and how these relate to college and career-readiness.

Parent involvement tends to decline as students reach middle and high school.
Particularly, parents who have not attended college may lack the necessary tools to
assist their children with effective planning. They may have high expectations but
neither the information nor the knowledge about what their children need for college
readiness, planning, and success. GBA plans on engaging parents by holding
workshops in addition to these conferences so that they are fully aware of the
challenges their students face.

4. Research Supporting GBA Academic Program Stages

GBA seeks to collegially unify the efforts of each student, their parents and the GBA
staff for consistency, to mitigate the critical life transitions from elementary school to
middle school, and high school to full-engagement in our society as an adult.

The GBA academic program design strives to collectively address the findings of
education and behavior research that identifies the following transition points as the
most critical stages where youths are hindered the most:

. Transition from elementary to middle school

. Transition from middle to high school

. Obstacles to college admissions and/or college graduation

. Closing the skills gap of recent college graduates to professional readiness

(career-readiness)

The GBA School Preparatory and College Preparatory stage addresses the
challenges of exiting the elementary school setting and confronting the adolescent
transition, both academically and personally/socially. In addition, transitioning from
middle school to high school poses its own set of situations for the students. These
stages are based on:

. U.S. Department of Education, Fact Sheet No. 24, September 2008

. Education Commission of the States. Christie, K. & Zinth, K. (2008). Ensuring
Successful Student Transitions from the Middle Grades to High School. Denver,
CO: Education Commission of the States

The GBA College Preparatory was developed based on numerous research that shows
our high school graduates are inadequately prepared to deal with the demands of
employment and post-secondary education, putting their own individual success and the
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nation's economic growth in peril. As many as 40 percent of the nation's high school
graduates say this according to a national survey of 2,200 Americans, including nearly
1,500 recent high school graduates, 400 employers and 300 college instructors. More
than 80% of high school graduates say they would work harder, take tougher courses, if
they could do high school over again.

According to the research studies conducted by Peter D. Hart Research Associates and
Public Opinion Strategies survey, released by Achieve, Inc., February 7, 2005 by Matt
Maurer and Lani Poblete — college instructors estimate that more than 42% of college
students are not adequately prepared by the education they received in high school to
meet the expectations of college. Nearly as many as 39% recent graduates enrolled in
college say they have gaps in their preparation. Meanwhile, employers estimate that
39% of recent high school graduates are unprepared for the expectations that they face
in entry-level jobs, which is identical to the proportion of recent graduates in the
workforce who say that they have gaps in their preparation. Employers estimate that an
even larger proportion of 45% of recent entrants into the workforce are not adequately
prepared to advance beyond entry-level jobs.

The research indicates the preparation gaps cut across a range of core skill and
knowledge areas — most notably work habits, ability to read and understand

complicated materials, and math, science and writing skills. A large majority of college
instructors are dissatisfied with the job public schools are doing in preparing students for
college when it comes to writing quality (62%) and their ability to read and comprehend
complex materials (70%). Instructors estimate half of public high school graduates are
not adequately prepared to do college-level math or writing.

Based on the aforementioned research studies in this field, we find it crucial for our
students to have real life experiences by collaborating with our community businesses
for internship opportunities when students end their junior year. For example,
employers with these internships can have our students help write marketing material
or website content to gain further experience in their writing quality. They may be
asked to be part of a business planning session to learn about and comprehend
complex material. This also allows students to have a better idea of industry and
majors they can pursue in further college life. The internship experience provides them
with networking opportunities and skills that can be applied towards future
employment. Also during their junior (11* grade) year, emphasis is placed on taking
strategic approaches towards submission of all college admission documents well in
advance of the deadlines.

GBA's college preparatory program is a essential to ensuring that students are
prepared for college and for life. The components of the college preparatory program
rely heavily on experiential learning and project-based learning (PBL). As stated
previously, PBL makes the content areas more relevant through cross-curricular
exposure and meaningful to disaffected youth, thus increasing memory retention when
students are interested in what they are learning.
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The GBA college preparatory stage focuses on gaining real-world skills from direct
experience in a professional setting via an internship in a field of the student's career
interest. This focus responds to research from the National Association of Colleges
and Employers. See Table 4 below:

Communication skijls
{wiritten)

TERTEYY

Comrnunication skilis
{verbal)

Analylical/quantiiative

3 ot ¥
Strang Vot edliic Stile

O Q70 Q

o Lt

Initiative interperconal skills
i (retateswell to others)
6% 42.4% (O 0104
: re o : . v
ml
e ot

O
OO
O

Entrepsencurial
skills/risk-taker

Source: Job Outlook 2015, National Association of Colleges and Employers

TABLE 4: SKILLS EMPLOYERS REQUIRE

This chart lists traits and skills that are most important to employers and are lacking
with our college graduates. More than 200 employers were surveyed overwhelmingly
stated they wanted candidates who are team players, problem solvers and who can
plan, organize and prioritize their work. Another survey from the Workforce Solutions
Group at St. Louis Community College, 2013 found that more than 60 percent of
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employers said applicants lack “communication and interpersonal skills” - an
increase of about 10 percentage points in just two years. Many managers also said
today’s applicants cannot think critically and creatively, solve problems, or write well.
Additionally companies say candidates are lacking in motivation, interpersonal skills,
appearance, punctuality and flexibility.

“There is more demand for skill and education, and young people have less skill and
experience than the typical worker,” Rory O’Sullivan, the policy and research director of
the Young Invincibles, an advocacy group, said recently. “We don’t do a very good job
of training them out of school to be prepped and ready to go.”

The GBA College Preparatory experience and courses will be grounded in the California
Department of Education’s California Career Pathways Trust (CCPT) created by
Assembly Bill 86 and California Partnership Academies (CPA). Started in 1984, the
CPA exemplifies preparing high school students to succeed in both college and careers.
More importantly, CPA is about establishing collaborative partnerships with business
entities, community organizations and local institutions of postsecondary education.
GBA will also follow CPA guidelines in the following:

o Developing sustainable collaborations between educational agencies and
businesses

¢ Integrating academic learning aligned to high need, high growth and emerging
economic sectors

o Establishing effective internship programs between GBA and local businesses
e Connecting schools and communities
¢ Connecting classrooms with workplaces

GBA continues its aim to educate individuals for the 21st Century -- students that think
critically, understand and internalize the responsibilities of living in a diverse society and
capable of utilizing technological tools that are integral to the functioning of this society.
The school's design incorporates research-based strategies for project-based and team-
based work that increases each student's likelihood of success in a post-secondary
institution. Student educational interests are addressed through a focus on Service-
based Learning, Project-based Learning, hands-on learning and technology integration
(in all core subjects, including Mathematics and Science). All of our classrooms will be
using the Flipped Classroom Model with teachers employing the Understanding by
Design method to direct instruction. The hands-on learning is used to support our
Project-based Learning. The following is evidence as to why support is crucial to our
students:

1) In 2013, a new survey showed U.S. teenagers age 15 were ranking 36t (below
the international average) in the world when it comes to their education in math, reading
and science. This survey given by Program for International Student Assessment
(PISA) looked at more than half a million students from 65 countries.
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2) In February, 2005, as many as 40% of our nation’s high school graduates say
they are inadequately prepared to deal with the demands of employment and
postsecondary education.

At school we believe a coordinated effort between student, teacher and parent leads to
the advancement of student success. In the home, the student-parent relationship
evolves. The student-teacher relationship is established through the school curriculum
and teacher-parent relationships are evident in the Advisory model. GBA is fully
committed to developing students to have the skills to succeed in college. To this effect,
the school’s philosophy is firmly grounded in the belief that all students can be
successful high-achievers.

The following list describes GBA's program components that promote college access,
and the research studies that support each practice.

Program component:

1) Advisories-are assigned to a staff-led group where they receive academic
support and mentoring

2) Alignment to Common Core State Standards, Required A-G course
fulfillment

3) College Preparatory Program

At GBA students are engaged in the curriculum and learning objectives at all times.
Teachers are expected to continuously communicate learning objectives to all students
with formative and summative assessments for student mastery of all concepts and
CCSS. Experts have suggested learning best occurs when students are engaged in
their studies. This requires students are involved in conversations about learning
objectives, instruction, and assessments.

GBA's method of using Understanding by Design (Backward Design) helps us start with
clearly defined end goals first then building best practices to meet those goals.
Teachers are able to make instant and regular changes when necessary on an
individual basis and through PLCs to meet the learning needs of students. We will be
focusing on performance-based accountability through our collaborative efforts with
University of California- Irvine, parents, teachers, staff and community.

All GBA students will participate in a rigorous, relevant, and coherent standards-based
curriculum that supports the achievement of the academic standards and the expected
school-wide learning results. To achieve the academic standards and the expected
school-wide learning results, all students will be involved in challenging learning
experiences. All teachers will use a variety of strategies and resources, including PBL
and experiences beyond the textbook and the classroom, actively engaging students,
emphasizing higher order thinking skills, and helping them succeed at high levels.
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COURSE OF STUDY

The school will establish a curriculum committee to analyze publishers whose
curriculum content most closely aligns to the school's mission and vision while
simultaneously aligning to the academic rigor requirements of common core. GBA will
adapt the course of study for grades 6-12 to align with the Common Core State
Standards and California Content Standards. The current adopted course of study for
grades 6-12 includes:

SUBJECT 6™ GRADE 7™M GRADE 8™ GRADE
ENGLISH LANGUAGE | ENGLISH ENGLISH ENGLISH
ART (CORE-CCCSS) | LANGUAGE ARTS | LANGUAGE ARTS | LANGUAGE ARTS
HISTORY (CORE- HISTORY 6 HISTORY 7 HISTORY 8
CCCSS)
MATHMEMATICS MATH 6 MATH 7 MATH 8
(CORE-CCCSS)
SCIENCE (CORE- SCIENCE 6 SCIENCE 7 SCIENCE 8
CCCSS) EARTH SCIENCE BIOLOGICAL PHYSICAL
SCIENCE SCIENCE
PHYSICAL PE PE PE
EDUCATION
READING ELECTIVE | READING ELECTIVE | READING ELECTIVE | READING
ELECTIVE
COMMUNICATIONS/ | COMMUNICATIONS/ | COMMUNICATIONS/ | COMMUNICATION
ELD (CCCSS) ELD ELD S/ELD
ENTREPRENEURIAL | ENTREPRENEURAL | BUSINESS ENTREPRENEUR
CURRICULUM PROCESSES/TRAITS | KNOWLEDGE & BUSINESS
AND BEHAVIORS SKILLS FUNCTIONS
FOREIGN LANGUAGE | MANDARIN MANDARIN MANDARIN

Global Business Academy addresses the critical transition from elementary school to
secondary school - grades 6th through 8th. We emphasize strong reading, writing and
critical thinking skills. Our small, safe and nurturing school environment allows students
to advance on the Common Core State Standards, while gaining successful study
habits and respect for others. Emphasis is placed on fostering supportive
communication between students, parents and teachers and collaboration. In the GBA
college preparatory stage, our teachers bridge our students’ daily elementary school
experience of self-contained classrooms (single subjects), to the academic disciplines
of high school and college. By the completion of 8th grade, GBA students are ready to
go the next step.

GBA'’s 6th through 8th graders participate in disciplines throughout their daily schedule.
Each student takes a minimum of the course, scope and sequence, designed
specifically to meet their grade level standards.
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GBA's schedule gives teachers ample time to develop student understanding. Core
subject classes such as English Language Arts, Mathematics, Social Studies and
Science, are given 50 minutes plus for all grades. Before school and after-school
learning opportunities equals approximately 3 additional hours daily.

Before and After-School time is given for intervention, enrichment, extra-curricular
activities and community services. In addition, Advanced Placement courses are
available for students to complete college courses prior to high school graduation,
strengthening their eligibility for 4-year colleges. Advance Placement and Honors
courses are also provided throughout the day, including before and after school
enrichment clubs.

1. College Awareness to Readiness

To achieve a high level of college preparation, students learn about college and the
college admission process as early as the 6t grade. Middle schoo! and high school are
important times for early postsecondary planning, and many educational organizations
and the U.S. Department of Education recommend that students begin planning for
college as early as 6! grade. U.S. Department of Education. (1999). Getting ready for
college early: A handbook for parents of students in the middle and junior high school
years. Washington, DC: U.S. Government Printing Office.

The primary focus of college preparation in middle school is to motivate students to set
goals toward college acceptance, while educating both students and parents about the
academic and financial realities of college. Students also learn how to balance their
academic course load requirements, extra-curricular and athletic activities. GBA’s
College Preparatory model is based on the partnership with University of California,
Irvine. The program includes visits to colleges and universities during the school year
for all students, grade 6" through 12t

2. College Preparatory Grades 9-12

GBA maintains a consistent and sustained level of support as the students move into
high school. The habits formed allows for an accelerated college preparatory schedule.
The mission of GBA is to provide and offer preparatory to all students for both college
and a professional life. To this end, GBA’s graduates must expand on the minimum
requirements as set in Ed Code 51225.3 for high school, by completing additional
preparatory courses.

GBA's College Preparatory stage offers all the state high school course requirements.
The table below presents these requirements. The table also presents the additional
required courses for GBA’s graduation, and those for graduation with honors. The table
allows for comparison to the University of California/California State University
admissions requirements (A-G). GBA strongly advises all students to complete the A-G
requirements at the CSU level, and offers a course sequence that allows all students to
meet the UC recommended levels. Students who complete the UC/CSU A-G

58 of 477 Page 57 of 229



requirements and all of GBA's program courses (described in the next section)
graduate with GBA honors. GBA’s course sequence, and graduation requirements are
detailed below.

The special sessions during college campus visits provide detailed reviews of the
UC/CSU A-G admissions requirements, as well as individualized support for setting and
meeting post-secondary aspirations. Many of the sessions are also designed for
participation by the parents. There are strong supports throughout the college
preparatory stage to identify struggling students to complete all A-G requirements. Prior
to their junior year (3" year), plans are made to keep students on track via summer
school, or any evening community college courses if necessary. Students exhibiting
academic struggles will be supported through the SST process to develop and provide
academic supports in collaboration with the student, teacher, parents, and the school.

3. College Preparatory Activities
Below are examples of College Preparatory Activities we include with our curriculum:

9th grade: College ready workshops for students and parents.

10 grade: Exploring college majors and creating a road map of academic studies.

11t grade: Exploring industries for internship possibilities and learning about the
workplace. Strategically plan for college admission. Workshops and exposure to college
admission exams

12" grade: Internships with local businesses, applying for college admission, and
workshops for college financial aid.

4. Incoming Freshman Summer Connect Program

During GBA students’ freshman year, a “Freshman Summer Connect Program” is
provided as a 2-day summer orientation that bridges incoming students from middle
schools into the GBA culture. Students are met by 9t grade faculty who will (1) Lead
them into the counseling process. (2) Introduce them to the school's graduation
requirements. (3) Provide a tour of the campus. (4) Welcome them as members of our
school community and assign them email accounts. (5) Assess their levels academically
in both mathematics and English Language Arts using Acellus, NWEA Map and other
assessments. This process lays the foundation for a support team which includes the
Advisories to shape the Individual Learning Plan for each student. This process also
allows students an opportunity to meet each other and feel welcomed as newcomers
and participate in team-building activities.

5. College Connect Course
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These courses are designed on ensuring that students complete the entire college
application process with the participation and understanding of their parents. Both the
academic and financial components are covered, along with planning for the critical
transition to life as a college student.

During the Fall Semester of the College Connect course, the student will compose
their complete portfolio for UC, CSU and other institutional applications. Below are
content materials that will be taught at the workshops:

. Explore and review college admission requirements.

. Explore and learn college financial aid sources such as grants, loans,
scholarships.

. Explore and learn the admission process and timeline.

6. Internship Experience-part of Entrepreneur Curriculum

The internship experience is part of a total educational process that:

. Assists students in choosing a major or career path.

. Allows a student to experience full-time employment that meets their abilities and
interests.

. Provides students the opportunity to work with others in a team environment and

communicate with others outside of their classmates. Over 73% of individuals
polled, list both these skills as crucial for success in their careers, therefore
giving students this foundation now will build positive self-esteem for later.

. Connects the academic core curriculum with real work so students can find their
education as meaningful.

. Help students develop skills, habits and attitudes conducive to job success and
personal growth.

. Makes use of community businesses as part of the California Department of

Education’s California Career Pathways Trust (CCPT) goals as previously stated.

The program is designed to supplement the students’ college preparatory classes with
real-world skills development, and an opportunity to apply their learning in a meaningful
context.

The Internship program is an opportunity for students to work in partnership with local
businesses providing them with life changing mentorship opportunities, while
encouraging students to embrace their community responsibilities. Additional benefits
include the opportunity for students to identify their career choices, and create
relationships with potential employers, while developing and maintaining professional
contacts through networking. The ultimate goal of this program is to provide students
with real life experience that challenges them to gain and demonstrate the necessary
skills to succeed in the work place.
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Internships also allow students to apply the Common Core State Standards and other
present-day standards that emphasize real world application of knowledge and skills, for
the development of 215t century competencies such as critical thinking, communication
in a variety of media and collaboration. PBL provides an effective way to address such
standards. Project-based learning helps students apply what they learn into real-life
experiences and provide an enriched comprehensive education. (“Why Teach With
Project-Based Learning? Students With a well-Rounded Classroom Experience.”
Edutopia, 2014)

7. GBA'’s College Preparatory Program and Graduation Requirements

GBA's graduation requirements will meet or exceed national and Common Core State
Standards; for all subgroups, the A-G requirements of admission into a university of
California and California State University. The following two charts outlines this
comparison and courses required for college and career-readiness along three levels:

1. Minimum State requirements as prescribed by Ed Code: bestowed to all students
who meet all the requirements

2. UC/CSU A-G eligibility requirements: emphasized for all students to maximize their
university admissions options

3. Graduation with GBA Honors: bestowed on all students in addition to the state high
school graduation requirements. GBA Honors represent the completion of the state
requirements, the UC/CSU A-G, and the GBA Entrepreneur program.

SUBJECT GBA STATE UC ADMISSIONS
REQUIREMENTS | REQUIREMENTS | REQUIREMENTS
ENGLISH 4 YEARS 3 YEARS 4 YEARS
MATH 4YEARS 2 YEARS 3 YEARS
SCIENCE 3 YEARS 2 YEARS 2 YEARS
HISTORY/SOCIAL | 3 YEARS 3 YEARS 2 YEARS
STUDIES
FOREIGN 4 YEARS 1 YEAR ORART |2 YEARS
LANGUAGE COURSE
HEALTH 1 YEAR 1YEAR NONE
EDUCATION
PHYSICAL 2YEARS 2 YEARS NONE
EDUCATION (PE)
ELECTIVES 1 YEAR NONE 1 YEAR
INTERNSHIP 1 YEAR NONE NONE
COMPUTER ALL STUDENTS | NONE NONE
LITERACY MUST BE
COMPUTER
LITERATE
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Note: Students with disabilities will meet all requirements and receive supplemental
support in and out of class from the teacher and/or specialists equipped to service
students with special needs (i.e., ADD, autistic students or physically disabled) to
support students in achieving to the highest capability. GBA Staff is required to provide
accommodations and modifications based on students’ IEP goals. If a student enters
GBA with a current IEP, the team will convene an |IEP meeting to ensure the existing
accommodations/modifications and goals are appropriate for the student to have access
to the core content standards as provided by GBA. Students determined to be English
Language Learners will receive support based on their current level of English
proficiency as determined by the CELDT. ELL students, depending on their level, will
receive a protected amount of instructional time daily and be exposed to the CCSS
curriculum by teachers possessing or working toward completion of a CLAD
certification. Instructional strategies employed by GBA will also address learning styles
determined to support ELL students such as visual representations of instruction and
PBL. Where necessary, ELL students can receive supplementary instructional with
curricula such as English 3D to support development of academic language as well as
college and career readiness.

CA State Minimum Graduation Requirements

This option is available to students eligible for special education services and must be
written into the student’s IEP prior to the first day of the student’s senior year. California
graduation requirements (Section 5.1225.3) states that all students receiving a diploma
of graduation from high school must complete all of the following in grades 9-12,
inclusive:

. Three courses in English.

. Two courses in Mathematics, including one year of Algebra I.

. Three courses in Social Studies, including US & World History, one semester
course in American Government/Civics and one-semester course in Economics.

. One course in visual or performing arts OR Foreign Language.

. Two courses in physical education, unless the student has been exempted

pursuant to the provisions of Education Code Section 51241.

GBA is committed to the education of all students, ensuring that they will meet the
requirements after the 9th grade. Our goal is to continually create an educational plan
for each student that meets the requirements for completing their high school
education, and prepares them to be career or college ready. Certificate of Completion
— If a student with disabilities does not meet all state and local requirements for
earning a high school diploma, then the local educational agency may award the
student a certificate of completion. (EC Section 56390). A student qualifying for
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special education services who has satisfied any of the following three requirements
may be awarded a special education certificate of completion:

. Satisfactory completion of 220 credits of a prescribed alternative course of study
as identified on the student’s IEP; or

. Satisfactory achievement of the student’s IEP goals and objectives during high
school as determined by the |IEP team; or

. Satisfactory high school attendance, participation in the instruction prescribed by
the student’s IEP and achievement of objectives in the statement of transition

services.

Credit Recovery

All students must master all coursework prior to moving on to the next semester.
Students who do not meet these requirements will have access to credit recovery
opportunities during the summer program, interim breaks or during regular school hours

through online and traditional offerings.

GBA High School Course Curriculum

The course curriculum is presented in the following table. GBA high school academic
courses have been designed with the aid of University of California, Irvine as meeting
the UC/CSU — A-G eligibility requirements. The following is a brief summary of the

general curriculum being studied at GBA for grades 9-12.

A. HISTORY/SOCIAL SCIENCE-3 YEARS REQUIRED

COURSE TITLE HONORS TYPE
MODERN WORLD HISTORY

UNITED STATES HISTORY

AMERICAN GOVERNMENT

HONORS WORLD HISTORY HONORS

AP WORLD HISTORY AP

AP UNITED STATES HISTORY AP

AP AMERICAN GOVERNMENT AP

B. ENGLISH-4 YEARS REQUIRED

COURSE TITLE

HONORS TYPE

ENGLISH I-INTRO TO LITERARY
GENRES

ENGLISH [I-WORLD LITERATURE &
COMPOSITION

ENGLISH IlI-AMERICAN LITERATURE

HONORS ENGLISH

HONORS
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HONORS AMERICAN LIT & HONORS
COMPOSITION

BRITISH LITERATURE

AP ENGLISH LIT & COMPOSITION AP

AP COMPOSITION AP

C. MATHEMATICS- 4 YEARS REQUIRED

COURSE TITLE HONORS TYPE
ALGEBRA |

ALGEBRA I

GEOMETRY

TRIGONOMETRY

PRE-CALCULUS

HONORS PRE-CALCULUS HONORS
HONORS PRE-CALCULUS/CALCULUS | | HONORS
CALCULUS

PROBABILITY & STATISTICS

AP STATISTICS AP

AP CALCULUS | AP
ECONOMICS

AP ECONOMICS AP

AP CALCULUS II AP

AP COMPUTER SCIENCE AP

D. LABORATORY SCIENCE-3 YEARS REQUIRED

COURSE TITLE HONORS TYPE
PHYSICS

BIOLOGY

CHEMISTRY

HONORS CHEMISTRY HONORS
HONORS BIOLOGY HONORS
MARINE SCIENCE

AP CHEMISTRY AP

AP BIOLOGY AP

AP PHYSICS | AP

AP PHYSICS I AP

AP PHYSICS |l AP

AP ENVIRONMENTAL SCIENCE AP
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E. LANGUAGE OTHER THAN ENGLISH-4 YEARS REQUIRED

CHINESE FRENCH SPANISH
MANDARIN | FRENCH | SPANISH |
MANDARIN I FRENCH I SPANISH I
MANDARIN I FRENCH Ili SPANISH |l
HONORS MANDARIN HONORS FRENCH HONORS SPANISH
CONVERSATIONAL CONVERSATIONAL CONVERSATIONAL
MANDARIN FRENCH SPANISH

HONORS HONORS HONORS
CONVERSATIONAL CONVERSATIONAL CONVERSATIONAL
MANDARIN FRENCH SPANISH

CHINESE LIT & FRENCH LIT & CULTURE | SPANISH LIT & CULTURE
CULTURE

MANDARIN SHORT FRENCH SHORT SPANISH SHORT
STORIES STORIES STORIES
MANDARIN NOVELS FRENCH NOVELS SPANISH NOVELS

F. VISUAL & PERFORMING ARTS-1 YEAR REQUIRED

COURSE TITLE COURSE TITLE
DANCE | THEATRE |

DANCE I THEATRE I
CONCERT CHOIR DIGITAL ART |
TREBLE CHOIR DIGITAL ART Il

GBA SINGERS STRINGS ENSEMBLE
AP STUDIO ART WINDS ENSEMBLE
ART | CERAMICS I

ART I PHOTOGRAPHY ||

G. COLLEGE-PREPARATORY ELECTIVE-1 YEAR REQUIRED

COURSE TITLE

COURSE TITLE

INTERNATIONAL RELATIONS

PSYCHOLOGY

GLOBAL MARKETS & FINANCIAL
ANALYSIS

AP PSYCHOLOGY

FORENSIC SCIENCE

ENGINEERING

SCIENTIFIC RESEARCH

MARINE SCIENCE

PHYSICAL HEALTH-YOGA

PHYSICAL HEALTH-FIT BODY

HEALTH & FITNESS

NUTRITION

High School Credit Transferability
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The curriculum committee designs the curriculum course to meet the University of
California eligibility requirements. The curriculum course list will continue to be
updated as changes are made at the UC level.

Any transferring student must go through the general process of readmission
procedures. The process includes transferring the student’s cumulative files from the
host school to the designated school. These procedures apply to students who
voluntarily leave the school and wish to return, and students who wish to enroll at GBA.
These students must complete an academic evaluation to transfer course credits from
their respective school to GBA. In order for a student to transfer credits, a clear course
title and units earned from the school they are leaving must be on their issued
transcripts. All transcripts will be confirmed for transferability. There must be official seal
from their school indicating the transcripts are official.

In the event that students have transferred from GBA to another high school, their
cumulative files and transcripts will be sent to the destination school in a timely manner.
Aside from the University of California system, other college systems have various
admission requirements. It is the student's responsibility and their advisor to seek and
adhere to the requirements of those schools.

Parents and students will be informed through the admissions process and/or through
the Parent/Student Handbook regarding the transferability of courses to other public
high schools and the eligibility of courses to meet college entrance requirements.
Courses offered by GBA that are accredited by the Western Association of Schools and
Colleges may be considered transferable and courses approved by the University of
California or the California State University as creditable under the “A” to “G”
admissions criteria may be considered to meet college entrance requirements.

Being Competitive in the Global Economy: Mandarin Language
Instruction

“To succeed in the twenty-first century, today's students need to develop academic
knowledge, proficiency in English, and linguistic and cultural literacy in several of the
world’s languages and cultures. The ability to communicate in culturally appropriate
ways in a variety of settings will ensure success in a technologically driven global
economy and increase intercultural understanding and the benefits derived from
collaborative international efforts. Success in an interconnected world depends on
students’ effective use of language and cross-cultural communication skills.” Source:
World Language Content Standards for California Public Schools.

GBA will be requiring all students to take Mandarin as a foreign language class. This is
not only a GBA graduation requirement but also complies with UC eligibility.
Additionally, President Barack Obama recently announced the “One Million Strong”
initiative to bring the number of K-12 students studying Mandarin in the United States
to 1 million by 2020. The initiative’s launch, timed with a September, 2014 state visit by
Chinese President Xi Jinping, reflects a growing recognition that increasing Mandarin
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proficiency in this country is critically important in maintaining competitiveness in a
global economy.

China is emerging as one of the market force in the 21 Century. With a population of
over 1.4 billion residents and growing by nearly 1% each year, many business
opportunities will surface for our country and theirs. As such, being in a position to be
globally competitive by being fluent in Mandarin will not only add to the student’s
success but also give them a head start towards a future career compared to others.
GBA’s Mandarin course will include both cultural introduction and Chinese Language
Arts instruction.

By studying the Chinese language, culture, arts, and literature, our students will
cultivate a deeper understanding of the role of the Chinese culture in our global
community. The newly adopted World Language Content Standards for California
Public Schools form the basis for both the Chinese Foreign Language courses. The
standards are divided into five different categories: Content, Communication, Cultures,
Structures, and Settings.

According to the American Council on the Teaching of Foreign Languages, their
research has consistently shown at least three major benefits to foreign
language instruction:

. Increased academic achievement.
. Cognitive benefits for students.
. Positive attitudes and beliefs about language learning and about other cultures.

Further research shows the following:

. Higher academic achievement on standardized test measures.
. Beneficial in the development of students’ reading abilities.
Beneficial to both monolingual English and English language learners in bilingual
and two-way immersion programs.

Increased linguistic awareness.

Ability to transfer skills from one language to another.
Increased ability to hypothesize in science.

Higher scores on the SAT and ACT Tests.

Benefits all students.

Higher academic performance and greater self-efficacy for Heritage learners who
use their language skills to interpret and translate for family members experience
. Higher academic performance at the college level.

The structure of the GBA Chinese course will align with the “Foreign Language
Content Standards for California Public Schools: Kindergarten through Grade Twelve”.

1) Developing awareness of other people, the people’s unique ways of life, and their
contributions to the world. Also, gaining knowledge and an understanding of the
cultures that use that language.

67 of 477 Page 66 of 229



2) Providing extended learning opportunities beyond the classroom and ample
opportunity to practice communication such as interactive communication
activities, community, speakers, exhibits, museums, heritage events.

3) Integrating and engaging foreign language and culture in comparison between
their language and the language learned, students develop a greater
understanding of their own language and expands the educational experience of
all students.

4) Continually providing for teacher development to sustain and increase their
knowledge of a foreign language, its target cultures, and foreign language
teaching strategies.

GBA will be working with US Congressman, Ed Royce, 39t District California and
Chairman of Foreign Affairs Committee and the American Councils for International
Education to establish a sister school in China. We will also develop a foreign exchange
program so that our students will have extended learning opportunities to further
enhance the language learning experience. Similar programs will be established for our
French and Spanish programs if offered.

English Learner Students Learning Mandarin

GBA understands the difficulty EL students may face when required to learn Mandarin
while also trying to master the English language. In general, research finds that
students whose first language is not English become more balanced bilinguals and
develop higher levels of bilingualism and biliteracy when compared with English
proficient students. English learners' higher bilingual proficiency levels are also linked to
higher levels of reading achievement in English, increased academic language
proficiency, and successful schooling experiences in general. (Fortune, Tara, What the
Research Says About Immersion, 2014). GBA is dedicated to ensuring the success of
all students and have put into safeguards to address the Mandarin requirement for ELs.
Each day during Advisory periods, EL students will be able to receive additional
attention, when necessary, if their Mandarin teacher or the student express concerns
regarding their learning. Steps will then be taken to ensure EL students receive the aid
they need in order to succeed. (See section addressing EL students on page 90 & 134)

Importance of GBA’s Physical Education and Health Courses

GBA’s curriculum includes the addition of physical education and health. The primary
goal is to teach our students a life-long pursuit and understanding of the importance of
healthy living. Not only does it improve circulation, increase blood flow to the brain, and
raise endorphin levels, it contributes to stress reduction. Physical education improves
mood and attitude and can have a calming effect on children. Physically active students
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may also achieve more academically and physically fit students are less likely to miss
school, partake in risky behaviors, get pregnant, or attempt suicide, which are all
associated with better outcomes in school (Taras, 2005). Several studies have stated
providing increased time for physical activity can lead to better concentration, reduced
disruptive behaviors and higher test scores in reading, math and writing (Satcher,
2005).

Further research demonstrates the majority of students spend only 8% of their physical
education class time in actual activity and are instead waiting or observing (Gutfeld,
1993). A study done in France prompted increased physical education time to 8 hours
per week, reducing time devoted to academic subjects. The students in this experiment
were physically and psychologically healthier and had increased academic performance
when compared to the control group (Sallis, 1999).

Despite the wealth of knowledge concerning the benefits of physical education and
physical activity, 6.4% of middle schools, and 5.8% of high schools provide daily
physical education to all of its students (SHPPS, 2000). In addition, 20% of all
elementary schools in the U.S. have abolished recess in favor of increased classroom
time under pressure to improve student achievement (Satcher, 2005). Less than 25%
of children are engaged in 30 minutes of any type of daily physical activity (Satcher,
2005). Even when physical education programs are in place, most students are not
engaged in vigorous physical activity for the majority of their class time (Fairclough &
Stratton, 2005). It is estimated that boys only spend about 18 minutes engaged in
moderate and vigorous activity and girls spend about 16 minutes (Fairclough & Stratton,
2005). These statistics are not only disappointing but are resulting in negative
outcomes in health and school performance for America’s children.

The National Association for Sport and Physical Education recommend that children be
engaged in at least 60 minutes of age-appropriate physical activity on all or most days
of the week. Based on this research and our core values, GBA allocates at least 140
minutes of physical and health education with additional opportunities for physical
activities engagement in the extended day program.

In the area of curriculum development and physical education and health GBA will:

¢ Implement and refine a physical education program that incorporates grade level
curriculum content using the guidelines specified in Challenge Standards for
Student Success: Physical Education (California Department of Education,
1998).

¢ Promote excellent physical, social, and emotional health among students through
stress management, health education, nutrition, and lifestyle.

¢ Engage students to reflect upon ways physical education and health impact their
lives through personal well-being.

e Approach physical fitness with the goals of personal challenge, teamwork,
sportsmanship, and fun.
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GBA'’s Athletic Program

Competitive athletics provides a critical outlet for some students, and a forum for
building character, developing fitness and experiencing a sense of achievement. GBA
plans to offer all students the opportunity to participate in interscholastic boys and girls
team sports. Sports will be intramural and students will be able to participate in the local
traditional public middle school and high school sports.

According to a report from the National Federation of State High School

Associations (NFHS), a 2006 study on female athletes found that when female students
are given more opportunity to participate in athletics in high school, their weight and
body mass improve. A 2001 survey found that students agreed they would not spend as
much time in sedentary activities like watching television and playing video games if
they had other options after school. Studies also suggest that student athletes are less
likely to participate in unhealthy or risky behavior when they are playing sports in high
school. The same report by the NFHS cited a 2002 study by the Department of
Education that found students who spent no time in extracurricular activities in high
school were 49 percent more likely to use drugs and 37 percent more apt to

become teen parents. Just four hours in an extracurricular activity like sports each week
dramatically improved those numbers.

GBA believes providing an Athletics Program will help students do the following:

1) Achieving academically-higher GPAs compared to those not involved in athletics.
Performance has been to exceed in core subjects: math, science, social
studies and language arts. Source: Medicine & Science in Sports and Exercise in
August, 2007.

2) Learning is extended beyond the classroom when applying skills such as
persistence, patience and practice for athletes.

3) Working together in a team setting with a common goal. As we've seen
previously, working as a team is listed as being important to 77.8% of employers
according to the 2015 Jobs Outlook report published by the National Association
of Colleges and Employers.

4) Having numerous positive mentors from the coaches to the leaders on the team.
Students will learn important skills like hard work, respect and good
sportsmanship. It's been shown that early experiences like these help shape
students in positive ways for the rest of their lives.

5) Having social interaction and forging close friendships with other team members.

These relationships are essential for mental, emotional and physical health
throughout the high school years.
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6) Learning leadership skills. As students progress through their season, they learn
valuable leadership skills. Senior athletes are expected to encourage younger
team members and hold them accountable. They set an example and often
provide advice and guidance both on and off the field. According to the same
2015 Jobs Outlook report, leadership skill is the number-one most important skill
sets employers are looking for.

7) Attaining time management skills - athletes must learn time management skills in
order to juggle schoolwork, extra-curricular, and other activities.

8) Instilling a mindset of success - athletes must be creative in finding ways to
improve upon their game, focusing and concentrating on their development,
internalizing skills for handling pressure, learning how and when to take risks and
they learn to take responsibility for their individual performance.

All these skills combined help to enrich the student’s success that goes beyond the
sports field and high school to support the student with skills they can utilize for the rest
of their lives.

Implementation of Acellus- The Blended Learning Solution

Acellus is a computer based learning system that makes a science of the learning
process, providing educators with timely feedback necessary to make teaching more
effective. Acellus courses are developed by the International Academy of Science - a
non-profit, 501c3 organization with its Chairman, Dr. Roger Billings. The system offers
sophisticated courses capable of customizing it based on each student need.

GBA has been awarded grants from the International Academy of Science, to
implement the Acellus Learning System within GBA. Acellus is the only online learning
system that utilizes Intelligent Interaction, allowing us to cater educational content to the
individual skill set of each student through customized, personal instruction. Students
who were once struggling and at-risk of not graduating receive the support they need to
succeed in school, the workforce and life.

In Acellus, special problems are created for the sole purpose of identifying where
students have gaps in their background knowledge that are making it hard for them to
learn a particular concept. This helps to find holes in student’'s understanding and be
able to address those issues immediately for mastery before completing the daily
lesson. GBA students are able to utilize Acellus’ Intelligent Interaction to provide
customized, personal instruction. Acellus courses (both remedial and Advanced
Placement) are taught via video instruction. Each course is broken up into individual
concepts, and each concept is demonstrated through multiple videos. Students can
customize the Acellus course to operate at their individual pace and academic level. As
each student progresses through the course, every response is recorded and
monitored. Through the Intelligent Interaction technology, personalized help videos are
delivered to students right when the need for assistance arises in a concept.
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Acellus courses engage our students in live online instruction as the videos are taught
by teachers that have expertise in conveying knowledge. The video lessons are created
with only the best and most qualified instructors to keep them fun and exciting. Students
are able to readily view their progress, grade, attendance and daily homework. They are
able to receive instant feedback and gain confidence while mastering each lesson
before proceeding forward. Furthermore, the built-in messaging system allows students
to ask and receive answers to their questions. These video instructions teach "hard to
grasp” concepts and provide accelerated and remedial instruction to both EL and
Advanced Placement instruction.

Acellus is one of the research-based tools used to implement our three-tiered
Response to Intervention (RTI). Because teachers are able to live monitor each
student, each GBA student identified below proficient is supported through Special
help videos, which are integrated into each Common Core State Standard concept.
These videos not only help the student master content, but also provide the student
with "real world" scenarios, creating a meaningful context for somewhat obscure
concepts.

GBA students can access Acellus courses through the intuitive student interface
accessed via the web. The Acellus messaging tool allows students to easily interact
with their teachers at the school, affording students to work during school hours in the
after school program or from home. After logging in, students select their courses from
the Acellus course list and are then taken to their current course position where they
automatically mark their class attendance. GBA students can also chart their progress
and class scores.

The Acellus Teacher portal allows teachers unlimited access to detailed information on
how students are progressing through the Acellus course material. The Live Student
Monitor allows teachers to view student activity such as their progress through the
course and also notifying them when a student is struggling with a concept or is inactive
for an extended period of time. Teachers are also able to view if a student is continuing
to struggle with the concept after multiple levels of additional instruction have been
provided. With real-time data, teachers can monitor students, track progress, identify
problems and provide assistance while in their classroom or at home.

The Acellus Gradebook keeps track of every grade and action done through the
system. Grades and responses on every lesson and exam are recorded, as is the
length of time spent on every video and lesson. Attendance and "time spent on task"
are automatically recorded. Teachers and administrators can pull reports on a
particular student for the class or for the entire school if needed. This tool is also
useful to help parents in our partnership to ensure students are on track for their
learning.

Acellus courses cover all core areas, 6th through 12th. Common Core State Standards
are offered in mathematics, social studies, science, language arts, reading, electives
and College Board Approved advanced placement courses and also meets University
of California eligibility requirements. These courses are used by GBA, as a solution to
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enhance teacher instruction. Acellus offers courses that fit a wide spectrum of needs,
from special needs to English language learners to honors students.

Research Supporting Instructional Practices

GBA understands the importance and use of research-based instructional practices to
promote student achievement, resulting in professional development and support in the
following areas:

e Designing standards-based instruction (using the principles of backwards
design).

¢ Aligning appropriate assessments to the standards.

e Implementing instructional activities that are aligned to standards, and reflect
research-based best practices.

e Teachers are incorporating instructional strategies detailed in Understanding by
Design by Jay McTighe and Grant Wiggins (1998). The traditional backwards
design process guides teachers through a three step process.

o Differentiating assessment methods aligned to prioritized standards and
identified learning targets.

¢ Prioritizing of the Common Core State Standards, Claims, and Targets.

¢ Incorporating instructional strategies detailed in Explicit Direct Instruction: The
Power of the Well Crafted, Well-Taught Lesson, by John Hollingworth and Dr.
Silvia Ybarra. Corwin Press, 2009.

At GBA, students are involved in conversations about their learning objectives,
instruction and assessment. Teachers continuously communicate learning objectives
to our students while formatively and summatively assessing (NWEA-MAP,
benchmarks, Acellus diagnostics & ELA) for student mastery (proficiency) of all
concepts mandated within the Common Core State Standards. This student-centered
approach supports a culturally relevant curriculum that connects with students’
interests and experiences. This process of student involvement in their own goal
setting, facilitated by teachers and parents affords the student the ability to maintain
and engage in learning strategies that reflect academic achievement.

Another implemented process is Backward Design planning, as implemented in
Understanding by Design, which is used by teachers to develop Common Core State
Standards; teachers align assessments and project-based instructional activities at
each grade level across the content areas.
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The foundational coursework, as outlined above, uses a repertoire of instructional
strategies, curriculum and materials. Instructional strategies include:

. Research-based projects,

. Project based learning,

. Cross-curricular instruction

. Service based learning,

. Cooperative group work and projects,

. Inter-disciplinary approaches to curriculum,

. The presentation of clearly defined "Learning Targets" for all students by all
teachers and clearly understood by all students,

. Rubric self-assessment,

. The involvement of community members and educational partners in instructional
presentation,

. Mentoring program, and

. Internship program.

Instructional Materials

The teachers and Administrators will choose instructional materials at GBA.
Textbooks are integrated as appropriate in relation to an analysis of Common Core
State Standards via the Understanding by Design process. Textbooks will be
purchased as necessary to meet Common Core State Standards. Novels and
supplemental materials will continually be purchased as requested by teachers.

Student texts and instructional materials are identified based on the following criteria:

. Alignment with Common Core State Standards,

. Alignment with school's mission,

. Research-based and evaluation data showing success with similar student
populations,

. Accessibility for students, and

. Ease of use for teachers.

The school will continuously evaluate, update and revise textbook adoptions based on
student needs and research about the most effective resources.

Teachers are encouraged to use original and primary source material as much as
possible. Instructional materials include novels, photographs, essays, speeches, video,
textbooks and manipulatives. Teachers and students have Internet access, educational
software, smart boards, iPad/Chrome books, and digital tools in each classroom.

Core Subject Materials

Core subject courses will use the following:
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*Subject matter textbooks aligned with the Common Core State Standards.
*Supplemental learning aids as selected by teachers to aid in instruction (aligned with

Common Core State Standards)

*Technological tools, such as computer software and the Internet (aligned with the
21st Century Learning goals)

sLaboratory equipment

*Manipulatives that support Differentiated Instruction

*Newspapers/curricular materials provided by the community and educational partners

As part of the teacher's planning period and PLC time, emphasis will be placed on the
examination and research of curriculum programs and materials that are aligned with
the CCSS. Teachers, parents and community members will be involved in the selection
of course textbooks and supplemental materials. GBA believes that by utilizing faculty to
design curricular approaches to teaching and learning, we will provide a learning
environment tailored to the individual needs of our student population. Programs
throughout the state will be examined, and programs will be evaluated for projected for
success at GBA.

GBA will follow the state guidelines for approved textbooks for core subjects. These
textbooks are aligned with the Common Core State Standards. The current list of
textbooks will be presented to the District in any given year to show evidence of
compliance.

Curriculum Scope and Sequence

The graduation requirements as described above will address all state required
standards as structured under the CA Common Core State Standards, and will utilize:

: State approved secondary school curriculum (English, Fine Arts, Foreign
Language, Math, Science, Social Science, and P.E.).

. Standards based curriculum units.

. Mandarin language instruction.

A. Standards-Based Instruction

GBA recognizes regular evaluation for effectiveness ensures the importance of a
standards-based curriculum program. In order to create this program, a research-based
instructional design method will be employed by the school. The method, known as
“Backward Design,” is an instructional method with a strong research-based strategy
currently being employed in reform efforts across the nation. Originally published in
“Understanding by Design,” by Grant Wiggins and Jay McTighe, this process of
instructional planning provides teachers with a method for aligning standards,
assessment, and instruction.
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This process is one in which teachers start with the desired results (goals or standards),
and then derive the curriculum from the evidence of learning (performances) called for
by the standard and the teaching needed to equip students to perform. GBA will be
using these three distinct stages.

1. Identify the Desired Results and/or end Goals- What are the
established content standards students should know, understand and be able to
do? What are the end goals the teacher wishes students to meet? What is worthy
of understanding? What understandings are desired?

Considering the goals for both teachers and students

Examine established national, state, and district content standards
Review curriculum expectations

What do we want students to hear, read, view, research or encounter?
What important knowledge, facts, concepts, principles, skills do we want
students to successfully accomplish?

AN NN NI

2, Determine What is Acceptable Evidence that Students have met the
Desired Results and/or end Goals.-how will we know if students have achieved
the desired results and met or exceed the standards? At this stage GBA teachers
are encouraged to think like an assessor before designing units and lessons.
This causes our teachers to consider up front how they will determine whether
students have attained the desired understandings listed in step 1. More
importantly, this stage requires teachers to continually access students before
proceeding to the next unit:

v Informal checks for understanding such as oral questions, observations
and dialogues

v Traditional quizzes, tests and open-ended academic prompts check for
content knowledge

v Performance tasks and projects such as Project based Learning or
Service Base Learning that GBA incorporates into the curriculum require
students to apply content, skills and judgment to solve problems.

v A balance of different types of formative and summative assessments are

- important

v' Open ended questions that require critical thinking

3. Plan Learning Experiences and Instruction that meet steps 1 and 2-
with clearly defined results and established acceptable evidence of student
understanding in mind, GBA teachers can now plan instructional activities
keeping in mind the following important questions:

v' What knowledge and skills will students need to perform effectively to
achieve the desired acceptable results?

v' What materials and resources are best suited to accomplish these goals?

v" How should it best be taught in light of the goals and standards?
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v' Is the overall design meaningful and effective to meet the desired results?

v" What activities will equip students with the needed knowledge and skills?

v Activities must be varied and require using their minds as well as hands
on

Throughout this 3 step planning process, asking essential questions and getting
continuous feedback from students, other teachers within the department and
within the school helps to achieve the end goals of student understanding.
Research has found when students understand a concept; they can see the
bigger picture and are more aware of their own knowledge. Teachers at GBA
encourage students to think deeply and challenge them to make sense of new
ideas.

Using this process allows for educational objectives to become the criteria by which
materials are selected, instructional procedures are developed, content is outlined, and
tests and examinations are used to prepare our students. GBA will use projects as
instructional vehicles for ensuring student mastery of standards. GBA teachers will use
this process on a continual basis to evaluate the effectiveness of materials and
instructional strategies used in their classrooms. Projects assigned to students or
groups of students will be aligned to the CCSS and cover the related claims and targets.

This process will also serve as the vehicle for ongoing conversations among and
between grade levels and departments at GBA. All teachers are responsible for weekly
staff meetings and PLCs, to engage in lesson study and the scrutiny of student work in
order to critically examine lessons to determine their effectiveness.

Teachers will be in-serviced on the method outlined above by qualified individuals,
specializing in professional development, comprehensive school reform and charter
development, in order to design a comprehensive, professional development plan
aimed at equipping the GBA staff with the knowledge and resources necessary to
effectively engage in the Backward Design process. GBA plans to work with the
nationally recognized consultant Insight Education Group and UC irvine to structure this
professional development.

B. Interventions and Supplemental Curriculum

Additional curriculum adoptions will be determined based on student needs, as
determined by diagnostics assessments at the beginning of each year, and at every
grade level. In particular, the school will focus substantial resources on identifying and
serving under-performing students, who score basic proficiency on assessment testing.
GBA will identify and address the needs of under-performing students through targeted
intervention programs designed to accelerate their learning and bring them up to grade
level. Depending on the identified needs of such students, GBA will adopt the necessary
intervention programs (e.g. Acellus, Dataworks Vocabulary building program, IXL, etc.)
to remediate achievement gaps.
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Professional Development

Of utmost importance to GBA is the development of the faculty and staff. Student
learning needs to continually be addressed through the formal faculty meetings,
leadership meetings and assessment of student achievement data. Our partnership
with University of California, Irvine affords our teachers and staff the advantage of
being trained by top educators at UCI. GBA believes in a continual atmosphere of
learning and developing. It is through ongoing development that teachers can
strategize with their peers and learn the latest and greatest methods to successfully
ensure student success.

Examples of development classes UCI will be offering our teachers:
1) Best practices and current research to support English Learners.

2) California Reading & Literature Project-provides high quality, standards-based
professional development in reading and language instruction to help ensure that
every California student PreK-12 achieves the highest standards of academic
performance.

3) Irvine Math Project-design hands-on, research-based professional development,
standards-based curriculum guides and unit plans aligned to the Common Core
for K-12 mathematics teachers.

A. Continuous Professional Development

GBA encourages our teachers to seek ongoing professional development throughout
the year. Reflective data taken from faculty, staff, parents and leadership help develop
the planning for professional development. Teachers are also encouraged to seek
outside professional development to be amongst peers and collaborate.

GBA's instructional model focuses on the following strategies:

. Empower peer Collaborative learning

. Using rubrics created for the class then soliciting feedback
. Explicit Direct Instruction-Dataworks

. Integrating new knowledge

. Checking for Understanding

. Actively engage in meaningful discussions

. Long-term focus

. Connect and learn about colleagues

. Build a community of like-minded professionals

. Expect the unexpected
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. Be current and remain curious
. Growth mindset

. Data inclusion instruction
. Corrective instruction for remediation
. Building relationships with students

A Lead Instructional Teacher (LIT) will be given the task of overseeing and guiding a
process of systematic, intentional and continuous improvement in student achievement.
LITs will remain current in the research and act as a resource to all personnel in the
areas of curriculum, assessment practices and instruction. The Lead Instructional
Teacher is given opportunities to coach new teachers, and maintain a rigorous
research-based curriculum and instruction for student academic achievement. GBA’s
process includes analyzing data and developing improvement plans around what the
data is saying for each student.

B. Curriculum for Professional Development at GBA

The Principal and Lead Instructional Teacher will both coordinate and collaborate to
oversee the staff in the development, revision and implementation of all core content.
It will also be their duties to oversee the skill, knowledge and performance area of
the staff, the scope, sequence, articulation and placement of everything taught in
grades 6th through 12th.

In addition, the following are addressed:

e Assume responsibility for the documentation and dissemination of all new and
revised/updated curriculum.

¢ Guide and collaborate with the staff in the selection of instructional materials and
resources, their modification, revision, deletion, organizational pattern and use.

o Coordinate, collaborate, and oversee staff in the implementation and
development of performance assessments and their alignment with the
respective standards.

C. Professional Development Goals

As stated previously, GBA teachers will collaborate with staff in developing and
maintaining a program of continuous staff training in support of student achievement.

Improving Teacher Efficacy in the use of data

. Daily through Exit Slips
. Weekly through quizzes, class tests, and formative assessments
. Quarterly through Benchmarks
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Teachers will have the opportunity to evaluate data during one-on-one meetings, the
day after a Benchmark exam. During this time, teachers will identify trends in students’
scores and responses and discuss with their peers what instructional practices can help
improve scores. Teachers will identify how to correctively instruct whole class, small
groups and individuals. Teachers will develop corrective instruction plans and re-assess
plans and set goals to improve student mastery. Through the PLC process, instructional
staff will identify strengths within the teaching staff to share best practices based on the
student data.

D. University of California-irvine Partnership for Professional Development

In order to support the teachers in the implementation of GBA strategies, the school will
schedule professional development/PLC time on a weekly basis. Every professional
development/PLC session will focus on one particular strategy, as outlined in the GBA
instructional model. The goal is to provide teachers the necessary information regarding
the particular strategy being presented, so as to allow the teacher to develop a
confident and effective use of the strategy in the classroom. Once one strategy has
been competently adopted, the professional development/PLC meetings shift their focus
on to a different strategy. GBA has partnered with UCI to plan and implement this
professional development/PLC program. The responsibilities of UCI will include
providing training for professional development/PLC sessions, as well as, provide
teachers feedback in regard to the implementation of the common instructional
strategies.

A main component of the induction process is the GBA teacher summer session. This
will be a two-week teacher-led orientation prior to the start of the academic school year.
New teachers attend various meetings and workshops to acquaint themselves with
procedures and processes relative to the operation of the school and culture of the
campus. Teachers are introduced to the GBA instructional model and workshops are
presented by the Lead Instructional Teacher.

GBA teachers participate weekly in professional development that focuses on
curriculum and data-driven instruction every Wednesday from 3:30-5:30. The initiation
of ongoing professional development follows from mid-year, and end of the year
assessments. Reflective data taken from leadership, faculty, staff and parents helps
develop the planning for professional development. As stated above, the school
focused much of the professional development/PLC designated time towards
strengthening instructional strategies, analyzing student data and progress and
aligning college-preparatory curriculum to Common Core State Standards.

GBA believes ongoing analysis of multiple measures are necessary to differentiate
instruction. Mid-year and end of the year assessment reviews are not enough to
determine the instructional strategy changes necessary to improve student
achievement as required by the State or research based best practices.

E. Professional Development for the Common Core
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GBA will continue to implement a professional development/PLC system, refocused and
redesigned to address the specific needs of a staff committed to the implementation and
assessment of an instructional program that is standards-based, academically rigorous,
research-based and uniformly available to all students.

GBA's teachers, administrators and out-of-classroom personnel will meet regularly, both
within and across disciplines, to research and discuss best practices; design benchmark
and core assignments for every grade level, content area, and where applicable,
interdisciplinary teams, examine student work and analyze assessment data to modify
instruction. Individuals and teams of teachers from every department will regularly
attend conferences, workshops and demonstration sites, to gather information on
innovative strategies for improving student mastery and necessary content required for
promotion. These teachers will share their findings during professional
development/PLC days with their departments and/or interdisciplinary groups. All staff
will meet regularly to examine student work, analyze the effectiveness of the benchmark
and core assignments, and redesign activities and curriculum in response to the
assessment data.

In addition to developing performance assessments for students, we will explore new
evaluation tools/instruments modeled on subject-specific teacher standards and the
Teaching Performance Expectations of the California Standards of Quality and
Effectiveness for the teaching profession, incorporating elements of self-evaluation,
professional growth activities, portfolio documentation, peer observation and
demonstration lessons.

. Common Core and cross-curriculum teaching

. Subject-specific common core strategies

. Addressing the difference between teaching strategies and curriculum content
. Common Core and the English learner

. Common Core and the students with special needs

F. Professional Development Plan for Special Ed Student Needs

The professional development plan for GBA can be seen in the following chart:

AIIABout Glob;I Business Academy O‘r_éanlzatlonal Culture,
Mission & Vision

Program Imperatives: Entrepreneur, | Core Programs
Athletics & the Arts )
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Understanding PBL

Aligning Instruction with CCSS

Teamwork through PLCs

Backwards Planning

Understanding Students with
Disabilities

Understanding English learners
Understanding Special Ed Students
Understanding Foster Youth
Understanding Gifted Students
(includes Webb's of Depth &
Knowledge, & Content Imperatives)
Acellus Training

llluminate Training

Know Your Role: The Emergency
Plan

Classroom Management 101
(includes Flipped Classroom
Method)

Video Instructional Training/Acellus

Advisory Model

Instructional Program:
Project Based Learning

Common Core Standards-
based Instructional design

Professional Learning
Communities

Instructional Design

Differentiation

Differentiation
Differentiation
Differentiation

Differentiation

Assessment & Data
Analysis

Assessment & Data
Analysis

Site Safety Training

Classroom Management

Curriculum Training

Counseling/Assessment

September

Understanding PBL
Understanding GBL
Understanding SBL

Unpacking the Standards (Pt. 1)

Instructional Strategies
Instructional Strategies
Instructional Strategies

CCSS
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Entrepreneurial Curriculum

Curriculum Training

October Using Interim Assessments to CCSS Assessments
Measure Student Growth
Using Data to Action Plan Instructional Design
Aligning Rubrics, Projects, & CCSS | Project Based Learning
(Pt. 1)
Unpacking the Standards (Pt. 2) CCSS
November Personal Goals/Evaluations Employee Evaluations
Knowing the CAASPP CAASPP Assessments
December Cognitive Rigor: Webb's Depth of Instructional Strategies
Knowledge
Unpacking the Standards (Pt. 3) CCSS
Civic Learning Projects Civic Learning
January Building An Organization of Organizational Culture
Excellence: From Good to Great
Raving Fans Organizational Culture
Tracking Student Success: Advisory, | Intervention Program
Student Performance, Coaching Monitoring
February Entrepreneur Internships Community Partnerships
Unpacking the Standards (Pt. 4) Instructional Strategies
March Preparing for the CAASPP CAASPP Assessments
Performance Tasks CAASPP Assessments
Aligning Rubrics, Projects, & CCSS | Project Based Learning
(Pt. 1)
April Student Academic Progress Promotion/Retention
LIMITED PD DUE TO CAASPP
May
June End of Year Evaluation Program
Monitoring/Enhancement
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Instructional Programs

GBA's goal of continuous improvement for student achievement aligns professional
development training to collaborate with the staff in the identification, development of,
training in and implementation of instructional methods appropriate to the respective
curriculum they support.

Technology

Technology is pivotal to student learning and implementation of a curriculum database
and computerized assessment system at GBA. It is important that the staff collaborates
with operations, to provide technological instructional support and expand
technologically-driven resources and research opportunities for students. It is critical
that the staff is provided with training and support in developing technology-driven
instructional applications in both the computer labs and the classroom in order to
produce 21st Century Learners. The instructional staff can use programs such as
llluminate daily to provide formative assessments and develop data to guide instruction.
Additionally, llluminate can be utilized by administrative staff to compare classroom data
to state assessments and assist when determining student placement or identifying
students for academic interventions.

Recruiting Qualified Teachers

Qualified teachers are recruited through various search methods such as: EdJoin,
ACSA, UCI, networking with other administrators from districts statewide, administrators
and instructors from local universities and at community organizations. Recruitment is
both local and global in an effort to successfully identify the teachers who will best
assimilate to our unique school climate, thus providing an optimally research-based
instructional approach (i.e. project-based learning, technology integration, etc.).

GBA recognizes the hiring process includes the entire school community. Parents
provide input during Parent Advisory Committee (PAC) meetings, teachers assist in
developing interview questions and sample lesson prompts during professional
development meetings. Students participate in the demonstration lesson component
presented by the prospective teacher(s).

Once hired, new teachers participate in a two-day Dataworks, Explicit Direct Instruction
(EDI) training, Orientation meetings covering the GBA'’s educational philosophy, SPSA,
WASC, LCAP instructional goals and educational expectations. Training and other
instructional staff meet the requirements for highly qualified teachers and staff, required
by Common Core State Standards, National and California Teaching Standards. In
addition, all teachers participate in the Harvard University's Explicit Direct Instruction
and English Learner (EL) trainings. These professional development trainings are vital
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in providing teachers and staff, along with all the needed follow-up and implementation

of these processes.

Academic Calendar and Schedule

This section presents information about the annual calendar and the weekly/daily
schedule for GBA, using the schedule template for the 2016-2017 academic year. We
will be following the school year calendar; set forth below. The table below summarizes
key dates for the 2016-2017 academic year. Subsequent years will follow a similar
template and GBA reserves the right to make changes when necessary.

EVENT

DATE

New Teacher-Pre Service Day

Tue, Aug 30, 2016

All Teachers-Pre-Service Day

Wed-Thur, Aug 31 & Sept 1, 2016

OPENING DAY OF SCHOOL

Wed, Sept. 7, 2016

Back-to-School Night, Middle School

Tues, Wed, or Thur, Sept 20-22, 2016

End of First Quarter-Middle School

Wed, Nov 9, 2016

Professional Development-No School

Thur, Nov 10, 2016

Veterans Day

Fri, Nov 11, 2016

Thanksgiving Holiday

Mon-Fri, Nov 21-25, 2016

School Resumes

Mon, Nov 28, 2016

Winter Recess

Fri-Fri, Dec 23-Jan 6, 2017

School Resumes

Wed, Jan 4, 2017

Dr. Martin Luther King, Jr. Day

Mon, Jan 16, 2017

End of Second Quarter-Middle Schoo!

Wed, Feb 1, 2017

Second Semester Begins

Thur Feb 2, 2017

Lincoln Day

Fri, Feb 17, 2017

Washington Day

Mon Feb 20, 2017

Professional Development Day-No
School

Fri, Mar 3, 2017

Spring Holiday

Mon-Fri, April 3-7, 2017

School Resumes

Mon, April 10, 2017

End of Third Quarter-Middle School

Wed, April 12, 2017

Memorial Day

Monday, May 29, 2017

End of Third quarter-Middle School

Thur, June 14, 2017

Last Day of School For All Students-Min
Day

Fri, June 15, 2017

181 Instructional Days

2 Minimum days for Testing
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Bell Schedule

GBA will be using a modified Block Method for grades 9-12. More specifically, the A/B
plan will be used to so that students receive increased instructional time. The A/B Block
method allows students have fewer classes, quizzes, and homework assignments each
day. GBA reserves the right to modify the bell schedule when necessary. The bell

Schedule for GBA shall be as follows:

Regular Schedule
Grades 6- 8

Period 1 8:15 - 9:15 (60)

Period 2 9:20 - 10:15 (55)
Nutrition 10:15 — 10:30 (15)
Period 3 10:35 - 11:30 (55)
Period 4 11:35 - 12:30 (55)
Lunch 12:35 — 1:05 (30)

Period 5 1:10 — 2:05 (55)
Advisory 2:10 — 2:30 (20)

Period 6 2:35 - 3:30 (55)

Daily Instructional Minutes (355)

Regular Schedule
Grades 9-10-11-12

Warning 7:45 — 7:50

Period 1 7:50 — 8:50 (60)
Period 2 8:55— 9:55 (60)
Nutrition 10:00 — 10:15 (15)
Period 3 10:20 — 11:20 (60)
Period 4 11:25 — 12:10 (55)
Lunch 12:15 — 12:45 (30)
Period 5 12:50 — 1:50 (60)
Advisory 1:55 — 2:25 (30)
Period 6 2:30- 3:30 (60)
Daily Instructional Minutes (385)

Early Dismissal AND Minimum Day Schedule
Grades 6-8

Period 1 8:15 - 8:55 (40)

Period 2 9:00 - 9:40 (40)

Period 3 9:45 - 10:25 (40)
Nutrition 10:25 - 10:40 (15)
Period 4 10:40 - 11:20 (40)
Period 5 11:25 - 12:05 (40)
Period 6 12:10 - 12:45 (40)
Daily Instructional Minutes (240)

Early Dismissal AND Minimum Day Schedule
Grades 9-10-11-12

Warning 7:45 - 7:50

Period 1 7:50 — 8:20 (40)

Period 2 8:25 — 9:05 (40)

Period 3 9:10 — 9:50 (40)
Nutrition 9:55 — 10:05 (10)
Period 4 10:10 — 10:50 (40)
Advisory 10:55 — 11:15 (20)
Period 5 11:20 — 12:00 (40)
Period 6 12:05 — 12:45 (40)
Daily Instructional Minutes (260)

The Middle and High School bell schedules have several advantages, including:

1. Early dismissal (12:45pm) every Friday to allow for weekly professional
development.
2. Longer core content periods allow for deeper exploration of themes, and

facilitate complex project-based instructional activities.

3. A break in the academic schedule for Advisory meetings in the middle of the

day.
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4. A longer school day allowing students ample time to meet academic goals
through core curriculum and enrichment.

5. 30 minutes of GBA Advisory time to strengthen the relationship between
students and their designated Advisors, develop character, and review and
set goals for grade performance.

Additionally, the schedule of courses offered in each academic year will present the
same number of instructional minutes to all the students of each grade, in
accordance with state and federal requirements.

Instructional Periods

In alignment with the GBA College Preparatory, the daily schedule is optimized
for student learning.

The Bell schedule for grades 6 through 8 uses a traditional daily schedule, with subjects
presented every day to maximize instruction of Common Core State Standards. There
are 6 periods, with a minimum of §5 minutes each for the core subject of Language
Arts, Math, Science, History and PE. Additionally, All middle school students take a
Mandarin class depending on their level of proficiency.

As previously described, the GBA Advisory Model is introduced in 6th and 7th grade,
and acts as a bridge from their elementary schoo! "home room" experience. This
Advisory Model takes place after Period 5 to provide for a “break” in the afternoon.
During this time the Advisory leader can support students in what is necessary. At days
end, the Advisory Leader can review homework assignments, ensures that messages
reach parents and answers student requests for help. The daily GBA Advisory period
follows the recommendations of research that shows how the advisory program can
"establish a connection between teacher and students [that] can be in the form of
academic advisement and coaching, student-led conferences and portfolio
development, character and study skills development, discussion of current events and
packaged advisory program curricula." The CDE Taking Center Stage: A Portal for
Middle Grades Educators on the Internet presents a series of best practices. Grade 8
has, for the most, part 60-minute periods. These longer periods allow for deeper
exploration of subject matter, thematic integration and integrate interdisciplinary
instruction to ensure mastery of content. In addition to their content instructors, all
students meet with their GBA Advisory teachers, who may be one of their content
instructors, fostering deep, supportive relationships with teachers. The schedule further
supports a small learning community and minimizes opportunities for problems to arise.
The schedule increases instructional time and reduces passing time, thus reducing
potential social issues that typically arise in middle and high school climates.

Lunch times are staggered for the most part in order to foster a safe and pro-social
environment. However, there is a 10-minute gap wherein 9t-12th graders may or
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may not have lunch with 6-8th graders as they are encouraged to be outside after
eating to get in physical activities for the remainder of their lunch period.

Specification of Instructional Days

The GBA academic year is as a single-track calendar with the start of instruction in the
first week of September, with the end of the year set for the second full week of June.
This schedule allows for a 4-6 week summer session, if needed for students that are
performing below standards via comprehensive and online remediation offerings. The
plan establishes for at least a 2 week winter break, and a one week Spring break, yet
offer instructional days in excess of the 175 minimum days for GBAs, along with
holidays and student-free in-service days.

Specification of Annual Instructional Minutes

The number of instructional minutes for each academic year will surpass Ed Code
Sec. 47612.5(a)(1). GBA makes it a priority to exceed the number of minutes required
by the state for pupils in grades 4-8, inclusive, 54,000 minutes and for pupils in
grades 9-12, inclusive, 64,800 minutes.

The actual schedule for each year will be adjusted for the specifics of that year (dates of
holidays, unique annual goals or requirements, adjustments for state budget
allowances, etc.). Schedules are presented for the following:

e 64,255 Instructional minute tallies for grades 6-8 using the non-block schedule
model “6 period” traditional day.

e 69,685 Instructional minute tallies for grades 9-12 using the GBA “Block
Schedule” model of A/B Plan.

These tallies are further differentiated for the regular day bell schedule, and for the
minimum day bell schedule. The latter is used every Friday to allow for teacher
professional development, as well as for testing days and special event days.

A “Typical Day” at Global Business Academy — What a
Visitor Should Expect to See When the School’s Vision is
Being Fully Implemented

“C’mon Mom, hurry | want to get to school early again today!” My Mom-I can’t say
enough about her because ever since | started at Global Business Academy she has
been very involved in my school and the school can't get enough of her. | love seeing
my Mom at my school and | love showing her what I'm learning in school. |'ve been
coming to school early for a week now because my class is working on developing a
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flashlight that can be charged using solar power for use in poor countries around the
world. We've been having all sorts of experts from the community come in and talk to
us about every aspect of this project. I've spoken to a design engineer, a marketing
expert, a production analysis guy and an attorney about getting our flashlight patented
to protect us.

Yes, I'm finally at school! I'm running as fast as | can into the science lab where | see
I’'m not the only early bird-darn! Nicky and | pull out our design plans so far and we talk
about how big this flashlight needs to be in order for solar energy to be effective. About
10 minutes later, Brenda joins us also. The three of us decide that we need to consult
with our science teacher about solar energy and we head to his office. Unfortunately,
along the way, the bell rings for the first class. That's ok because my classes are super
fun and cool. | watched a video last night on photosynthesis and today we get to
perform experiments applying what we saw on the video.

Boy that class flew by and 50 minutes just isn’t enough time! My next class is Social
Studies and we are finishing up the game brochure that we started creating last week.
The teacher had us create a game with aspects of what we liked about our favorite
games into one. Then she asked us to write a brochure on how to play the game. We
had to include strategies and hints on how to win or get to the next level. That was really
neat because | got to read strategies from my friends that | never thought of. I'm sure I'll
win every time if | played this game with my family!

On to the second half of my day now after lunch. Lunch is one of my favorite times
because | get to see all the 6-8 graders at one time. Although I'm a 7*" grader, | have
friends in 6" and 8t grades so lunch is time to catch up with friends. We talk about what
the other classes do and what projects they are working on. I've made some cool
friends that aren’'t even in my grade but we see each other at lunch and after school in
sports.

My day is almost over and it's flying by! | love that all my lessons are on video because |
need to review something tonight for a project in Science class and I've never been a
good note taker. Plus | hate to carry a million books each day. I'll have good news to
report to my parents tonight because my Advisory told me that she thinks | can take
Honors classes now with how well I've been performing in regular classes? Imagine
that, a C student at my last school and now I'm getting all As and going to take Honors
classes! Wait till | brag this to my cousin!

Classes are over and now I'm off to football. This is the time where | meet high
schoolers on my team and we talk about projects they are doing and classes that | get
to look forward to next year. One of the seniors told me yesterday he's currently doing
an internship at Google-how totally awesome would that be! | can’t wait to be a senior
here.

Charter Implementation Plan
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The transition from the first year of GBA to the second year represents the opportunity
to add additional students as the entering 8t" graders transition to 9" grade. In addition,
GBA will be adding 136 incoming 6t grade students each year. The second year is
also important as GBA adds one more group of 34 students to the new 9" grade class.
This allows for GBA to serve more students as the traditional GBA environment in
Capistrano Unified School District ends at 8t grade. GBA will continue to maintain and
address the needs of our students. Among the goals for this authorizations includes:

. Expand the data driven instruction strategies.
. Expand the use of blended learning tools.
. Expand the high school program from 3 class groups per grade to 4, for a

high school enroliment of 400 students.

. Full enroll for the grades 6-8 for 3 class groups per grade for a middle school
enroliment of 225.

. Upgrade the facilities with improved amenities for safety, security, student
well-being and staff efficiency, such as improved and expanded restroom
facilities, modern HVAC systems, and new/improved gates/fences and
necessary infrastructure to adequately support technology-based instructional
practices.

UC A-G Requirement Course Certification

GBA intends on getting the University of California’s A-G eligibility course Certification.
This process will begin upon charter approval so that our first year 9" graders in the
year 2017 will be taking courses with this certification.

a - History / Social Science - 2 years required- Two years of history/social science,
including one year of World History, Cultures or Geography; and one year of US History
or one-half year of US History and one-half year of American Government/Civics.

b - English - 4 years required- Four years of college preparatory English. Students
may only use 1 year of ESL/ELD English.

¢ - Mathematics - 3 years required , 4 years recommended- Three years of college
preparatory mathematics that includes the topics covered in Elementary
Algebra/Algebra 1, Geometry and Advanced Algebra/Algebra 2. Approved Integrated
Math courses may be used to fulfill part or all of these requirements.

d - Laboratory Science - 2 years required , 3 years recommended-Two years of
laboratory science, including two of the three fundamental disciplines of Biology,
Chemistry and Physics. This requirement can also be met by completing the latter two
years of a 3-year Integrated Science program.

e - Language Other than English - 2 years required , 3 years recommended-Two
years of the same language other than English.
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f - Visual & Performing Arts - 1 year required

g - Elective - 1 year required- One year (two semesters), in addition to those required
in "a-f" above.

Support for Students in All Sub-groups

With a collaborative environment amongst teachers and parents on identifying and
addressing students’ needs and addressing those needs, Global Business Academy will
use this process for student success. Teachers meet frequently to compare their
student data, discuss student performance and concerns, and discuss instructional
strategies, interventions, and enrichment. GBA is committed to the ideals of academic
excellence and personal growth for all students. Our plan of full inclusion of all students
across the range of academic and language achievement from educationally
disadvantaged to gifted and talented. Specific special populations served include
English language learners, academically gifted students, academically low-achieving
students, students of low socioeconomic status, and students with special needs.

We identify at-risk students based on standardized tests and those who are not meeting
grade level standards on classroom and state assessments. There is immediate
intervention by teachers to ensure academic excellence. A remedial intervention is
offered before school and/or after school to students in grades 6-12. Students
performing above grade level standards are given the opportunity to participate in
studies that challenge and address their strengths. Enrichment field trips and events are
provided at various times throughout the year. GBA is committed to the ideals of
academic excellence, personal growth for all students and leadership.

1. English Learners

GBA will be identifying potential English Learners (ELs) and provide them with an
effective English language acquisition program that affords meaningful access to the
school's academic Common Core State Standards curriculum. Instructional plans for
English Learners must be (1) researched-based, sound educational theory; (2)
adequately supported with trained teachers and appropriate materials and resources;
and (3) periodically evaluated to make sure the program is successful and modified
when the program is not successful. Global Business Academy is deeply committed to
the success of its English Learners (“EL”), and will provide them with an effective
English language acquisition program that affords meaningful access to the school's
academic Common Core State Standards curriculum.

GBA will implement policies to ensure proper placement, evaluation, and
communication regarding ELs and the rights of students and parents. Teachers will
work collaboratively to provide ELs access to GBA's rigorous curriculum as well as to
English language development. Teachers work effectively with ELs to ensure that they
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acquire the English language and academic skills identified in GBA's curriculum and
meet state standards.

GBA will meet all applicable legal requirements for English Learners (“EL”) as it pertains
¢ To annual notification to parents,

Teacher qualifications and training,

Student identification,

Placement, program options,

Monitoring and evaluating program effectiveness,

EL and core content instruction, ,

Re-classification to fluent English proficient status, ,

Standardized testing requirement.

In the event a student enters GBA without records and/or prior assessment and there is
a family request or an apparent need for English language enrichment, a Home
Language Survey will be completed. If language other than English is indicated on the
survey, appropriate testing and ELD level will be utilized to maximize the student's
capacity for English language acquisition.

GBA reclassifies English Learners in accordance with federal and state requirements.
GBA continues to monitor students who have been reclassified for the required three-
years (as RFEP). Intervention is provided to students who are classified below
proficient on the Smarter-Balanced assessment.

GBA ensures parent outreach services and meaningfully inform parents with limited
English proficiency of important information regarding school matters to the same
extent as other parents. The GBA English language support program will consist of the
following five steps:

1. Identification: A home language survey (HLS) will be distributed to every
student as part of the enroliment process within 30 days or 60 days before the start of
the school year, and annually each year afterward. The purpose of the HLS is to identify
students who come from homes where a language other than English is spoken. The
survey will be equitable, comprehensive and not based on prior assumptions. Students
are assessed in: listening comprehension, speaking, reading, and writing. If GBA is not
a student'’s first California public school, GBA will attempt to retrieve a copy of the
student’s home language survey from the prior school(s) of attendance. Within 90 days
of initial enroliment, pupils identified as having limited English proficiency are further
assessed for primary language proficiency in listening comprehension, speaking,
reading, and writing.

GBA shall follow all California English Language Development Test (CELDT/ELPAC)
testing timelines to ensure students receive proper instruction. GBA shall comply with
the applicable requirements of the ESSA with regard to EL pupils.

2. Assessment: Standardized tests such as the California English Language
Development Test (CELDT/ELPAC will be given to each incoming EL to determine each
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student’s home language and English language proficiency level. The CELDT/ELPAC
will be administered to all new students with a home language other than English (as
indicated on their HLS) and to all English learners annually to determine students’
individual proficiency level for reclassifying if necessary. The CELDT will be
administered annually to all students qualifying as English language learners until the
student is reclassified fluent English proficient (RFEP).

a. GBA will notify parents of the school’s responsibility to conduct
CELDT/ELPAC testing and will inform parents of CELDT/ELPAC testing results within
30 calendar days following receipt of test results

3. Support Services: GBA will create an environment in which non-English
speaking families feel supported and welcomed. GBA will employ bilingual staff
whenever possible, and all communication materials for parents and guardians will be
available in English or other home language. All meetings that involve parents or other
members of the community will offer the appropriate translation services as needed.
Inside the GBA classrooms, teachers will engage in best practices to support ELs. ELs
have daily access to the core curriculum and are taught in English with additional
support as necessary such as CLAD and BCLAD instructors, tutors, peer support, and
after-school study halls. GBA staff will continue to receive professional development in
Specially Designed Academic Instruction in English as part of their ongoing professional
development activities. Instruction techniques, assessments, materials and approaches
are aligned with California EL and Content Standards and focused on communicative
competence and academic achievement covering listening, speaking, reading, and
writing skills.

These practices include, but are not limited to: project-based learning with an emphasis
on multiple ways of showing mastery of knowledge, heterogeneous groupings in core
academic classes, supplemental pull-out instruction with a focus on academic language
acquisition, after-school support and tutoring. In addition, the GBA instructional
program is designed to promote language acquisition and proficiency, oral language
development, and enriched learning opportunities for all ELs. Subject area teachers,
advisors, and the EL coordinator meet biannually to ensure that EL students receive EL
and core content instruction appropriate for their English proficiency and grade levels.

During teacher/parent/student meetings, all students classified EL will be evaluated and
placed into one of four categories through discussion, test scores, and/or other
evaluations:

« EL-Core: students who are recent English learners or immigrants, and will
benefit most from strategies specifically directed at transitioning them to English
 EL-Reclassify: higher-skilled students who are listed as EL but who should be
tested and reclassified as soon as possible

« EL-With Learning Differences: students who are likely to have tested as EL due
to learning differences that may be better supported through an |EP plan
 EL-Low-Skilled: students who have tested as EL because they are below
grade level, as opposed to being English learners or having learning differences
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This list is shared with instructors and administrators, with the goal of allowing more
targeted and effective interventions to support ELs of all types. In addition, those EL
students not ready for reclassification will be enrolled in an EL-specific after-school
study program with additional scaffolding, bilingual-friendly environment, and one that
meets their reading level in order to ensure that SSR is used to raise their reading
fluency.

Appropriate language support services will be provided to all students that require them.
English as a Second language (ESL) teachers will work closely with the interdisciplinary
teaching teams to provide teaching strategies and support for classes containing EL
students. Teachers will monitor ELs through daily reading, writing, and discussion
activities to determine each student’s literacy habits and skills. Based on these
observations, plans to address the needs will be developed and implemented into the
curriculum. Teachers will be trained to use the Cognitive Academic Language Learning
Approach. This three-pronged approach integrates language learning, academic
content, and learning strategies. Language is learned within the context of a lesson.
Learning strategies such as prediction, organizing information, and note-taking are
taught explicitly and help all students become more effective learners. The EL programs
will utilize the same educational content as the regular school programs. English
language learners in the 6th grade will receive designated English Language
Development instruction for a minimum of 30 minutes daily. Students in grades 9, 10,
11, and 12 will be scheduled into an ELD course to support English language
acquisition. The curriculum of the ELD course will be intended to support academic
language as well as college and career readiness.

a. If there are over 21 ELL students at GBA , GBA will create an English
Learner Advisory Committee (ELAC). Parents or guardians of ELs will have an
opportunity to elect parent members to serve on the ELAC or subcommittee. Each
ELAC shall have the opportunity to elect at least one member to the District English
Learner Advisory Committee (DELAC). Parents/guardians of English learners shall
constitute committee membership in at least the same percentage as their children
represent of the total number of pupils in the school.

ELAC has 4 legal responsibilities that is the focus of their work. They must advise the
school and staff on the following:
e Development or revision of a master plan for English learner education
for the individual school.
e Development of the school’'s needs assessment.
e Administration of the school's annual language census.
e Ways to make parents aware of the importance of regular school
attendance

b. Parent Notification and involvement: The Principal shall send a notification
of the results of English proficiency assessments to all parents/guardians of pupils
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assessed, whether the pupil is designated as fluent English proficient or limited English
proficient. These notifications shall be written in English and in the pupil’s primary
language. In addition, the notice shall be given orally when staff has reason to believe
that a written notice would not be understood. Parents/guardians also shall be notified
of the results of any reassessments. Before pupils are enrolled in a program for English
language learners, parents/guardians also shall receive information about the program
and their opportunities for parental involvement as specified by law. This information
shall include the fact that an individual pupil’s participation in the program is voluntary
on the part of the parent/guardian.

1) School will notify parents of the school's responsibility to conduct
CELDT/ELPAC testing and will inform parents of
CELDT/ELPAC testing results within 30 calendar days
following receipt of test results.

2) Parents or guardians will be informed of their rights, and they will
be encouraged to participate in the reclassification process.

4. Transition: Once a student gains proficiency in English, GBA staff will be
responsible for transferring the student out of the EL program and into the regular
school program. Transfers will be based on pre-determined criteria established by staff
at the school.

5. Monitoring/Ongoing Evaluation: GBA’s evaluation for the program
effectiveness for ELs includes: Assessing students’ English language proficiency level
in the fall and the spring annually. The EL Coordinator administers and reports CELDT
results to staff and monitors and supports reclassification of ELs on a continuous basis.
ELA lead staff coordinates/conducts EL professional development, administers non-
CELDT assessments, coordinates additional EL interventions, and supports all content
areas with EL strategies. Finally, GBA administration monitors teacher qualifications for
legal compliance and the availability of adequate resources

Students exiting an EL program to a regular program will be continuously monitored for
academic progress. Staff will determine if the regular program is adequately addressing
student needs or if further language development is required. Instruction for GBA
students identified as EL’s will integrate the CA Common Core State Standards, NEXT
Generation. GBA will seek to recruit teachers that hold or are working toward attaining
either a BCLAD or CLAD credential and can use their bi-cultural training to better serve
our ELs. Teachers will be well-versed in Specially Designed Academic Instruction In
English (SDAIE) and English Language Development (ELD) techniques. If necessary,
after-school supplemental programs summer classes, or Jump Start programs will be
available to support EL development.

GBA will follow the state guidelines for the reclassification of English
learners. Reclassification will use these criteria:
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Performance level on the Fall CELDT/ELPAC.

Performance level in Language Arts on the SBAC.

Performance in the Fall and/or Spring semester in Language Arts
Teacher observations

GBA will incorporate an English Language Development (ELD) program that will
target students who are struggling with the development of their English language
skills that will include:

Ongoing measurement of each English Learner student’s progress toward
English language proficiency, through the use of ELD portfolios.

Use of Dataworks, and Acellus to assist EL students.

Ongoing professional development in the area of sheltered instruction for all
subject area teachers. Sheltered instruction is an approach to teaching English
language learners which integrates language and content instruction. The dual
goals of sheltered instruction are: to provide access to mainstream, grade-level
content, and. to promote the development of English language proficiency.

Opportunities for ELD level 1 and 2 students to receive additional instructional
support after school.

Using Explicit Direct Instructions that provides vocabulary and language
acquisition, reading comprehension and skills needed for learning English.

Hold quarterly meetings with parents to discuss each student’s progress toward
English language proficiency. ELAC provides leadership for our EL students.

English Learners will achieve and sustain high levels of academic, linguistic and cultural
competency. The goals are:

The English Learner Master Plan programs will be developed and fully
implemented.

ALL English Learners will master the English language as efficiently and
effectively as possible.

ALL English Learners will achieve academic success.

Parents of ELs and RFEPs will be engaged and represented in their
children’s education consistent with the proportion of the students enrolled.
ELs and RFEPs will continue traditions of responsibility and positive
relationships within their families and home community and will be prepared
to develop the ability to live and work productively in various cultural settings
throughout the wider society.

There will be a substantial increase and optimization of EL and RFEP
participation in GATE, and other classes. ELs and RFEPs will have
representation in success with college entrance exams and enrollments in
colleges and universities consistent with their size of the entire student
enroliment.
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. ELs and English Only students enrolled in programs where they will master
listening, speaking, reading, and writing in native language as well as English.

GBA will seek to have English Learners develop the skills necessary to be successful
citizens. These skills include:

. Academic preparation

. Fluency in technology

. Information literacy

. Social and environmental responsibility
. Cross-Cultural sensitivity

. Interpersonal communication

. Community and civic participation

6. Reclassification to FEP Status: GBA has criterias to determine fluent English
proficient (FEP) for ELs consistent with legal requirements regarding standardized
testing and the Capo Unified School District. In addition, GBA will monitor student
performance to ensure on-going academic success for reclassified students.
Reclassification procedures utilize multiple criteria in determining whether to classify a
pupil as proficient in English including, but not limited to, all of the following.

English learners shall be reclassified to fluent English proficient (FEP) when they are
able to comprehend, speak, read and write English well enough to receive instruction in
the regular program and make academic progress at a level substantially equivalent to
that of pupils of the same age or grade whose primary language is English. The
proficiency shall be assessed by means of the following criteria:

a. Teacher evaluation of the pupil's English language proficiency and curriculum
mastery,

b. Objective assessment of the pupil’'s English listening comprehension,
speaking, reading and writing skills;

c. Objective data on the pupil's academic performance in English; and

d. Parent consultation.

Students exiting an EL program to a regular program will be continuously monitored for
academic progress. Staff will determine if the regular program is adequately
addressing student needs or if further language development is required.

Learning Environment for English Learners
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English Learners at GBA will be provided a safe, non-threatening and affirming
learning environment in which they can succeed to:

. Interact, collaborate, communicate, and negotiate with their peers

. Use and fully develop their language and culture

. Draw on prior knowledge to support access to the curriculum

. Experience an education that is rich and challenging, which will prepare our
student to be college and career ready

. Participate in Project-based learning opportunities to exhibit proficiency of the
CCSS through multiple modalities

. Share equitably in the allocation of access and resources

. Have their voices heard and reflected throughout the school community

Instructional Methods for English Learners

English Learners will have access to culturally and linguistically responsive teaching
strategies that are focused on their experiences, interests, and needs. This includes:

* Opportunities for active processing, deep and critical thinking, and
reflection

» The integration of technology interwoven into the instructional framework

» Connections between new and prior knowledge

» Complex, hands-on learning experiences

« Examining issues of social justice, which have daily impact on students’
families and their communities

In the event a student enters GBA without records and/or prior assessment and there is
a family request or an apparent need for English language enrichment and
development, a Home Language Survey will be completed. If language other than
English is indicated on the survey, appropriate testing and ELD level as identified by the
California Department of Education will be utilized to maximize the student's capacity for
English language acquisition.

Among the instructional practices provided to all GBA students, modalities such as the
flipped classroom model will benefit English Learner students as the infusion of
technology throughout instruction assists the language acquisition process of English
Learner students by “enhancing motivation and confidence” (Lacina, 2004; Lin, 2009).
The instructional technology practices at GBA will address the basic interpersonal
communication skills as well as the cognitive academic language proficiency crucial to
successful language acquisition (Brozek & Duckworth, (2011) Supporting English
Language learners through technology, Educator’s Voice, volume IV, p. 10). Multimedia
technology, such that will be utilized through the flipped classroom model, incorporates
visual representations of instruction to provide contextual clues to students that promote
second-language proficiency and scaffold the content “between everyday language and
more difficult academic language (Brozek & Duckworth, p. 11). According to Brozek and
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Duckworth, the use of multimedia technology also allows for English Learner students to
exhibit proficiency through multiple means (p. 11).

Ensuring success for English Learner students in the basis of instructional technology
will require initial and continued professional development for the staff. To provide
English Learners with the opportunity to be academically successful, it is essential to
determine what students know, provide a review of basic technology terms and
functions, demonstrate the technology with the students, and assess comprehension
along the way (Robertson, Preparing ELLs to be 215!-Century learners, jColorin
colorado! Retrieved from http://www.colorincolorado.org/article/preparing-ells-be-21st-
century-learners). According to Maya Payne Smatrt, the use of instructional technology
for English Learner students promotes acquisition of phonics, expands vocabulary,
increases fluency and reading comprehension skills, and stimulates language building
block acquisition (Smart, 2008, The word and the world: technology aids English-
Language Learners. Retrieved from http://www.edutopia.org/technology-software-
english-language-learners).

In addition to the technology-based curricular program, the focus on entrepreneurial
aspects, supported through project-based opportunities for all students, encourages
students to be creative, work collaboratively in groups, and utilize prior knowledge to
make connections to information. The collaborative nature of student groups increases
social and academic engagement and supports gains in content and language
proficiency.

The integration of technology into the instructional program at GBA along with the
California English Language Development Standards and ELA/ELD Framework, as well
as initial and ongoing professional development for the instructional staff, will provide a
comprehensive foundation and system of support for our English Learner students to
gain second language proficiency, access the rigorous curriculum, and become skilled
21st Century students.

2, Gifted and Talented Students and Student Achieving Above Grade Level

Gifted Students Network (GATE PROGRAM)

Together with University of California, Irvine, GBA is committed to providing gifted
students with a curriculum that keeps them challenged, engaged and successful in their
quest for learning. We believe that gifted students are represented through all ethnic,
racial groups, learning modalities, and income levels. They all exhibit different
characteristics, traits and ways to express their giftedness. With no two gifted students
alike, it is imperative various ways must be used for identifying these gifted students.
Because common assessment tools used for identification often exclude underserved
gifted students who are English Language Learners, disabled or from minority or low
income-income backgrounds, GBA uses multiple assessments, both objective and
subjective, to ensure no gifted student is overlooked.
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Below are criterias of which GBA uses to identify gifted students:

¢ We use a combination of objective quantifiably measured and subjective
personally observed instruments in identification

e Common practice tests and assessments such as Otis-Lennon (OLSAT),
and the Naglieri Nonverbal Ability Test — Second Ed. (NNAT-2)

e Student's cumulative records
Achievement tests

o Students who show confidence and knowledge; influence others
effectively; have problem-solving and decision making skills; express
ideas in oral or written form clearly; show sense of purpose and direction
as determined by administrator and teacher observations

Process for Identification: ldentification is accomplished through an assessment
process consisting of the following components:

1. Search and referral,
2. Screening, and
3. GBA Teacher determination.

Here are the initial steps:

Search and referral: The GATE Coordinator develops an initial list of potential
candidates through the process of reviewing CST data, personal observation and
feedback from teachers, parents and administrators. Parents complete a questionnaire.

Screening: The school administrator or designee screens students by collecting data
from existing sources, such as, the cumulative record, CST data, quarterly benchmark
results, grades, interviews with advisors from GBA Community, Student Government
Association, National Honor Society, or club and parent questionnaire.

Notification of Eligibility or Non-eligibility

1. School will notify the parents of student's eligibility and program overview
or non-eligibility.

2. School will develop an orange folder to place in the cumulative files
containing the Committee Report on Eligibility or Non-eligibility.

3. School receives a Parent Consent for Participation for each eligible

student, which parent must sign for student participation in the
gifted/talented program. The orange folder and the consent form must be
kept in student's cumulative file.

Program for Gifted and Talented Students include monthly activities, daily differentiation
for problem solving and critical thinking, accelerated courses, student portfolios and
annual showcase. Gifted students need gifted programs because the “general
education program is not yet ready to meet the needs of gifted students” . Hertberg-
Davis, H. L., & Callahan, C. M. (2013). Introduction. In H. L. Hertberg-Davis & C. M.
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Callahan (Eds.),Fundamentals of gifted education (pp. 1-10). New York, NY:
Routledge. It is more than just giving students a challenge in classrooms. Several
longitudinal studies have shown that gifted programs have a positive effect on students’
post-secondary plans and influence their futures. Lubinski, D., Webb, R. M., Morelock,
M. J., & Benbow, C. P. (2001). Top 1 in 10,000: A 10 year follow-up of the profoundly
gifted. Journal of Applied Psychology, 4, 718-729.

GBA follows the National Organization for Gifted Children’s education practices when it
comes to our programs:

o Accelerated classes- Students who can move through traditional
curriculum at rates faster than typical can be offered acceleration in the
form of grade-skipping, online enrichment course offerings, or even taking
dual-credit courses such as Advanced Placement and International
Baccalaureate programs.

v' Many research studies confirm this as a way to keep students
challenged and provide students a chance to thrive.

e Curriculum compacting- Allowing teachers to make adjustments for
students who have already mastered older content is a technique that
enriches curriculum. Teachers can provide new content, new enrichment
options, and other activities. When teachers simply have students relearn
material they already know, this can lead to frustration, boredom and
ultimately, underachievement. Renzulli, J. S., & Reis, S. M. (2014). The
school wide enrichment model: A how-to guide for talent development (3rd
ed.). Waco, TX: Prufrock Press.

¢ Grouping strategies- Grouping students together with certain abilities,
traits, and characteristics allow gifted students access to appropriate
levels of challenge and complexity to collaborate. Researchers are
reporting positive social and emotional gain as well as being the “most
effective and efficient means for schools to provide more challenging
coursework, giving these children access to advanced content and
providing them with a peer group. Rogers, K. B. (2006). A menu of
options for grouping gifted students. Waco, TX: Prufrock Press.

Together with University of California, Irvine Gifted Students Network, GBA, plans
on not only recognizing the learning and developmental differences of gifted students
and their talents but we plan on promoting ongoing self-understanding, awareness of
their needs, and cognitive and effective growth in school, home, and community settings
to ensure successful student outcomes.

GBA's GATE Plan will be reviewed annually to include information gathered from
student assessment data, staff surveys, student surveys and parent surveys.
Administrators will assign teachers to teach academically high achieving students based
on their preparation, training, experience, personal attributes, and competencies for
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teaching academically high achieving children. In addition, Webb’s Depth of Knowledge
method will be used to bring deeper meaning and rigor to lesson mastery. Records of
Professional Development will be kept on file.

GBA's GATE Coordinator identifies academically high achieving students from varying
linguistic, economic, and cultural backgrounds. These students have the opportunity to
participate in the program as evidenced by class lists, GATE student lists and GATE
advisory parent meetings. The GATE Coordinator will be responsible for keeping
parents of GATE students abreast of scholarships, specialized programs, and other
extracurricular activities directly relating to GATE students.

Students will participate in monthly GATE activities and competitions that will be led by
the GATE Coordinator. At the end of the school year they will create a student portfolio
and participate in annual showcase. Portfolios and exhibitions are particularly useful in
assuring that students are accountable for working up to potential by customizing
expectations to the learner. Throughout the school year, evidence of learning is
collected and showcased to share the deeper and broader understanding and
application of content.

The mission of GBA includes assuring that all students' educational experience is
rigorous. This will be accomplished via the educational program components described
below:

. Linked Learning,

. Project-based Learning,

. Grade-level Advisory,

. Service-Based Learning,

. Game Based Learning,

. Block Scheduling with Electives
: Integrated curriculum.

Teachers will be prepared to provide additional challenges for these students with
these components among others. Portfolios and exhibitions will be used in assuring
that students are accountable for working up to their potential by customizing
expectations to the learner. Students working at different paces can be paired so that
students excelling in a particular subject assist students struggling with material that is
more challenging. Research shows people deepen understanding through the process
of teaching others.

3. Students Achieving Below Grade Level

The progress of all GBA students will be reviewed throughout the year, with progress
and concerns recorded in each student’s Individual Learning Plan (ILP). Every year at
the end of the first quarter, the fall benchmark assessments are compared to the
outcomes of the previous tests to set the academic goals for the year. GBA will use the
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Smarter Balanced Assessments as well as classroom and grade-level assessments to
measure student academic achievement. The ILP goals for each subject are compared
to the goals of the previous year's ILP (if a returning student), and aligned to the school-
wide achievement plans.

GBA identifies students’ performing below grade level through the results of ILP and
student work products. Faculty identifies students struggling to stay at grade level
throughout the year by on-going assessments and monitoring their ILP. The GBA
Advisory Instructor is in the lead role to ensure that the ILP is up-to-date, and to
interpret the latest information and communicate this information to the school and the
parent. The Administrators support the Advisory Instructor in this continuous review.

Notification to Parents and Involvement

1. School will notify the parents of student's performing below grade level.

2. Schoo! will develop a green folder to place in the cumulative files
containing the Committee Report.

3. School receives a Parent Consent acknowledging the need for
intervention strategies.

4. Parents sign a Participation agreement with the school confirming they will

be our partner in ensuring the student is meeting their new responsibilities
at home including but not limited to additional instructional time at home,
completing planner info, additional exposure to information being
presented in the lesson.

5. Parents agree to keep the school informed of student progress at home.

6. Parents will be informed of any progress or non-progress of student to
ensure adequate referral to the next level is taken or student progresses
out of intervention.

7. The green folder and the consent form must be kept in student's
cumulative file.

The support provided by GBA to all students falls within a range of intervention
strategies, presented according to need. If a student is not progressing toward the
standards and is between 1.9 and 2.0 grade levels below proficiency, the student will
automatically move to Level 2 of support strategies.

These services fall along the “Response To Intervention” (RTI) scale, according to
need:

Leve!l 1 Support Strategies for All Students:

. Additional instructional time.

. Focus on accelerating student progress and meeting student needs.

. Differentiated instruction.

. Ongoing assessment of students to determine instructional strengths and needs.

. Additional exposure to the information and language being presented in the
lesson.

. Multiple and Flexible groups to meet student needs.
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. Progress reports to parents/guardians.
. Para professional support.
. Planner checks.

Level 2 Support Strategies for Low-Achieving Students:

. Focus on groups of non-responders from Level 1
v Teacher assistance.
v Extended day program for tutoring.
v Counseling and parent meetings.
. Additional Focused assignments 2-4 times per week:
v" Progress monitoring bi-weekly to ensure adequate progress and learning.
v" One-on-One Instruction by teachers or small groups no more than 3-5.
v" Research based programs, strategies and procedures designed to
enhance and supplement Level 1.

Level 3 Support Strategies for Low-Achieving Students:

. Special education/general education collaboration for instruction and
assignments.

. Focus on groups of non-responders from Level 2.

. Formal GBA Advisory meeting held to determine need for initial assessment for
Special Education.

. Additional focused assignments 3-5 times per week.

. Special education classes providing academic support and learning strategies.

. Progress monitoring weekly to ensure progress and learning.

. Sustained, intensive, scientifically based interventions.
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The following is a schematic of the RTI scale as implemented at GBA:
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GBA recognizes that there are students who may need additional support within the
classroom both academically and behaviorally. The school requires that the teacher
make the best use of their resources in the general education classroom before
referring a student for consideration of Special Education Services. Prior to the referral
for initial assessment to determine the possibility of a learning disability, multiple
interventions, parent conferences, and SST meetings must be conducted and
documented. All GBA staff will be offered training in the signs of common learning
disorders to increase the likelihood that these needs will be identified. Instruction
activities will vary to accommodate different learning styles to draw out students' various
strengths. Students' simply needing additional assistance in particular subjects or skill
areas may get additional help from peers, staff, and volunteer tutors. Students who are
not achieving because of distracting issues in their personal lives will have a forum for
identifying and discussing issues during their Advisory sessions (described in an earlier
section of this element) or one-on-one with staff. When additional interventions are
needed, the staff will be proactive in coordinating support services.
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In core and non-core academic areas, the central goal for all GBA students will
continue to be for all students to demonstrate academic proficiency in all of the core
academic areas. “Proficiency” will be defined as a score of “Standard Met” or
“Standard Exceeded” based on the CCSS. Additionally, within the student scores on
the standards, students receive a score on the individual claims within the ELA and
Mathematics portion of the SBAC. Proficiency on the claims is determined by a
score of “At or Near Standard” or “Above Standard” on the Common Core State
Standards Test/ Smarter Balance, and “Satisfactory” evaluations on ILP goals,
projects, or presentations. “Proficiency” for students with special needs and students
designated as English Language Learners is defined appropriately according to their
Individual Education Plans and English proficiency levels, respectively. Performance
standards and assessments for students with special needs are adapted as
appropriate to their Individualized Education Plans as well. Additionally,
performance standards and assessments for English Language Learner students
are in accordance with the state-adopted English Language Development standards
and CELDT/ELPAC.

Students arriving with standard scores below grade level in reading and math will be
enrolled in supplemental programs such as Acellus and Dataworks. GBA is uniquely
positioned to use computer-assisted intervention programs that assess students and
adapt to their needs in real time. All students will receive reading instruction at their
level of proficiency through the Acellus and Dataworks. Students struggling with math
computation receive support during and after school via Acellus and Dataworks.
Identified students are enrolled in after-school tutoring sessions to supplement regular
instruction.

Regular progress monitoring is also an essential component of the academic support
structure. Student reading and math proficiency are regularly assessed, and the data
are used to identify appropriate placements, modify instruction, and identify student
needs. The progress of all GBA students will be reviewed throughout the year, with
progress and concerns recorded in each student's Individualized Learning Plan (ILP).

4, Students of Low Socioeconomic Status.

GBA is committed to meeting the needs of all students who enroll in the school.
Students who are socio-economically disadvantaged need opportunities for enrichment
and GBA provides these opportunities through a rich, well-rounded educational
experience. The students are provided a variety of activities and experiences in which
they may not otherwise participate. For example, students attend field trips as part of
their curriculum. These school field trips include hands-on science, drama
performances, and guest speakers to expose the students to careers, Holocaust
victims, Suicide Prevention, Drug Prevention, Anti-bullying, and Character Education.
We incorporate art, music, science and entrepreneurialism. We explore foreign culture
enrichment in each grade. In addition, our students are exposed to community service,
which encourages a lifetime of volunteerism. Some of the community services may
include Toys for Tots, Children’s Hospital, not to mention beach clean-up, blood drives,
and starting and maintaining a garden. These activities enrich our children and our
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community. Students and families are provided resources like Parent development,
uniform assistance and free and reduced lunch when applicable.

Academic services for socio-economically disadvantaged students begin with an
assessment of what the student needs to increase academic performance. Instructional
activities will vary to accommodate different learning styles to draw out students various
strengths. Students requiring additional assistance in particular subjects or skill areas
may get additional help from peers, staff, and volunteer tutors. When additional
interventions are needed, the staff will be proactive in coordinating support services.
Students may receive services through the Response to Intervention Program. These
classes address Reading comprehension, Reading Decoding, Reading Fluency,
Mathematics Calculation, Mathematics Applied Problems, and Written Expression
servicing to remediate missing skills.

The Title | program at GBA has been designed to improve the educational performance
of targeted at risk students. The students are identified for the program based on their
performance on the SBAC, Quarterly Benchmarks, Grades, and Teacher
Recommendation. The program is designed to reach all students who are struggling
and in need of academic assistance. The students receive extra academic support in
small groups guided by a classroom teacher during their elective class. The students
are frequently assessed and have their results monitored to determine if they need to
remain or exit the program. In addition, the parent involvement component is critical in
assuring that parents know their rights and is encouraged to play in active role in their
child’'s academic success.

GBA believes that the entrepreneurial focus of its Standards-Based Educational
Program significantly increases learning opportunities for the socio-economically
disadvantaged population. Many of these students are born into poverty and violence.
Learning about being an entrepreneur will provide them with the feeling they could take
control of their future. Entrepreneur education has been shown to motivate students to
improve their math, reading, and writing skills and to stay in school. Strategies for our
socio-economically disadvantaged students draw heavily from our core belief that when
students are engaged in learning activities that are relevant to the real world, learning
will be more meaningful and comprehension will improve. Every teacher designs
lessons that reflect the students’ world. The entrepreneurial experience is used a
platform to understand the core curriculum. For example, students learn to manage their
money in their math classes as if they were entrepreneurs seeking to maximize their
profit.

5. Student Success Team (SST)

If a student is struggling either academically or socially, the classroom teacher
implements intervention strategies to remediate the problem. When further measures
are required, the teacher or parent requests a Student Success Team meeting. The
team includes the parents, classroom teacher, an administrator or designee, the
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Student Success Team Coordinator, the Advisory teacher, nurse (if staffed and
participation is appropriate), psychologist, and student, when deemed appropriate. The
team identifies the student’s strengths and weaknesses, and then develops a “Success
Plan”. Often, the plan includes one or more follow-up meeting. Students who need
psycho-educational testing are referred through the Student Success Team after
multiple interventions have been implemented but yield minimal success. Examples of a
Success Plan include modifications of classroom work and assessments and/or further
formal testing. Student Success Teams revisit student progress and implementation of
modifications to determine their effectiveness.

With the completion of formal psycho-educational testing, recommendations for
placement in special programs and/or referrals to other support personnel are made
when necessary. In some cases, following the initial assessment, students may not
exhibit a discrepancy impacting learning and therefore not qualify for special education
services. In these cases, the student may be served by a 504 plan in the case of
ADD/ADHD, for example. Servicing may include push-in (mainstreamed), pullout,
and/or ongoing consultation. The graph below details the Student Success Team
referral process at GBA.

Step 1 - Identify and clarify a student need and areas of need/support

Step 2 - Formulate an objective and identify student work to be analyzed
Step 3 - |dentify and adopt appropriate instructional approach

Step 4 - Plan and prepare to deliver the lesson(s) in the classroom

Step 5 - Deliver the lesson(s) in the classroom

Step 6 - Debrief instruction and analyze student work to evaluate whether and
how the instruction met student needs.

« Step 7 -Reassess: repeat cycle or move on to another area of need/support

If necessary, identify and/or try to prepare another instructional approach. Repeat
Steps 4 through 6 if trying a modified or new approach.
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MEETING THE NEEDS OF SPECIAL EDUCATION STUDENTS

Overview

GBA shall comply with all applicable state and federal laws in serving students with
disabilities, including, but not limited to, Section 504 of the Rehabilitation Act (“Section
504"), the Americans with Disabilities Act (“ADA") and the Individuals with Disabilities in
Education Improvement Act (“IDEIA”).

GBA shall be categorized as a public school of the District in accordance with Education
Code Section 47641(b).

GBA shall comply with all state and federal laws related to the provision of special
education instruction and related services and all SELPA policies and procedures; and
shall utilize appropriate SELPA forms.

GBA shall be solely responsible for its compliance with Section 504 and the ADA. The
facilities to be utilized by GBA shall be accessible for all students with disabilities.

109 of 477 Page 108 of 229



Services for Students under the “IDEIA”

The following description regarding how special education and related services will be
provided and funded is being proposed by the GBA for the sole purpose of providing a
reasonably comprehensive description of the special education program in the Charter
Petition, and is not binding on the District. The specific manner in which special education
and related services will be provided and funded shall be set forth in a Memorandum of
Understanding (“MOU’), delineating the respective responsibilities of GBA and the
District, which MOU shall be executed at least six (6) months prior to the commencement
of operation, or as otherwise agreed upon by the parties. The following provisions are
meant to summarize GBA’s understanding of the manner in which special education
instruction and related services shall be provided by GBA and the District. The following
language mirrors the typical “industry standard” arrangement between a school district
and a charter school and aligns with State and Federal law which requires that students
in charter schools receive special education and related services in the same manner as
any other student in the District. The language that follows is not meant to unilaterally
bind the District, or to preclude altemative amrangements between the District and GBA
as agreed upon in a MOU:

GBA shall provide special education instruction and related services in accordance with
the IDEIA, Education Code requirements, and applicable policies and practices of the
Special Education Local Plan Area (“SELPA”). GBA shall remain, by default, a public
school of the District for purposes of Special Education pursuant to Education Code
Section 47641(b). However, GBA reserves the right to make written verifiable assurances
that the Charter School shall become an independent LEA and join a SELPA pursuant to
Education Code Section 47641(a) either on its own or with a grouping of charter school
LEAs as a consortium.

As a public school! of the District, solely for purposes of providing special education and
related services under the IDEIA pursuant to Education Code Section 47641(b), in
accordance with Education Code Section 47646 and 20 U.S.C. 1413, GBA seeks
services from the District for special education students enrolled in GBA in the same
manner as is provided to students in other District schools. GBA will follow the District
and SELPA policies and procedures, and shall utilize SELPA forms in seeking out and
identifying and serving students who may qualify for special education programs and
services and for responding to record requests and parent complaints, and maintaining
the confidentiality of pupil records. GBA will comply with District protocol as to the
delineation of duties between the District central office and the local school site in
providing special education instruction and related services to identified pupils. An annual
meeting between GBA and the District to review special education policies, procedures,
protocols, and forms of the District and the SELPA and District protocol, will ensure that
GBA and the District have an ongoing mutual understanding of District protocol and will
facilitate ongoing compliance.
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As long as GBA functions as a public school of the District solely for purposes of providing
special education and related services under the IDEIA pursuant to Education Code
Section 47641(b), then we would anticipate that a Memorandum of Understanding
("MOU”) would be developed between the District and GBA which spells out in detail the
responsibilities for provision of special education services and the manner in which
special education funding will flow to the students of the Charter School.

The District shall be designated the Local Educational Agency (“LEA”) serving GBA
students. Accordingly, GBA shall be deemed a public school of the District pursuant to
Education Code Section 47641(b) and 47646(a). GBA agrees to adhere to the
requirements of the Local Plan for Special Education and to District policies. As a public
school of the District, solely for purposes of providing special education and related
services under the IDEIA pursuant to Education Code Section 47641(b), in accordance
with Education Code Section 47646 and 20 U.S.C. 1413, GBA seeks services from the
District for special education students enrolled in GBA in the same manner as is provided
to students in other District schools.

GBA acknowledges the importance of cooperating with the District so that the District can
provide special education services to GBA students. GBA agrees to promptly respond to
all District inquiries, to comply with reasonable District directives, and to allow the District
access to GBA students, staff, facilities, equipment and records as required to fulfill all
District obligations under this Agreement or imposed by law. GBA believes that the
allocation of responsibility for the provision of services (including but not limited to referral,
identification, assessment, case management, Individualized Education Program (“IEP”)
development, modification and implementation) shall be divided in a manner consistent
with their allocation between the District and its school sites.

Staffing

All special education services at GBA will be delivered by individuals or agencies qualified
to provide special education services as required by California’s Education Code and the
IDEIA. GBA staff shall participate in all mandatory District in-service training relating to
special education.

It is GBA’s understanding that the District will be responsible for the hiring, training, and
employment of site staff necessary to provide special education services to its students,
including, without limitation, special education teachers, paraprofessionals, and resource
specialists unless the District directs GBA that current District practice is for the individual
school sites to hire site special education staff or the District and GBA agree that GBA
must hire on-site special education staff. In that instance, GBA shall ensure that all
special education staff hired by GBA is qualified pursuant to District and SEPLA policies,
as well as meet all legal requirements. The District may review the qualifications of all
special education staff hired by GBA (with the agreement of the District) and may require
pre-approval by the District of all hires to ensure consistency with District and SELPA
policies. The District shall be responsible for the hiring, training, and employment of
itinerant staff necessary to provide special education services to GBA students, including,
without limitation, speech therapists, occupational therapists, behavioral therapists, and
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psychologists.

Notification and Coordination

GBA shall follow District policies as they apply to all District schools for responding to
implementation of special education services. GBA will adopt and implement District
polices relating to notification of the District for all special education issues and referrals.

GBA shall follow District policies as they apply to all District schools for notifying District
personnel regarding the discipline of special education students to ensure District pre-
approval prior to imposing a suspension or expulsion. GBA shall assist in the coordination
of any communications and immediately act according to District administrative policies
relating to disciplining special education students.

Identification and Referral

GBA shall have the responsibility to identify, refer, and work cooperatively in locating
Charter School students who have or may have exceptional needs that qualify them to
receive special education services. GBA will implement District and SELPA policies and
procedures to ensure timely identification and referral of students who have, or may have,
such exceptional needs. A pupil shall be referred for special education only after the
resources of the regular education program have been considered, and where
appropriate, utilized.

It is GBA's understanding that the District shall provide GBA with any assistance that it
generally provides its schools in the identification and referral processes, and will ensure
that GBA is provided with notification and relevant files of all students who have an
existing IEP and who are transferring to GBA from a District school. The District shall
have unfettered access to all GBA student records and information in order to serve all of
GBA'’s students’ special needs.

In the event that GBA receives a parent written request for assessment, it will work
collaboratively with the District and the parent to address the request. Unless otherwise
appropriate pursuant to applicable State and Federal law, GBA and the District will
provide the parent with a written assessment plan within fifteen days of receipt of the
written request and shall hold an IEP within sixty days of parent’s consent to the
assessment plan to consider the results of any assessment.

GBA will follow District child-find procedures to identify all students who may require
assessment to consider special education eligibility and special education and related
services in the case that general education interventions do not provide a free appropriate
public education to the student in question.

Assessments

112 of 477 Page 111 of 229



The term “assessments” shall have the same meaning as the term “evaluation” in the
IDEIA, as provided in Section 1414, Title 20 of the United States Code. The District will
determine what assessments, if any, are necessary and arrange for such assessments
for referred or eligible students in accordance with the District's general practice and
procedure and applicable law. GBA shall work in collaboration with the District to obtain
parent/guardian consent to assess GBA students. GBA shall not conduct special
education assessments unless directed by the District.

IEP Meetings

It is GBA's understanding that the District shall arrange and notice the necessary IEP
meetings. IEP team membership shall be in compliance with state and federal law. GBA
shall be responsible for having the following individuals in attendance at the IEP meetings
or as otherwise agreed upon by the District and GBA: the Principal and/or the Charter
School GBA designated representative with appropriate administrative authority as
required by the IDEIA; the student’'s special education teacher; the student’s general
education teacher if the student is or may be in a regular education classroom; the
student, if appropriate; and other GBA representatives who are knowledgeable about the
regular education program at the Charter School and/or about the student. It is GBA’s
understanding that the District shall arrange for the attendance or patrticipation of all other
necessary staff that may include, but are not limited to, an appropriate administrator to
comply with the requirements of the IDEIA, a speech therapist, psychologist, resource
specialist, and behavior specialist; and shall document the IEP meeting and provide of
notice of parental rights.

IEP Development

GBA understands that the decisions regarding eligibility, goals/objectives, program,
services, placement, and exit from special education shall be the decision of the IEP team,
pursuant to the District's IEP process. Programs, services and placements shall be
provided to all eligible GBA students in accordance with the policies, procedures and
requirements of the District and of the SELPA and State and Federal law.

GBA shall promptly notify the District of all requests it receives for assessment, services,
IEP meetings, reimbursement, compensatory education, mediation, and/or due process
whether these requests are verbal or in writing.

|IEP Implementation

Pursuant to District policy and how the District operates special education at all other
public schools in the District, the District shall be responsible for all school site
implementation of the IEP. GBA shall assist the District in implementing IEPs, pursuant
to District and SELPA polices in the same manner as any other school of the District. The
District and GBA will need to be jointly involved in all aspects of the special education
program, with the District holding ultimate authority over implementation and supervision
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of services. As part of this responsibility, GBA shall provide the District and the parents
with timely reports on the student’s progress as provided in the student's IEP at least as
frequently as report cards are provided for GBA’s non-special education students. GBA
shall also provide all home-school coordination and information exchange unless directed
otherwise by the District. GBA shall also be responsible for providing all curriculum,
classroom materials, classroom modifications, and assistive technology unless directed
otherwise by the District. GBA shall comply with any directive of the District as relates to
the coordination of GBA and District for IEP implementation including but not limited to
adequate notification of student progress and immediate notification of any considered
discipline of special education students in such matters, the petitioners would notify the
District of relevant circumstances and communications immediately and act according to
District administrative authority.

Interim and Initial Placements of New Charter School Students

GBA shall comply with Education Code Section 56325 with regard to students transferring
into GBA within the academic school year. In accordance with Education Code Section
56325(a)(1), for students who enroll in GBA from another school district within the State,
but outside of the SELPA with a current IEP within the same academic year, the District
and GBA shall provide the pupil with a free appropriate public education, including
services comparable to those described in the previously approved IEP, in consultation
with the parent, for a period not to exceed thirty (30) days, by which time the District and
GBA shall adopt the previously approved IEP or shall develop, adopt, and implement a
new |EP that is consistent with federal and state law. In accordance with Education Code
Section 56325(a)(2), in the case of an individual with exceptional needs who has an |IEP
and transfers into GBA from a district operated program under the same special education
local plan area of the District within the same academic year, the District and GBA shall
continue, without delay, to provide services comparable to those described in the existing
approved IEP, unless the parent and the District agree to develop, adopt, and implement
a new |EP that is consistent with federal and state law. For students transferring to GBA
with an IEP from outside of California during the same academic year, the District and
GBA shall provide the pupil with a free appropriate public education, including services
comparable to those described in the previously approved IEP in consultation with the
parents, until the District conducts and assessment pursuant to paragraph (1) of
subsection (a) of Section 1414 of Title 20 of the United States Code, if determined to be
necessary by the District, and develops a new IEP, if appropriate that is consistent with
federal and state law.

Non-Public Placements/Non-Public Agencies

The District shall be solely responsible for selecting, contracting with, and overseeing all
non-public schools and non-public agencies used to serve special education students.
GBA shall not hire, request services from, or pay any non-public school or agency to
provide education or services to special education students without the prior written
approval of the District. GBA shall immediately notify the District of all parental requests
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for services from non-public schools or agencies, unilateral placements, and/or requests
for reimbursement.

Non-discrimination

Itis understood and agreed that all children will have access to GBA and no student shall
be denied admission nor counseled out of GBA due to the nature, extent, or severity of
his/her disability or due to the student’s request for, or actual need for, special education
services.

Parent/Guardian Concerns and Complaints

GBA shall follow District policies as they apply to all District schools for responding to
parental concerns or complaints related to special education services. GBA shall instruct
parents/guardians to raise concerns regarding special education services, related
services and rights to the District unless otherwise directed by the District. GBA shall
immediately notify the District of any concerns raised by parents. In addition, GBA and
the District shall immediately bring to the other’s attention any concern or complaint by a
parent/guardian that is in writing and/or which involves a potential violation of state or
federal law.

The District's designated representative, in consultation with GBA's designated
representative, shall investigate as necessary, respond to, and address the
parent/guardian concern or complaint. GBA shall allow the District access to all facilities,
equipment, students, personnel, and records to conduct such an investigation.

GBA and the District shall timely notify the other of any meetings scheduled with
parents/guardians or their representatives to address the parent/guardian concerns or
complaints so that a representative of each entity may attend. The District, as the LEA,
shall be ultimately responsible for determining how to respond to parent concerns or
complaints, and GBA shall comply with the District's decision.

GBA and the District shall cooperate in responding to any complaint to or investigation by
the California Department of Education, the United States Department of Education, or
any other agency, and shall provide timely notice to the other upon receipt of such a
complaint or request for investigation.

Due Process Hearings

The District may initiate a due process hearing or request for mediation with respect to a
student enrolled in GBA if the District determines such action is legally necessary or
advisable. GBA agrees to cooperate fully with the District in such a proceeding. In the
event that the parents/guardians file for a due process hearing, or request mediation, the
District and GBA shall work together to defend the case. In the event that the District
determines that legal representation is needed, GBA agrees that it shall be jointly
represented by legal counsel of the District's choosing.

115 of 477 Page 114 of 229



GBA understands that the District shall have sole discretion to settle any matter in
mediation or due process. The District shall also have sole discretion to file an appeal
from a due process hearing or take other legal action involving any GBA student
necessary to protect its rights.

SELPA Representation

Itis GBA's understanding that the District shall represent GBA at all SELPA meetings and
report to GBA of SELPA activities in the same manner as is reported to all schools within
the District.

Funding

GBA understands that it will enter into a MOU with the District regarding Special
Education funding, and cannot at this time unilaterally dictate the funding relationship
between the District and GBA. GBA anticipates, based upon State and Federal law that
the fiscal relationship could be summarized as follows:

Retention of Special Education Funds by the District

The District shall retain all state and federal special education funding allocated for GBA
students though the SELPA Annual Budget Plan, and shall be entitled to count GBA
students as its own for all such purposes.

Retention of ADA Funds by the District for Non-Public Placements

The Parties acknowledge that the District may be required to pay for or provide GBA
students with placements at locations other than at GBA's school site in order to provide
them with a free appropriate public education. Such placements could include, without
limitation, programs or services in other District schools, in other public school districts
within the SELPA, in a County Office of Education program, in a non-public school, at
home, at a hospital, or in a residential program. When such programs or services are
provided at District expense, the District shall be entitled to receive from GBA the pro rata
share of all funding received for such student, including, without limitation, all ADA funds,
based on the number of instructional days or minutes per day that the student is not at
the GBA site.

Contribution to Encroachment

GBA shall contribute its fair share to offset special education’s encroachment upon the
District's general fund. Accordingly, GBA shall pay to the District a pro-rata share of the
District's unfunded special education costs (“encroachment’). At the end of each fiscal
year, the District shall invoice GBA for GBA's pro-rata share of the District-wide
encroachment for that year as calculated by the total unfunded special education costs
of the District (including those costs attributable to GBA) divided by the total number of
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District ADA (including GBA students), and multiplied by the total number of GBA ADA.
The GBA ADA shall include all GBA students, regardless of home district.

Special Education Strategies for Instruction and Services

GBA will comply with the federal mandate of the “least restrictive environment”, meaning
that the school will make every attempt to educate special education students along with
their non-disabled peers. GBA will mainstream all of its students as much as is
appropriate according to each individual IEP, offering a comprehensive inclusion program
that includes specialized individual tutoring through GBA’s extended day and year,
available to all students. Each student's IEP requires different kinds of modifications for
instruction and services, therefore the educational strategies of the IEP will be built
around the student’'s needs and how these fit within the general educational program of
the school. The instruction outlined in each student’s IEP will be delivered by personnel
qualified to do so.

Section 504 of the Rehabilitation Act

GBA shall be so